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ABSTRACT

The purpose of this practicum was to install a modern social

studies program in Grades 4 - 6 in the West Islip Public Schools

in the fall of 1975.

A district elementary Social Studies Steering Committee was

organized. Goal and financial commitments to elementary social

studies were obtained from the district. A West Islip Philosophy

of Social Studies Education was developed. Performance Objectives

for elementary social studies were adopted.

.The district faculty was afforded opportunities for input via

the completion of several surveys. Articulation dt t1-1

schools was initiated.

New social s'-udies programs were investigated by a variety of

means, including research of the literature. Seven social studies

projects were field-tested in 23 elementary classes distributed in

eight West Islip elementary schools.

Evaluation of these programs resulted in the development and

installation of.an ecclectic social studies model in the West Islip

Public Schools. The model, based on performance objectives, reflects

contemporary thought in elementary social studies education.
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IEnODUC,TION

The overall objective of this practicum is to install a

modern social stuclies program in Grades 4 - 6 in the Uest Islip

Public Schools (Long Island, New York) in the 1975-1976 school

year. The original plan to install a K - 6 social studies

program was discarded for the following reasons.

(1) Four official requests for teachers to serve

on the Social Studies Steering and Study

Committees resulted in two primary teacher

volunteers.

(2) On the elementary staff of 270, one teacher

in Grades K - 2 expressed an interest to field

test a new social studies program.

(3) The overall condition of the economy and

inflation placed financial constraints on

purchases. (Appendix A)

The specific objectives of the practicum are:

to conduct a needs assessment of the existing social

studies program.

to obtain a goal and financial commitment from the

West Islip Board of Education and administration te a modern

sociai studies nrogram,

to obtain a commitment from the professional staff to

the goals and objectives of a modern social studies program.

To examine new socid studies through a variety of means.

vi
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to field test social stucat,s programs in the

West Islip elementary schools.

to encourage K - 9 articulation in the West Islip

PUblic Schools.

to provide a vehicle for coordination of the

elementary social studies program in West Islip.

Rubin's model, "The Process of Innovation"1 is used as the

basic design of this practicum.

I. Analysis
identifying a weakness
analyzing the causal factors
comparing alternRtive correctives
identifying potential mechanisms for implementing

the change

II. Strategy
What kind of innovation ic to be installed?
Who will engineer the installation?
How may the receiving environment be prepared

for its inception?

III. Selection

IV. Installation
Analysis of the innovation's requirements

training
materials
integration with the existing program

Initiation of the influence strategy
inducing dissatisfaction
clarifying the reasons for change

Establishment of the prerequisite conditions

Installation of the innovation

Provision Of transitional support

Intecration with the permanent system

Al
Louis J. Rubin, "Curriculum and Instruction Study Guide", rational
Ed.D. Program for .ducational Leaders, ;;;ova University rress,
Fort Lauderdale. norida, 1972. n 131-135.

vii
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The Evaluation of the social studies programs field-tested

employs the CIPP model developed by Daniel L. Stufflebeam.

A. A record of objectives

B. Program design

C. Attainments of implemented programs

The model for the modern 4 - 6 social studes program for

the West Islip Public Schools is presented in Appeildix GG.

viii
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CHAMR

ANALYSIS OF TILE PROBLEM

Identifvirr,, a weakness

An analysis of the elementary social studies curriulum in

the West Islip Public Schools revealed several deficiencies. The

weaknesses of the elementary social studies program were identified

using.the following strategies:

a) A needs assessment of the present social studies

curriculum was conducted at the building and district levels.

b) The New York State survey, "A Guide for the Review

of a Program in Elementary alucation - Social Studies" was

administered to the intermediate faculty of the Manctuck Elementary

School and the social studies faculty of the Beach Street Junior

High School. Returns from 54` of the elementary and G.Y" of the

junior high staffs were analyzed.

c) A survey developed from the National Council for the

Social Studies Curriculum Guidelines administered to five district

elementary teachers was analyzed.

d) Requests by district teachers to field test new

social studies programs were examined.

e) The personal experiences of the writer as teacher

and administrator in the district for 21 years revealed overall

weaknezses in the elementary social studies program.

11



The followinl: deficiencies in the elementary social studies

program in the West Islip Public Schools are delineated:

a) District goals and objectives for elementary social

studies have not been established. The New York State Social

Studios recommended curriculum of 1969 is the basic curriculum

utilized. 55;!, of the teachers responding to the NCSS Survey

(Table 5) indicate that objective 4.0 - "Objectives Should Be

ThouJitfully Selected and Clearly Stated ..." was "hardly at all"

or "not covered" in West Islip. A teacher request to field test

a new social studies program states: ".., there is a need for

a curriculum(a) for the needs of West Islip." (Grade 6)

b) The present social studies curriculum is not responsive

to the interdisciplinary requirements of a modern social studies

program. 75'; of the teachers responding to the New York State

Survey (Table I) indicate that the interdisciplinary aspect of

the social studies prirgram needs improvement. 80% of the teachers

responding to the NCSS Survey (Table 5 ) question 3.4 - "Does the

program draw upon all of the social sciences ...?" rate the present

program "hardly at all."

Examinations of social studies curriculum materials used in

West Islip indicate that the social science disciplines of anthro-

pology and social psychology are inadequately treated.

c) The elementary social studies curriculum does not

reflect a sequential.base. 82% of the respondents to the New York

1 2



2a

TABLE I

SUM11ARY OF RESE01SES TO SELECTED ITEMS OF ELEIENTIVW AND

SECONDARY TEACHERS TO "A GUIDE FOR THE REVIEW OF

A PROGRAM IN ELE1.:ENTARY EDUCATION"

Check (Y) the column most applicable to each item.
(If the item does not exist or does not apply in
your school, please explain under Comments,
referring to the item by number.)

.-°7.) aH

Social Studies Education

1. The local curriculum is consistent with the State program
K-6*, reflecting:

an interdisciplinary approach
inquiry processes and skills
concept deVelopment
incorporation of variety of media
ongoing evaluation and revision
student, teacher, and community participation

2. The social studies program has continuity and articulation
from grade to grade, and teachers have a meaningful perception
of the K-12 program

3. Some form of functional K-12 instructional and curricular
coordination in social studies exists

4. Teachers are involved, or involve themselves, in:

inservice programs
professional organizations
professional reading related to social studies/social
scie=es

Teachers use a meaningful, developmental approach to the
teaching of social studies, including:

attention to social studies skills and terms
involvement of students in problem solving, decision-
making activities
ability to plan for and utilize media materials and
equipment
provision for learning experiences which are not
totally reliant upon a child's reading ability

1 3

0

2 7
9

3
6

10 2

8 4

6
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Check (V) the column most applicable to each item.
(If the item does not eNist or does not apPIx in
your school, please explain uncler WL

referring to the item by number.)

.41

Social Studies Educati:: (cont.)

6. Teachers use a variety of teaching-learning activities
and materials incorporating:

increasing use of individualized instruction
a variety of media and materials ( which are in the
classroom, or readily available)
community resources and field experiences
the use.of objects and pictures to help children
discover concepts
up-to-date, relevant topics and information, i.e., environ-
mental programs, minority rights and conditions, etc. . .

curriculum materials developed nationally and regionally .

7. Teachers and administrators conduct continuous and meaningful
evaluation, including features demonstrating that:

diagnostic and remedial activities are an evident part of the
instructional program, including oral as well as written
techniques
evaluation is related to the objectives of the program . . .

8. Administrators display:

interest in and awareness of latest developments in
social studies instruction
a Positive attitude toward flexibility of program and
procedure
concern for adequately supplying materials, equipment, and
information for a dynamic social studies program
conscious support for social studies program development
and evaluation

8

5
a

8

6
2 10

1 9
3

5

5

4 7

'7 5

* Note: Middle School: reflects continuity with both elementary and secondary.

Comments: Items 1, 2, 3, 6, and 7 are areas of the present social studies
program that need improvement.

1 4
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State Survey (Table I) indicate that this area needs improve-

ment.

d) District-wide elementary social studies curriculum

coordination is deficient. 66% of the respondents to the New

York State Survey (Table I) indicate that social studies coor-

dination needs improvement. Teachers' requests to participate,

in social studies pilot programs state:

"Being a first year teacher I have not developed a set social
studies program for my third grade class." (Grade 3)

"I have found that the fourth grade book gives only an intro-
ductory look at American History..." (Grade 4)

e) An examination of the social studies testing program

indicates that social studies tests administered are designed to

measure cognitive achievement based on textbook material. Evalua-

tion of the elementary social studies is not based on program goals

and objectives. 49% of the teachers responding to the NCSS Survey

(Table 5) indicate a deficiency in evaluation of the social studies.

f) The West Islip Public Schools have adopted the concept

of individualization of instruction as the primary instructional

goal for the elementary schools. (Appendix B ) The social studies

curriculur does not accommodate individualized instruction. 90%

of the teachers responding to the NCSS Survey (Table 5) indicate a

deficiency in this area. A teacher request to field test a social

studies program states:

"I believe a multi-media non-graded social studies program
should be adopted in tile elementary schools. I have tried to
individualize my program with the aid of some different media
for the past few years and am willing. to participate in the
pilot proFram." (Grade 5)

1 5
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The social studies curricUlum does not accommodate

children's reading abilities. 50% of the teachers responding

to the New York State Survey (Table I) indicate a deficiency

in "provision for learning experiences which are not totally

reliant upon a child's reading ability." Teacher requests to

field test new social studies programs state:

"The books and materials I now use in my classroom tend to be
too difficult in reading and understanding for a number of my
students, and I am interested in trying anythThg new and
different." (Grade 6)

"My own personal interest in history plus (a d3sire) to try
a new approach especially for my slower readers .Care my reasons
for requesting a pilot program)..." (Grade 6)

... reading level is too high for poorer readers." (Grade 6)

g. Social studies textbooks used in Ilest Islip are

not contemporary.

, Families and Their Needs Si:_ver'Burdett 1966

Grade 2 Communities and Their Needs Silver Burdett 1966

Grade 3 People Use the Earth Silver Burdett 1966

Grade 4 .Great Names in American Histy Laidlaw 1965

Great Americans Fiedler 1966

Grade 5 In The Americas Scott Foresman 1965

Grade 6 Beyond the Americas Scott Foresman 1964

50% of the teachers responding to the New York State Survey

(Table I) indicate a deficiency in "up-to-date, relevant topics

and information..." Teacher requests to field test new social

studies programs state:

1 6
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"Materials now used are archaic, uninteresting, poorly organized."
(Grade 6)

"I find the current social studies textbook lacking in interest
level and activities for the children." (Grade 4)

A needs assessment of social studies materials (filnstrips,

single concept looks, study prints and transparencies) available

from the district media center was undertaken. (Appendix C)

Teachers generally express dissatisfaction with the relevancy,

timeliness and availability of these materials for classroom use.

Analyzin;7 the causal factors

There are several interrelated causes for the inadequate

elementa.y social studies program in the West Islip Public Schools.

a) Social studies education is not a priority of the

elementary curriculum.

b) The financial commitment of the district to elementary

social studies is negligible.

c) Supportive personnel are not assigned to the area

of elementary social studies.

The isolation of social studies from instruction in the basic

skill areas of reading and math has relegated social studies to a

subordinate status in the minds of the professional staff, Hoard

of Education, children, and the general public. Social studies

education should be incorporated with the other essential learning

skills and not based upon isolated accumulation of content material..

1 7



6

The inductive learning strategy presented in the Handbook

(Appendix GG) is applicable to reading, language arts, and science

education as well as social studies.

66% of the teachers responding to the NCSS Survey (Table 5)

indicate that objective 9.0 - "Social Studies Education Should

Receive Vigorous Support as a Vital and Responsible Part of the

School Program" was "hardly at all" or "not covered."

The New York State testing program contributes to the minimal

commitment of the district to elementary social studies. State

examinations in math and reading are required annually for grades 3,

6 and 9 in New York State. District test results become public

record. The district and individual schools apply personnel and

financial resources to reduce the numbers of children scoring below

minimum competency. State aid is affected by student achievement.

Social studies examinations with accompanying funds for reducing defi-

ciencies in social studies achievement are not operative in New York

State.

State and national priorities in reading, math and science con-

tribute to the low status of social studies in the district. The

NDEA Act of 1958 designated the areas of science, math and foreign

languages as national concerns.'

A national "Right to Read" effort began in 1969. The late

James E. Allen's goal was "... that by the end of the 1970's the

right to read shall be a reality for all -- that no one shall be

"Kirst Tape, School Finance Study Guide; Nova University, Fort
Lauderdale, Florida; 1974.

1 8



leaving our schools without the skill and the desire to read to

the full limit of his carability."2 There is no similar national

effort in the social studies.

The Elementary or Secondary Act of 1965, Title III, allotted

funds to remedy deficiencies in reading and mathematic3.3

studies education does not have a similar financial commitment

from the federal government.

The absence of national and state financial support for

social studies education has influenced the educational direction

of local districts including West Islip.

The recent recommendation ofthe Superintendent in Washington

..C.) to transfer social studies teachers to areas where federal

funds would assume their salaries is an example of social studies

programs affected by financial considerations. This action led

the NCSS to prepare a strategy ".. to assist any district or state

where social studies is under attack."4

The state of the 1975 economy has resulted in an emphasis

on the "essential" subjects of reading and math to the detriment

of elementary social studies.

2Forum and Exchange, "The Right to Read", The New York State Education
Department, Albany; May, 1972.

3 Memorandum to Superintendents, Department of Health, Educaticn, and
Welfare, Washington, D.C.; Subject: Request for Applications to Par-
ticipate in the Fiscal Year 1974 Special Projects Irogram Under the
Provision of Title III, Section 306, Elementary and Secondx:y Education
Act, As An

1+ The Social Studies Professional, NCSS Newsletter, Washington, D.C.,
Nay, 1975.



8

The elementary social studies program in West Islip is

dependent upon the initiative and expertise of individual

teachers and principals. The West Islip Public Schools employ

elementary supervisory Personnel in the areas of reading, math,

and science. There is no equivalent position for elementary

social studies. This deficiency has caused the following innde-

quacies in elementary social studies education in West Islip:

a) The elementary social studies curriculum is

nebulous. Goals and objectives for elementary social studies

are not formul7 1.

b) There is no district-wide elementary social studies

coordination or K - 12 articulation in social studies.

c) Elementary social studies inservice courses or

workshops have not been offered in West Islip.

d) The elementary social studies curriculum was last

reviewed district-wide in 1966. (Appendix D)

Cemparins alternative correctives

The identification of the weaknesses in the elementary social

studies curriculum and analysis of the causal factors precipitated

the exploration of alternative correctives. Some of the correctives

conSidered were:

a) updating elementary social studies curriculum materials

to conform with the New York State curriculum,

b) adopting an existins social studies curriculum, and

2 0



9

c) developing an elementary social studies curriculum

that meets the needs of the West Islip district.

The present New York State recommended social studies

curriculum was published in 1969. The curriculum is based on

social studies content. The new state direction in elementary

social studies is skill oriented. "In the 1970's, skills may

be used to determine the most appropriate content matter to

be taught. This would be a basic change in curriculum planning."5

The plan to update content materials to conform to the New

York State social studies curriculum was rejected. The strategy

does not conform to the direction the state suggests or to the

requirements of a modern social studies program delineated in

Chapter

Another corrective explored was the possibility of the

adoption of an existing social studies curriculum. Research

indicated two possibilities. The Baltimore Social Studies K-6

Program completed in 1972 utilized the expertise of nine full-time

teachers and administrators. The Baltimore project was coMpleted

in two years, costing :i250,000.6 The conceptual theme of the

Baltimore social studies curriculum is "human behavior - inter-

action and adjustment, developed sequentially from grades K-6.

The rationale of the program is stated in the teachers' guide.

51:anual of Exercises for Developing Social Studies Skills, State
i-Aucation Dept., Bureau of Social Studies iducation, Bureau of
Elementary Curriculum'Development; Albany, N.Y., 1974.

'3Samual L. Banks, Coordinator of Social Studies, City of Baltimore,
at SUNY at Geneseo, July 13, 1974.

2 1
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"It is apparent to any concerned teacher that the social studies
program of our elementary schools lacks a most essential element;
this missing factor is full information concerning the prominent
role played by all ethnic groups in the development of America,
with srecial emphasis on the most ignored group -- the black
American."7

The West Islip non-white school population is less than 1%.

The Baltimore curriculum does not meet the social studies needs

of West Islip and was therefore not adopted.

The Archdiocese of Chicago School Board completed an elemen-

tary social studies curriculum in 1970. The disciplines of

economics and sociology are emphasized in the primary grades.

Anthropology, history, and geography are stressed in the inter-

mediate grades. Social psychology is not included in the Chicago

curriculum.

The interdisciplinary concept of social studies delineated

in Chapter II is not present in the Chicago Archdiocese social

studies curriculum. The Chicago curriculum was not adopted by

the West Islip Public Schools.

The possibility of adopting an existing social studies program

was explored by visitations to schools offering model programs.

It became apparent that West Islip is not unique in deficien-

cies in elementary social studies education. Schools that might be

considered lighthouse schools in elementary social studies are rare.

The Board of Cooperative Educational Service Project Individualized

Instruction, which encompasses both Nassau and Suffolk Counties on

Long Island, is aware of very few modern elementary social studies

7Social Studies K-6, Human Behavior Studies Program, Baltimore City
Public Schools, Baltimore, 1..aryland; 19?2.

2 2
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programs. ... you are interested in elementary social studies

programs. I am sorry to say that we have very few programs in

this area.8" The visitations to the f^w schools recommended

by Project In6ividualized Instruction did not indicate a social

studies curriculum responsive to the requirements of the new

social studies for the West Islip Public Schools.

An_analysis of the aforementioned factors indicated that an

elementary social studies program for West.Islip in the 70's

that includes New York State mandated topics must be locally

developed.

Identifying potential mechanisms for implementing change

Based upon the decision to develop a local elementary social

studies curriculum, it became necessary to identify potential

mechanisms for implementing the change'.

The scope of elementary social studies led the writer to

initiate a district-wide study under the auspices of the Curriculum

Council.

Guidelines for curriculum development are delineated in the

teachers' agreement. "The Board of Education shall approve the

organization of a District Curriculum Council. This council will

have the responsibility of supervising and coordinating all curri-

culum study for the district.9 A curriculum developed district-

8 Cindy L. MacDonell, Measurement Assistant; Iroject Individualized
Instruction, 1-atchogue, N. Y.; Letter of March 13, 1974.

9 Ar,reement between the 3oard of Lducation ol t'ne West Ihlil Public
:chools and the 'i'est isiin Teachers i:rw.:ociation, 19?-75.

2 3
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wide provides the K - 12 articulation neceesary for a sequential

program. The hmazi and financial resources of the district exceed

the resources of a single school.

The writer initiated the proposal for examination of the

elementary social studies curriculum at the principals' meeting

on November 15, 1972. (Appendix E) The proposal resulted in the

formation of the Social Studies Steering Committee. The committee

consisted of five elementary teachers, two elementary principals,

and one junior high school social studies teacher selected jointly

by the Superintendent of Schools and the president of the West Islip

Teachers Association. (Appendix F) The organizational meeting of

the Social Studies Steering Committee occurred on February 27,

1973. (Appendix G) The elected chairman of the committee (the

writer) delineated the overall tasks of the committee with three

basic questions:

1. Where are we in elementary social studies?

2. Where do we want to be?

3. How will we get there?

2 4
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CHAPTER II

STRATEGY

Philosophy of Social Studies Education

Based on the decision to develop a district elementary

social studies curriculum at the local level, it became necessary

to establish a philosophical base upon which to build the curri-

culum. Research' indicated that the philosophy of social studies

education outlined in the 1968 New York City Social Studies

Syllabus was an appropriate base for developing a philosophy of

social studies education for West Islip. The steering committee

developed a tentative philosophy of social studies education com-

patible with the philosophy of education adopted by the West Islip

Board of Education. The committee received faculty input in the

development of the philosophy by the administration of a district-

wide survey. (Appendix H ) An analysis of the 12 returns resulted

in further refinement of the tentative philosophy of social studies

education. The Philosophy of Social Studies Education (Page 14)

is the basic framework for the model outlined in Chapter 6.

What kind of innovation is to be installed?

The components of a modern program based on the philosophy

of social studies education are delineated in this chapter.

What is social studies? Laymen equate social studies with

history. A 1974 NCSS publication written expressly for parents

found it necessary to state "... social stbdies are much more

25
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WEST ISLIP PUBLIC SCHOOLS
West Islip, New York

PHILOSOPHY OF SOCIAL STUDIES FLUCATION

1. It seeks to emphasize the teaching of concepts rather
than the accumulation of data.

2. It seeks to provide all students with the values, skills,
understandings, and knowledge needed to cope with the
pressing social problems of our age.

3. It attempts to incorporate into the curriculum basic.
concepts drawn from the disciplines of anthropology,
economics, geography, history, political science,
sociology, and social psychology.

4. It attempts to develop skills and research techniques
sequentially.

5. It attempts to provide learning activities that aiM at
conceptualization through the techniques of inquiry
and discovery.

6. It emphasizes the use of multi-media resources.

2 6



than history alone. History is not being neglected. Rather,

the study of human beings is being expanded. 10 Others combine

the disciplines of history and geography to formulate social

studies.

"Social studies consists of adaptions of knowledge from

the social sciences for teaching purposes at the elementary and

secondary levels of education." 11 The social sciences include

history, geography, economics, political sciences, anthropology,

sociology, and social psychology.

"The social sciences as distinct disciplines evolved during

the period of Naturalism. Naturalism was a collection of ideas

that stressed a model of society based on biological principles.

Many of our social sciences as discrete disciplines grew out of

the Naturalist movement. For the first time, sociology, anthro-

pology, economics, politic:s, and history were seen as separate

fields of sti;dy with their own peculiar methodology and modes

of inquiry." 12

Definitions of the social science disciplines that form

social studies curricula are presented.

EcOnomics: "Economics is generally described as the study of

15

how society produces and distributes the goods and services it wants. 013

NDaniel Roselle, "A Parent's Guide to the Social Studies", National
Council for the Social Studies, Washington, D. C., 1974, p. 2.

11
The3aurus of the 'Lducational Resources Information Center, U.S.
Office of Education, ';iashington, D. C.

12Donald Johnson, "Changinr: Perscoctives of AsiaV, New York University'
Education uarterly, New York, 1:;pring 1975.

13Robinson, Norton, Calderwood. "An Introduction to Economic Reasoning",
4th Ed., The Brookings institution, 'oashington, D.C., 1967. p. 2.
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"The central idea of economics i$ the scarcity concept, namely,
that every society faces a conflict between 'unlimited wants and
limited resources."14

Anthropolor7y: "The cultural anthropologist is particularly
interested in simele, preliterate societies. '...history of
history-less people...' The most general aim of the anthro-
pologist is to understand culture ... ways of living set up by
a group - which may or may not be consistently adhered to by
its membership."1

Alpenfeld definition of culture is succinct. "... culture is
really the simplest definition of the total way of life of any
people. So whether a person likes rock or Beethoven, he has
culture and is cultured. Culture is the sum total of a society's
way of life. I like the term, 'personality of a society'. u 16

Geogra&y: "The Geographer is interested in man's relationships
to his habitate. His purpose is to discover howAifferent peoples
adjust to or modify their natural environment." 1(

McNee combined the studies of Pattison and the National Research

Council (1965) to form five basic geography research areas.

"1. Physical geography, or geography as earth science;
the arrangement and functioning of "natural" things
on the surface of the earth.

2. Cultural, or ecological, geography; the relationship
between man and his environment.

3. Regional geography, or area studies; what a given place
is like as a "totality".

4. Spatial geography; the geometry of the earth's surfaces,

5. Political geography; how tklg political system impresses
itself on the landscape."

14
Lawrence Senesh, CUR WORKING WORLD - New Paths in Social Science
Curriculum Design, Science Research Associates, Inc., Chicago, 1973.

15Frank J. Estvan, "Social Studies in a Changing World" - Curriculum
and Instruction; Harcourt, Brace and World, Inc., 1968.

16
Ethel Alpenfel and Rose Park; "Understanding Other Cultures",
Keeping Up With Elementary Education, 1,?;E:E, Summer 1970.

17E5tvan, loc. cit.

18Robert McNee, "An Approach to Understanding the Current Structure
of Gnnr;rrtrhy", Con^,.rt., f;tr^ture in the Social Science
Curricula, Irving Morrissett, iciitor; 1967.
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Psychology: "The academic psychologist focuses on individual
human behavior. He wants to know what "human nature" is as
distinguished from the human orgzInism itself; how human beings
learn; how personality is developed; rand how individuals become
social by interacting with others." 1)

Sociology: "The sociologist characteristically studies modern
civilizations. Instead of focusing on normative behavior, he is
more likely to study the way society actually operates. ... The
orientaticn of sociology is functional; ... those functional
requisites commonly include the following: satisfaction.of
physiological needs, reproduction, 'socialization, production and
distribution of goods and services, social control, and the
creation of meaning and motivation (values and goals, religion,
ethics, the arts)." 20

Political Science: "The central nroblem for the political
scientist is how responsible choices are made in the process of
government. He attempts to understand the development and inter-
play of political institutions, ideasl and leaders, and their
relationships with cultural values."

... wants will be satisfied through the economic, family,
educational, end religious systems. Wants that cannot be satis-
fied by any of these systems are channeled to the political system." 22

Wirt and Kirst defined politics as "the struggle of men and groups

to secure the authoritative support of government for their values." 23

History: "The historian attTpts to understand the past in order
to understand the present."

19Estvan, loc. cit.

20
Ibid.

21 Ibid.

22Senesh, loc. cit.

23Frederick Wirt and i-iichael Kirst; "The Political Web of American
Schools", Boston: Little, Brown and Company, 1961.

24
EStvan, loc. cit.
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Fenton has accepted Collingwood's definition of history "... along
with many other historians ..."

1. History is a kind of research or inquiry

28 The object of history as a diScipline is to find out
about the actions of people who have lived in the past.

3. The historian proceeds by interpreting evidence.

4. Studying history is useful because it can encourage
reflective thinking leading to human self-knowledge."25

A modern social studies program is interdisciplinary. Social

science disciplines taught in isolation provide inaccurate accounts

of knowledge. An understanding of the Civil War would be incomplete

with the omission of a single social science discipline. The effects

of the war on individuals (psychology), the culture (anthropology,

political science), and society (economics, sociology) must be

combined with the disciplines of history and geography for an

accurate understanding of the Civil War.

A modern social studies program is interdisciplinary.

A traditional goal of social studies has been the development

of citizenship. It... the social sciences have attempted to do the

difficult but supremely important task of training the youth of the

nation in the duties and responsibilities of citizenship. "26 What

constitutes the good citizen in the 70's? Does good citizenship

require unquestioning obedience to law and authority? The recent

25Estvan, loc. cit.
V

26pau1 Sheats, "Citizenship Education Through the Social Studies -
A Philosophy and a Program"; Row Peterson & Co., New York, 1936.
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issues of My Lai, Kent State and Watergate add a new dimension

to the traditional concept of the Obligations of citizenship.

Psychology has introduced the concept of the "evolving

individual" to supplement traditional citizenship education.

"Here, the real self is to be unco7ered and actualized and thus

self-definition, clarification of identy, and response to one's

inner self are fostered." 27 A child must "know thyself" before

becoming an intelligent citizen of a nation and humankind. "In

order to achieve a sincere involvement in one's society, the

student must fine and know his intimate self." 28 Commissioner

Nyquist states "Educators have a responsibility to articulate an

informed conception of what it means to be an autonomous, self-

determining individual and, no less important, a member of the

community."
29

One of the original purposes for establishing educational

systems was to transmit the moral culture to youth. 30 A modern

social studies program utilizes developments in psychology such

as Kohlberg's processes of moral reasoning. Kohlberg applies

Piaget's ideas about the structure of cognitive development to

27Walter Crewson, "Suggested K-12 Social Studies Sequence," N. Y.
State Education Derartment, Albany, N. Y., May 1964.

28
ASCD Publication, Findings for Curriculum Development in the
Social Studies, March 1974; p. 9.

29Ewalt B. Nyouist, INSIDE EDUCATION, New York State Education
Department, Albany, N. Y., Vol. 62, No. 3, November 1975,.

30
Samuel Worcester, Worcester's Frimer, Boston, 1826.

3 1



20

to moral development. Kohlberg's six stages of moral

reasoning are: "Stage 1 is a siL - calculation of what

will please a parental or other authority and avert punish-

ment; Stage 2, where the individual develops a sense of other

people and discovers the benefits of reciprocity; Stage 3,

where such awareness taRes the form of loyalty to a small group,

such as one's gang or team; Stage 4, which is marked by a res-

pect for law and order that transcends personal needs; Stage 5,

where the individual shows willingness to challenge the law

occasionally in the interests of "higher" principles; and

Stage 6 is fidelity to universal principles and respect for

human rights of the sort often identified with Gandhi or the

Rev. Dr. Martin Luther King Jr." 31 Kohlberg's goal is to expose

children to one level above their moral level of functioning.

Modern social studies includes values education. Sidney

Simon defines values. "Persons have experiences; they grow and

learn. Out of experiences may come certain general guides to

behavior. These guides tend to give direction to life and may

be called values."32 It is incumbent upon educators and

specifically social studies educators to include values clari-

fication in the social studies program. Critical,examination

of values does not invelve indoctrination. 33

31
The New York Times, April 30, 1975.

72
-) L. Paths, N. Harmin, S. Simon; Values and Teaching_, Charles E.

Merrill Publishing Co., Columbus, Ohio; 1966. p. 27.

33
Dr. 21;dith West, "The Family of Man - The Rationale and Overview";
University of Minnesota, 1971.
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The New York State Commissioner of Education recently

stated "... it's important to teach kids-now to choose between

competing values and live with the consequence of their choice.

I make this a priority in every appearance I make." 34

Traditional social studies emphasizes factual recall in

the cognitive domain: "Objectives which emphasize remembering

or reproducing something which has presumably been learned, as

well as objectives which involve the solving of some intellective

task for which the individual has to determine the

problem and then reorder given material or combine

ideas, methods, or procedures previously learned.

essential

it with

Cognitive

objectives vary from simple recall of material learned to highly

original and creative ways of combining and synthesizing new

ideas and materials. We found that the largest proportion of

educational objectives fell into this domain." 35

The new social studies emphasizes understandings rather

than the accumulation and memorization of facts. "This is not

to say that facts and details are completely irrelevant and

should be discarded altogether. Ideas and understandings must

rightly be based upon information. What is important is that

there be a shift in emphasis so that the facts and.details cease

to be ends in themselves but are used to contribute to and rein-

74
Ewald B. Nyquist, The New York Times, April 30, 1975.

35Dale Brubaker, Alternative Directions for the Social Studies,
International Text Co., Scranton, Pa., 1967.
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force the development of the process of thinking."--)-

The new social studies includes learning in the affective

domain. Affective objectives include "Objectives which empha-

size a feeling tone, an emotion, or a degree of acceptance or

rejection interests, attitudes, appreciations, values, and

emotional sets or biases." 37

Social studies education which excludes the affective

domain is deficient.

"The child feels. And his feelings span all curricula.
No part of education is untouched by the affective domain.
The child's success in mathematics, for example, depends on
his feelings about himself, his teacher, and his classmates.
It depends as much on these as on his intellectual capacity
or the competence of the teacher or the methodology." )8

The platform of the National Association of Elementary

School Principals emphasizes the need for improving affective

education.

... It is the conviction of this organization that the
basic skills of learning are fundamental to all education, but
more than the basic essentials are necessary to individual and
national progress. Provision must be made for improving all
aspects of human development. The growth of desirable social
traits requires attention._ Esthetic, moral, and spiritual values
need to be strengthened." -29

36SOCIAL STUDIES, K-3, A Recommended Program; New York State
Education Department, Bureau of Elementary Curriculum Development,
Albany, N. Y., 1969.

37
Dale Brubaker, loc. cit.

1.=);RSONALITY Sales Brochure, Pflaum/Standard,
Cincinnati, Ohio

39Proposed NA3P By-Laws, ResolutiOns, and Platform, 1973;
National Association of Elementary School Princinals.
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Traditional social studies education is content-oriented.

Social studies education based on mastering of content is

reflected by traditional modes of instruction, including lecture,

group textbook reading, and examinations primarily based on

.factual recall.

The modern social studies utilizes content to achieve

social science skills. ... an effective selection of content

can be made only within the context of clearly established pur-

poses and that how a pupil learns has more lasting impact than

which specific facts he studies.40" A recent New York State

guide states "In the 1970's, skills may be used to determine

the most appropriate content matter to be taught. This would be

41a basic change in curriculum planning." Educators should be

able to delineate social studies skills acquired by students. 42

A modern social studies program is skills-oriented.

Programs based on skill development have led to inquiry

as the primary instructional mode of social studies. "A study

of 26 national social studies projects concluded that practically

every project had incorporated inquiry as .the major instructicnal

approach."43. Taba succinctly summarizes the inquiry approach to

4o
39th Yearbook, National Council for the Social Studies, Washington,
D.C.

41"Manual of Exercises for Developing Social Studies Skills", New York
Education Department, Albany, N.Y.

42
Donald Brazriw, Chief of Sureau of Social Studies, N. Y. State
Education i:epartment; Lecture at Hofstra University, Nay 15, 1975.

43
Norris N. Sanders and Narlin L. Tanck, "A Critical Appraisal of
Twenty-Six National Social Studies Projects", SOCIAL EDUCATION,
April, 1970; p. 336.
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learning. 'imphasis is shifting from learning as acquisition

to learning as utilization; from learning as a process of absorp-

tion of givens (from textbook and teacher) to learning as a pro-

cess of discovering important relationships and principles induc-

tively; to learning as a way of inquiring and thinking according

to the procedures of the social scinnces.' The acceptance of

inquiry learning has changed to character of elementary education.

Inquiry learning is dynamic.

24

... characterized by active students

moving around the room, the school, the community - experiencing

and interacting with various resources and each other in attempts

to solve significant problems they have identified.'45 A modern

social studies program incorporates inquiry as the primary mode

of instruction.

Adoption of performance objectives for the social studies

The Social Studies Steering Committee reached consensus on

the characteristics of a modern social studies program previously

described. The committee attempted to delineate the social studies

skills that would constitute the basis for the new social studies

curriculum for West Islip. A survey based on the skills developed

46by the National Council for the Social Studies. was administered

44Hilda Taha, "A Teacher's Handbook to. Elementary Social Studies";
2nd Ed., Addison-;!esley Publishing Co., Reading, Vass., 1971.

"Robert Wendel, Inouiry ?eachin7 - Dispellinr; the Nyths,
Clearing House, #i46, Nay 197.3.

639th Yearbook; National Council for the Social Studies,
Washington, D. C.
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to the district elementary faculty. The NCSS skills are

widely accepted as representative social studies skills.47

The committee attempted to ascertain the skills most appro-

priate for each grade level as determined by the West Islip

faculty. An analysis of the 33 survey responses indicated

no consistent pattern of social studies skills for each grade.

(Appendix I) iurther analysis of the NCSS skills indicated an

absence of skills in the affective domain. The steering committee

rejected the NCSS skills as the basis for the elementary social

studies program for the West Islip Public Schools.

The committee agreed to explonewriting a social studies curri-

culum in behavioral terms that would satisfy the requirements of

a modern social studies prosram and the West Islip philosophy

of social studies education. Behavioral objectives define specific

measureable skills. Cognitive skills are easily adaptable to the

performance objective format. Critics of curricula written in

behavioral terms are concerned with the possibility that schools

would minimize the importance of humanistic education because of

the difficulty of writing and measuring achievement of affective

objectives. Teachers' unions in New York State have expressed dis-

satisfaction with the Education Department's directive to teacher-

training colleges to alter programs toward competency-based teacher

education. ... competency-based teacher education could eventually

mean that young teachers will be encouraged to de-emphasize personal

47
Individualizaticn in Cocina audies, '::orkshop Conference sponsored
by Associatien for Innovative L-evelopent and Education, 'ayne, N.J.;
Hempstead, December 3, 1975.
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relations with their pupils for the sake of narrow behavioral

objectives of dubious value.'" Administrators' organizations

have expressed concern about the use of performance objectives.

The Executive Board of the New York State ASCD responded

to the State Department's Elementary and Secondary Education

Plan of August 15, 1973 - 'The Board recognizes the current

pressures for accountability which are often focused on academic

learning in a specific and limited sense. To respond to these

pressures by attending only to academic learnings in the Evalua-

tion Plan will communicate to schools and communities that these

are the most important goals. Indeed, by assessing academic

learnings only, it would appear as if they were the only goal.

This is contrary to the State's interest in developing humanistic

aspects of instruction."49

The committee agreed that the advantages of curricula

written in behavioral terms outweigh the shortcomings. 'The NCSS

recommends the development of overall goals, followed by 'behavioral

goals that provide direct guidance for selecting appropriate content,

materials, and activities."
50

Performance objectives provide clear,

measurable goals for teachers and students. The demands of account-

ability are satisfied by the use of performance objectives. One of

48
The New York Times, April 7, 1975.

49Position Paper by Executive Board of NYS ASCD, March, 1974.

5039th Yearbook, National Council for the Social Studies,
Washington, D. C.; p. 54
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the components of accountability is "a clear determination

of what is to be accomplished and public disclosure of those

objectives." Those concerned with societal demands of accounta-

bility should be less threated by performance ob4ectives. Morrissett

states this proposition clearly.

"While standardized tests are often used to measure student
progress, many persons concerned with improving accountability
procedures prefer the use of "criterion-referenced" tests.
Almost all standardized tests now available are "norm-referenced",
meaning they are designed to compare one student with other
students. Criterion-referenced tests, on the other hand, are
designed to measure whether a student can do certain things;
they are closely related to behavioral, or performance objec-
tives, in their emphasis on a clear statement of what a single
student is required to do. Norm-referenced tests, say the pro-
ponents of criterion-referenced tests, are designed to "sort"
students, rather than to test their performance; They
typically yield a single, "global" test result, whereas criterion-
referenced tests are designed to give results on a number of types
of performance and thus are useful for the diagnosis of learning
deficiencies." "

The Educational Testing Service of Princeton recommended to

the Education Commission of the States that "the final objectives

should be stated in behavioral terms ... They should describe

behaviors that students and adults could be expected to have

learned through a social studies education." 53

Funding of projects require the use of performance objectives.

"State objectives in specific, behavioral, measurable terms." 54

51Social Education, April 1973, p. 277.

52Irving Morrissett, "Accountability, Needs Assessment, and
Social Studies", SOCIAL EDUCATION; April 1973, p. 273.

53National Assessment, Social Studies Objectives; Education
Commission of the States, 1970.

2, Mini-Grant Acplication, N. Y. St. Education Dept.; p. 2.
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The writer investigated the literature in order to acquire

background infomation on social studies performance objectives.

Oswald and Cha analyzed research in social studies education from

1930 - 1969. They concluded that Metcalf "... is the most

analytical of the review articlas.'° Metcalf cites McLendon's

summary of research of the characteristics of social studies

objectives.

"Research has revealed several clear but not always

favorable characteristics of objectives in social studies:

(a)
(b)

(c)
(d)

(e)

(f)

,C0

an excessive number of objectives stated;

marked uniformity among various localities, grades, and subjects;
frequently nebulous statements;
a time las in reflecting social trends;
increasing emphasis on social (as distinguished from individual)
values;
apparent lack of rating according to importance; ...it 56

The steering committee was apprised of potential deficiencies

in social studies performance objectives. The committee agreed that

the inclusion of affective skills is a critical component of the

social studies program for the West Islip Public Schools.

The steering committee did not undertahe the massive task of

writing elementary social studies performance objectives due to

constraints of time, personnel and finances. Research indicated

limited efforts in performance objectives for elementary social studies.

55James N. Oswald, :fr_)search in Social Studios and Social Science
Education: Introduction, Analyses, and 1:eviews of itesearch.
(An overvie of the development ef research in social studies
education, representirs investigations made during this century
up to 1970.) ERIC Clearing I.:Ouse for Social Studies/Social
Science Education, Boulder, Colorado; 1972.

56
Lawrence Metcalf; ".Research on Teaching the Social Studies";
Oswald, Ibid.
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"'The New York State Education Department had access to an

experimental set of objectives prepared in 1968 in Illinois.

The Chief of the Bureau of Social Studies Education in New York

stated, "I am not very enthusiastic about the objectives .."57

Bragaw suggested an examination of the social studies performance

objectives developed by the Michigan Department of Education in

1975.

The Michigan Social Studies Objectives were analyzed in

relationship to the criteria of the West Islip philosophy of

social studies education, the philosophy of education of New York

State, and the requirements of a modern social studies program.

The committee found the Michigan objectives consistent with these

criteria.

The Michigan social studies performance objectives are

derived from the Common Goals of Michigan Education. The relation-

ship between the educational goals of Michigan and New York State

is presented in Table II. The following state publications are

cited:

(A) The Common Goals of Michigan Education, Michigan
Department of Education; September, 1971.

(B) Objectives for Elementary Education, New York
State Education Department, 1955.

(C) Goals for Elementary, Secondary and Continuinc,
Education in New York State, The State Department
of Education of New York, 1974.

(D) Minimum Requirements for Schools in New York
State, New York State Education Dept., 1973.

(E) Summary of Volumes II and III, Fleischmann
Commission Report; The State Education Department,
Albany; October, 1972.

57Letter from Dr. Bragaw, November 6, 1974.
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(F) Social Studies - K-3, A Recommended i-rogram;
N. Y. State Education Dept., Dureau of Elementary
Curriculum Develooment; Albany. 1969.

(G) Handbook of Environmental Education Strategies,
The State Education Dept., Albany, 1972.

(H) Nental Health for Grades K-3, and 4-6; New York
State Education Dept., Curriculum Development
Center; Albany, 1967.

(I) Fleischmann Commission Rerort, Chapter 2;
New York State Education Dept., Albany, 1972.
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. RELATIONSHIP KTWEEN MICHIGAN COMY.ON GOALS

AND NEW YORK STATE GOALS

Michigan

Citizenship and Morality

Goal 1 - Morality

Goal 2 - Citizenship and Social
Responsibility

Goal 3 - Rights and Responsi-
bilities of Students

Democracy and Equal Opportunity

Goal 1 - Equality of Educational
Opportunity

Goal 2 - Educati6n of the Non-
English Speaking Person

4 3

New York State

Goal: Competence in the processes of
developing values - particularly
the formation of spiritual,
ethical, religious, and moral
values which are essential to
individual dignity and a humane
civilization. (C)

Goal: Understanding of the processes
of effective citizenship in'order
to participate in and contribute
to the government of our society.
(C)

Goal: Respect for individual personality
demands a Program that provides for
experiences in these disciplines -
disciplines such as sharing in
making rules, responsibility for
one's own decisions, getting along
with others, respect for others,
fair play, self-reliance. (B)

Goal: Equal Educational Opportunity for
All Children (B)

Goal: The board of education of each
union free, central or city school
district in which there are ten or
more non-Englishspeaking children
may establish such special clacises
as may be necessary to provide
instruction adapted to such children.

T.., 4404) (n)



Democracy and Enual Opportunity (continued)

Goal 2 - Education of the Non- Goal:
English SpeakinAr Person

Goal 3 - Education of the Excep- Goal:
tional Person

Goal 4 - Allocation of Financial Goal:
Resources

Goal 5 - Parental Participation Goal:

Goal 6 - Community Participation Goal:

32

... pupils who ... experience
difficulty in readinc and under-
standing English,.may, in the
discretion of the board of educa-
tion, board of trustees or trus-
tee, be instructed in all subjects
in their native language and in
English. (Ed. L., 3204) (D)

All school :districts are required
to furnish suitable educational
facilities for handicapped children
from their fifth birthday until the
end of the school year during which
they attain their twenty-first birth-
day. (D)

The Commission's recommendations for
change in the public school curri-
culum focus on three major areas
where improvement is vitally needed:
the teaching of reading and mathe-
matics, bilingual education, and
programs for the gifted and talented.
(E)

The Commission believes that the
responsibility for raising educa-
tional revenues belongs to the state.
The state's responsibility can no
longer be avoided by leaving the
decision of how, and how much,
revenue is to be raised to each
school district. (I)

This points to the need of close,
cooperative relationships between
the elementary school, the parents
and the community. (B)

Both home and community must be
given opportunity to contributd
to the interpretation and enrich-
ment of the curriculum. (B)



Student Learning

Goal 1 - Basic Skills

Goal 2 - Preparati.on for a
Changing Society

Goal 3 - Career Preparation

33

Goal: Enstery of the basic skills of
communication and reasoning
essential to live a full and
productive life. (C)

Goal: Ability to sustain lifetime
learning in order to adapt to
the new demands, opportunities,
and values of a changing world.
(C)

Goal: Occupational competence necessary
to secure employment commensurate
with ability and aspiration and
to perform work in a manner that is
gratifying to the individual and to
those served. (C)

Goal 4 - Creative, Constructive, Goal: Clear thinking - careful, construc-
and Critical Thinking tive and critical (B)

Goal 5 - Sciences, Arts, and
Humanities

Goal: Knowledge of the humanities, social
sciences and natural sciences at
a level required to participate
in an ever more complex world. (C)

Goal 6 - Physical and Mental Goal: Ability to maintain one's mental,
Well-Being physical, and emotional health. (C)

Goal 7 - Self-Worth

Goal 8 - Social Skills and
Understanding

Goal 9 - Occupational Skills

4 5

Goal: Pupil Objectives: Develop whole-
some attitudes toward self and
others. (H)

Goal: Understanding of human relations -
respect for and ability to relate
to other people in our own and
other nations - including those of
different sex, origins, cultures,
and aspirations. (C) . .

Goal: The teaching of the basic know-
ledges, understandings and skills
is the most important responsibil-
ity reserved to our schools. (B)



Student Learning (continued)

Goal 9 - Occupational Skills Goal: School districts may establish
abbroved vocational schools, the
controlling purposes of which
shall either be the preparation
or else the improvement of the
pupils for useful employment in
trade, industrial, agriculture,
commercial or homemaking occu-
pations. (B)

Goal 10 - Preparation for Family Goal: Pupil Objectives: Understand the
Life nature and purpose of the family

and the role of a good family
member. (H)

Goal 11 - Environmental Quality

Goal 12 - Economic Understanding

Goal: Knowledgement of the environment
and the relationship between one's
own acts and the quality of the
environment. (C)

"To instill within students an
awareness, concern, and an ability
to evaluate the effect of their
individual and society's actions
on the environment; to have stu-
dents develop the capacity to
examine the causes of any given
environmental problem and to eval-
uate it in a rational manner; to
make students aware of the con-
straints which inhibit changes in
either individual or collective
actions given the different view-
points and economic interests of
the business and political commun-
ity; and to develop students' values
toward action which result ultimately
in constructive change in the envi-
ronment." (G)

Goal: "The economic life of the local
community might then be emphasized...
Much emphasis might be placed qn
what has come to be called the
"world of work", highlighting the
worth and.dignity of all types of
employment." (F)



Student Learning (continued)

Goal 13 - Continuing Education

35

Goal: In addition, the board of educa-
tion may establish day and even-.
ing schools for adults as citizen-
ship schools, or recreation and
leisure schools. (Ed. L., 4605)
(B)
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An analysis of the Michigan coals and the goals of New York

State indicate commonality. The steering committee adopted the

Michigan social studies performance objectives as the framework

of the West Islip social studies curriculum, thus caPitalizing

on the human and financial resources of the State of Michigan.

How may the receiving environment be Prepared for its inceetion?

The introduction of the framework for a modern social studies

program for the West Islip fublic Schools necessitated preparation

of the community and faculty.

Description of the Com:unity

The West Islip Public School District is located in western

Suffolk County (Long Island, New York). The district consists of

nine elementary schools, two junior high schools, and one senior high

school. There are 205 elementary and 236 secondary classroom teachers

serving a school population of 9,200.

The community is white,

of property is W_7,397. 58

The West Islip district

middle-income. The average true value

total expenditure per pupil in 1971-72

was $1,428. This was the lowest amount of the 67 Suffolk County

districts.59 The community has generally supported the school as

evidenced by the West Islip school budget voting record. All school

budgets since 1954, with two exceptions, have passed on the first vote.

Curriculum development should begin with an assessment of values

of the receiving environment. "Values held by society, the community,

58
Fleischmann Commission Report, School Finance; Toward Equality of
Educational Opportunity, Chapter 2, p. 2.22.

59The flew York Times, April 22, 1973.
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curriculum workers, and classroom teachers in particular

determine basically the porposes, objectives, and outcomes of

the school curriculum."6° The West Islip community was not

directly involved in the development of the philosophy of social

studies education due to the nature of the district administration

in 1973. The community was involved in the development of the

philosonhy of social studies education to the extent that

board policy reflects the philosonhy of its public constituency.

The developed philosophy of social studies education is congruent

with West Islip Board of Education policy. The relationship

between selected board policy and the philosophy of social studies

education is presented in Chart I.

Approximately 19% of the professional staff are residents

of West Islip. Faculty input in the development of the philosophy

of social studies education represents a sizeable segment of the

community.

The West Islip community was informed of the impending new

social studies curriculum in the February 1974 Board of Education

newsletter. (Appendix J ) The Manetuck PrA newsletter informed

parents of the pro7ress of social studies curriculum development.

(Appendix K)

60
.R. Neagley and N. Evans, Handbook for iUfective Curriculum
DeVelor.ment; Prentice Hall, p. 15?.
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CHART I

RELATIONSHIP BETWEEN SELECTED BOARD POLICY AND

THE PHILOSOPHY OF SOCIAL STUDIES EDUCATION

Board of Education
W. I. Public Schools

Instructional Program
Goals and Objectives (6-28-57)

Develop in the child the personal
qualities to live successfullTwith
other human beings.

Develop his abillty to think and
express himself logically and
clearly and to develop an inquiring
mind.

Develop his capacities to appre-
ciate and contribute to our cul-
tural heritage.

38

Social Studies Steering Com.
W. I. Public Schools

Philosophy of S. S. Education

It seeks to provide all students
with the values,..skills, under-
standings, and knowledge needed'
to cope with the pressing social
problems of our age.

It attempts to develop skills
and research techniques sequen-
tially.

It attempts to provide learning
activities that aim at concept-
ualization through the techniques
of inquiry and discovery.

It attempts to incorporate into
the curriculum basic concepts
drawn from the disciplines of
anthropology, economics, geography,
history, political science, and
sociology.
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Faculty rrenaration for change

The clasom teacher is thc key agent for implementing

curricula change. New materials, textbooks, curriculum guides,

and state department mandates notwithstanding do not effect curri-

culum change. Rubin succinctly states ".. for all practical pur-

poses the teacher is the cur,siculum."61

Superintendent of Schools Patterson also acknowledges the

crucial role of the teacher in implementing the social studies

curriculum. "The Guide itself, however, is an inanimate object;

the magic that only a teacher can provide is required to translate

it into meaningful classroom experiences." 62

Four district-wide surveys administered by the steering

committee served as vehicles of faculty input and communication

in the development of the social studies curriculum. Steer

committee reports to the curriculum council served to prepare the

faculty for change. (Appendices L, ) The Curriculum Courier

informed the district faculty of the progress of social studies

curriculum development. (Appendix N)

61
Louis J. Rubin, Curriculum and Instruction Study Guide, National
Ed.D. Program for iAucational Leaders, Nova University Press,
Fort Lauderdale, Florida, 1972; p. 138.

62
Social Studies K-6 - Human Behavior Studies Pro7ram, Part 19
Division of l'ublications and Infomation, 3a1timore City
Public Schools, Baltimore, aryland; 1972.
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CHAPTER III

SELECTION OF PILOT PROGRAMS

The Social Studies Steering Committee agreed to field test

programs in West Islip that satisfy the requirements of modern

social studies described in Chapter II of the practicum.

The selected programs collectively conform to the adopted

Philosophy of Social Studies Education and the West Islip Performance

Objectives.

The committee adopted the National Council for the Social

Studies Guidelines as a standard evaluative instrument. ... the

present document represents the official position of the National

Council for the Social Studies on the social studies curriculum.

As such, it should be used by teachers, supervisors, boards of

education, and other school officials in making decisions concerning

social studies curriculum development and evaluation. The National

Council is urging its membership to promote the widest possible

distribution of this document and to use it as the basis for the

evaluation and development of programs in social studies education." 63

It became evident that the selection of programs from the plethora

of newly published social studies was impractical.

The special issue of Social Education devoted to an analyses of

26 university-based projects was utilized by the committee for the

selection of programs to be field-tested in West Islip. The analyses

in Social Education combine the criteria of the Curriculum Materials

63
Social Studies Curriculum Guidelines, Position Statement of National
Council for the Social Studies, ;lashington, D. C.; 1971, p. 4.
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Analysis System (CMAS) and the NCSS Guidelines.

The Social Science Education Consortium Data Book recommended

by the New York State Education Department was utilized in the

selection process.
64

The Social Studies Diffusion Project recommends

the Data BoOk as "perhaps the most comprehensive resource for a

department looking for alternatives ..." 65

"The Social Studies Curriculum Materials Data Book has been

produced by the .Social Science Education Consortium, Inc. (SSEC) with

support of the National Science Foundation to facilitate the evalua-

tion and implementation of the many new social studies curriculum

materials which have been developed during the last decade as a part

of the national effort to improve the quality of educational materials

used in our schools." 66

The Data Book identifies and evaluates social studies materials

from (a) Office of Education and NSF-sponsored University Projects,

(b) Textbooks, and

(c) Social Studies Games and Simulations.

The one to two-page analyses of curriculum materials are concise and

analytical. (Appendix 0)

The quantity of materials purchased for establishing the pilot

Programs was subject to financial constraints. The original recommen-

64
Bureau of Social Studies Education, New York State Education Dept.,
Vol. 2, No. 2; March, 1974.

65
Janet Eyler, "THE ANSWERS?" -.Basic bibliography for the social
studies teacher; Social Studies Diffusion Project, Indiana Univ.,
Bloomington, Indiana, 1973.

66, .

.,ocial Studies Curriculum Materials Data Book, Social Science Education
Consortium, Inc., Boulder, Colorado, 1971, Forward.
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dations were reduced by 46% due to the general state of the 1975

economy. (Appendix A) The District allotted 2.958 for the

initiation of social studies pilt.rrograms.

A brief description of thf elected programs with supporting

data for selection is presented.

5 1



San Francisco State College

Taba Prof:ram in Social Science

Dr. Hilda Taba formulated the TABA Curriculum in 1969,

after ten years of development in the Contra Costa Schools .

in California. The curriculum model was revised at San Francisco

State College under a grant from ihe U. S. Office of Education.

"A major emphasis has been placed on identifying basic concepts,
princirals and methods of investigation in history and the social
sciences, and then using these elements as a basis around which
to organize the curriculum. ... we see an emphasis upon an
in-depth study of fewer topics and a reduction.of the super-
ficial "coverage" aimed for in the past.

Etphasis is shifting from learning as acquisition
to learning as utilization; from learning as a process of
absorption of givens (from textbook ...) .. learning as a
process of discoveFing important relationships and principles'
inductively; .." 97

The general objectives of the Taba program are: ooe a

new curriculum pattern with these general student objectives:

1) acquisition of selected knowledge; 2) development of

thinking skills; 3) formation of selected attitudes; and

4) development of academic and social skills,,"68

The Taba program is an inductive, conceptual approach.

It is designed to provide experiences to help "Idds that are

ignorant - not stupid."69

The spiral curriculum approach develops key concepts

such as cooperation, interdependence, and change from grades

K - 12. The complexity and abstractness increases by age level.

67'Taba, Durkin, Fraenkel, McNaughton; A Tencl-:r:r'n Handbook to
Elemntary Social Studies; Addison-Wesley 1..ub. Co., 1971

68 Data Book, loc. cit.

69,j
D.r. Jack Fraenkl, San Francisco State College, SONY at
Geneseo; July 151 1974.
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The Taba Program was evaluated by six participants in

the NSF Conference. "The Committee suggests that the theore-

tical constructs and teaching strategies of the Taba Program

have a great deal of merit and that the texts have efficacy

insofar as teachers are encouraged to promote and utilize

the conceptual approach rather than focusing strictly upon

content."

The city of Gary (Indiana) pi1ov2d Taba in Grades 3 and 5

in 1972-73. The Program was expanded to all third and fifth

graders in the 1973-74 school year.7°

The Taba program was one of the four social studies

programs selected to be discussed at the NSF-sponsored Social

Studies Information Conference in Boston on July 13-19, 1975.

The Taba program satisfied the NCSS guidelirw criteria

according to the Project Materials Analyses in Social Education.71

The only aspect not present in the Taba program was media.

Subsequent to that evaluation Taba produced Audio Read-Along

cassettes for grades 1 - 4.

70Goals and Objectives for the 1973-74 School Year, City of
Gary, Indiana; 1973.

71SOCIA1 EDUCATION, loc. cit., p. 720.
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University of Colorado

Our W^rk4nr:

1+5

Lawrence Senesh, professor of Economics at the University

of Colorado, led the development of the Our Working World curri-

culum. The theoretical structure of the fundamental ideas in

the social science disciplines have been developed by economists,

political scientists, sociologists, anthropologists, social

psychologists, and jurists.

Senesh's program includes law. "Law and its philosophical

foundation - the search for justice - have to do with man's rela-

tionship to man and with the interaction between truth and mercy,

which certainly are topics that concern society." 72

The same fundamental ideas of each social science discipline

are taught in the organic curriculum" as the complexity and

experiences of children develop.73

"Our Working World" was selected as one of four social

studies programs to be presented at the NSF-sponsored Social

Studies Information Conference to be held July 13-19, 1975.

72
OUR WORKING WORLD, SRA Brochure, 1973.

73
Lawrence Senesh, Lecture at SUNY at Geneseo, July 17, 1974.
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University of Nichigan

Elementary Social Science Education Program

Social Science Laboratory Units

The Social Science Laboratory Units were developed by an

interdisciplinary team of scientists and educators at the

University of Nichigan.74

The program is a modified laboratory approach involving

the students in 'gathering, organizing and using data concerning

human behavior.75

The lab unit which must precede the others deals with the

scientific method of social scientists. It provides a frame-

work for the remaining six units, which deal with heredity,

individual and group behavior conflict, decision-making, and

analyses of group norms. The scientific method of inquiry per-

vades the program.

"The program can easily be implemented in any school curriculum

as an entire course or as single units for special purposes.

Student involvement is enhanced through the nature of the activities

and the personalized tyFe of content. The emphasis on experiences

which face youngsters each day in their relationships with others

provides a real-world focus."76

74
Data Book, loc. cit.

75Ibid.

76
Tedd Levy, University of Nichic-ran, Elemntarv Social Science
Education i'rorram, SOC11, EbUCATIOL, I;ovember, 1972.
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University of Georgia

Anthropology Curriculum Project

Concept of Culture

47

The Concept of Culture anthropology curriculum project was

developed by the University of Georgia from 1964 - 1969. "All

of the materials are designed as supplementary units of anthro-

pological study to be incorporated into existing social studies

programs." 77

The materials were designed to introduce children (K - 12)

to important anthropological concepts to enable them to "learn to

live more effectively within today's complex society."78

The objectives of. the Concept of Culture unit are:

" (1) how an anthropologist studies cultures; (2) what is meant

by culture; (3) how cultures differ; (4) how people acquire

their culture; and (5) how cultures change."79

The Anthropology Curriculum Project departs from the widely

accepted interdisciplinary approach of the new social studies.

The authors of the project content that "The sciences, as

systematic bodies of knowledge, are particular representations

of reality, which depend on an arbitrary system of symbols. The

77
SOCIAL EDUCATION, loc Cit n 749,

78
Ibid.

79
ME CONCEPT OF CULTURE, Pupil Text, Publication No. 16,
University of Georgia, 1965.
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subject matter curriculum does not merely transmit a body of

knowledge; it permits the child to acquire a system of symbols

without which he cannot perceive a particular kind of reality."

The project emphasizes the child's acquisition of the symbols

of anthropological reality. Knowledge of the acquired symbols

become tools for creating new symbols.

"Field testing of these materials was conducted in 40 schools

outside Georgia.and 20 schools within the state of Georgia in the

spring of 1965 and the spring of 1966. Results of pre- and post-

tests which were administered indicated that students using these

materials made a significant gain in their understanding of anthro-

pology." 81

80

48

So .

narion J. Rice and Wilfred C. Bailey, THE DEVELOPMENT OF A
SEWENTIAL CUi.-:RICULUN IN ANTHROPOLOGY, Grades 1-7, U. S. Dept.
of Health, :ducation, and 'i;elfare, Anthropology Curriculum
Project; University of Georgia, Athens, Ga.; 1.,ay 1, 1971, p. 8.

81
DATA BOOK, Loc. cit.



University of Minnesota

Project Social Studies

Family of Man

The University of Minnesota Project Social Studies satis-

fied all the major NCSS Guideline Criteria. The program is

interdisciplinary. Culture is the core concept. The director

of the project presented the following inquiry model, which

pervades the Minnesota project.82

a. define problem

b. hypothesize

c. test hypothesis

d. conclude

e. apply

A major goal of the Family of Nan is to help children see

knowledge as tentative. The'Family of Nan kits consist of

authentic reproductions of relia of various cultures.

Studies involving 1600 students using the Family of Man

in Virginia and Massachusetts indicate significant differences

in cognitive achievement.83

Field tests in four other states indicate significant gain

in both cognitive and affective achievement.84

82
Dr. Charles Mitsakos, lecture at SUNY at Geneseo, July 14, 1974.

83
Barbara J. Capron, Data Sheet on Family of Man, Social Science
Education Consortium, Inc., Boulder, Colorado, 1975.

84
Charles L. Mitsakos, EVALUATION OF THE FAMILY OF MAN/
MINNESOTA P2OJECT SOCIAL STUDIES; Presented at Administrators'
Conference in Social Studies, Geneseo, N. Y., July 14, 1974.
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University of California at Los Angeles

Comittee on Civic Education

The Comaittee on Civic Education of the University of

California at Los Angeles is composed of professors of

political science, law, education, sociology, and psychology.

The overall goal of this program is to increase the

student's grasp of fundamental principles of democratic pro-

cedures, using a constitutional rights case study approach.

The authors content "... that open inquiry into social and

political conflict by students and teachers will provide

students with the tools for effective dealing with reality

in a positive manner."85

The book entitled "Your Rights and Responsibilities as an

American Citizen" provides actual law case studies. The student

analyzes values and assumptions in order to deal with the

realities and conflicts of political and social life." 86

The UCLA Project was field-tested in 144 classes from

grades 4 to 11. Ninety percent of the students "liked"-the

case study method, finding the subject "very important" or

"important".
87

85
SOCIAL EDUCATION, loc. cit., p. 732.

86
Data Book, loc. cit.

Nary Jane Turner and 2obert Buick, University of California at
Los Angeles, Committee on Civic Education, Your Rights and
Responsibilities as an Ar:brican Citizen; Data Sheet, Social
Science 11.ducation Consortium, Inc., 3oulder, Colorado, 1972.
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Pflaum/Standard

Dimensions of Personality

The Dimensions of Personality program is a course in affec-

tive education stressing human relations, mental health, and

values education. The publishers define the crucial role of

the "hidden curriculum".

"Consider that when a child comes to school, he brings
everything with him. He brings his.body and all the attitudes
he has learned about it. He brings his emotions--joys, fears,
likes and dislikes. Memories too -- of last summer's campout
and last night's family quarrel.

The "Hidden Curriculum" is concerned with this emotional
life of the child. ... It cannot be ignored, for in dismissing
the affective domain, the teacher, in effect, affects it adversely.
If he refuses to acknowledge anger.nhis own or his students' --
he makes a statement about anger." u'

The primary programs emphasize the development of a positive

self-concept which leads to healthy emotional and social growth.

The intermediate programs assist children to understand themselves,

including physical, social, and emotional changes.

A questionnaire of 114 teachers distributed in several states

indicated that 92% "liked the program". 89

88Dimensions of Personality Brochure, Pflaum/Standard, Dayton, Ohio.

89
1% Margaret Fanella, Letter regarding 1-ublisher's questionnaire,
Pflaum Publishing, March 31, 1975.
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CHAPTER IV

INSTALLATION OF PILOP PROGRANS

Anal sis of the innovation's reouirements

The decision to field test selected social studies programs

in West Islip required an analysis of program requirements.

The requirements of the social studies programs are delineated

in ChartII. The primary references are (1) the Social Science

Education Consortium, and (2) the Curriculum aterials Analysis

System.

Initiation of the influence stratesy

Steering committee strategies caused an increase of faculty

dissatisfaction with the existing social studies curriculum.

The administration of the four district-wide surveys previously

described led to faculty discussion and critical examination of

the social studies program. "Inservice education has been recommen-

ded as an effective change agent specifically beneficial to the

West Islip staff.
"90

Two elementary social studies inservice

courses were offered in West Islip due to the committee's initiative.

(Appendix P) The courses served to induce dissatisfaction with the

existing social studies curriculum.

The committee provided the district faculty with publications

available from the New York State Education Department, i.e.,

90
Paul E. Kirdahy, "An Evaluation of Selected rrefessional Growth
Activities by Classroom Teachers in the Schools in West Islip, N.Y.",
(unpublished dissertion for degree of Doctor of Dill:cation to
School of Lducation, St. John's University, New York; 1973.

64
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"Planning for Social Studies in Elementary Education - 1975".

The distribution of timely literature increased faculty interest

in social studies education. The following activities of the

steering committee served to increase committee awareness of

the deficiencies of the social studies curriculum:

1. presentations by resource people including the

chief of the New York State Social Studies Bureau

2. visftatiohs to schools with recommended social

studies programs (Appendix 0

3. attendance at professional conferences (Appendix Ft)

4. presentations of new social studies materials by

publishers (Appendix S)

As a result of these activities the majority of committee

members agreed to field test a new social studies program. It

became evident to the committee and to the elementary faculty

that the existiug curriculum does not satisfy the requirements

cf modern social studies.

Establishment of the prerequisite nonditions

The steering committee polled the district elementary faculty

requesting volunteers to field te5t new social studies programs.

(Appendix T) The v:ritex ;.-equest,::d that his elementary principal

colleagues pers.Jnally reinforce the survey. Twenty-three teachers

representing the nine West Islip elementary schools expressed an

interest in field testing a social studies program. One volunteer

9
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was unable to participate in the project due to personal

conditions.

The writer conducted several orientation sessions for

the prospective pilot teachers using the following agenda:

A. Background information

1. West Islip Philosophy of Social Studies Education

2. Goals and objectives of the new social studies

3. Utilization of pilot programs for possible

district adoption

B. Reouirements

1. Overview of selected social studies programs

2. Teacher selection of a project

3: Time requirements

4. Explanation of evaluative instruments

a. If:st Islip Performance Objectives

b. NCSS Guidelines

c. Data Book Survey.

d. Remmers Attitude Survey

C. naterials

Distribution of appropriate teacher and student

materials

Orientation sessions were conducted in small groups and

individually. Subsequent contacts were made nersonally and by

phone.

7 0
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Installation of the innovation

The social studies pilot programs were distributed

throughout the district as follows:

School Teacher Grade Prorram

Paumanok

Higbie Lane

Oquenock

Rosemarie Haberman

Karen Heiser

Frances Corcoran

4

If

If

Pflaum/Standard (Psychology)

It If

II fi

Captree .Doris Jacobs LI U. of Colorado (Our Working
World)

Paumanok Anita Weiner 5 MacMillan

Captree Larry Kazemier 5 U. of Georgia (Anthropology)

Bayview Patricia Heaton 5

Manetuck Helen Vernados 5 UCLA (Civics)

Higbie Lane Elaine Klein 5 U. of Colorado (Our Working
World)

Westbrook Elizabeth VanWagoner 5 * San Fran. St. Col. (Taba)

Higbie Lane Susan Bridgins * II It

Paumanok Norman Henchel 6 A San Fran. St. Col. (Taba)

Oquenock Hilbert Camp 6 * fi 11 II If

Westbrook Jeanette Frelick 6 * II 11 11 II

Bayview Doris Chessman 6 * II II IC it

.Beyview Richard Carlsen 6 * II II 11 It

Captree Joyce Hatushny 6 U. of Minn. - Family of Man

Captree Steven Lorenz 6 Pflaum/Standard

Manetuck Linda Arbore 6

Manetuck Genevieve Oliver 6 U. of Michigan (Lab units)

Bayview Robert Gaggin 6 It 11 If

Southgate MaryJane Turner 6 UCLA (Civics)

Westbrook Ralph Nerendino 6 U. of Colorado (Our Working
World)

Individual units

7 1
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DescriTtion of ;allot children and teachers

Students in elementary classes in the West Islip Public

Schools are heterogenously grouped. The number of free lunch

recipients was used as an indication to determine the economic

status of the pilot tvopulation. The percentage of both the

pilot population and the total district population receiving

free lunch is .05. The ability and economic status of the pilot

and general student populations are compar'Able.

The average experience of teachers participating in the

project is 8.7 years. Half of the teachers have had 7 or more

years teaching experience. The experience of the district faculty

averages slightly above ten years. A summary of the characteristics

of students and teachers involved in the project are presented in

the Profile of Pilot Test Components Table 3 .

Provision for transitional sunloort

The major problem encountered during the four month field

test period was inadequate communication between the pilot teachers

and the steering committee. In order to alleviate the communications

problem, steering committee members were assigned as "helpers" to

project teachers. The committee helpers' role was one of support

and general assistance to pilot teachers.

Teachers field testing similar social studies programs were

encouraged to exchange experiences, thus providing mutual transitional

support.

7 2
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Anx- problem encounter,)d during the field test period

was the lack of all available comr7onents of eaPh p-'^ject. Visual

aids accompanying some project materials were not purchased, due

to budgetary uonstraints. However, pilot teachers were able to

duplicate sample copies of supplementary activities. An unantici-

pated benefit accrued from children sharing a limited number of

textbooks. Teachers were unable to utilize traditional large

group textbook instruction in field testing the social studies

programs. Additional transitional support to project teachers was

provided by New York State social studies teacher-training video

tapes. (Appendix U and V ) The time and resources of the steering

committee were made available to project teachers.
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CHAPTER V

EVALUATION OF PILOT PROGRAMS

Evaluation may be defined as the process of delineating,

obtaining, and providing useful information for judging

decision alternatives. This practicum utilizes Stufflebeam's

CIPP Model for evaluation092

Decision Making

S.

-Accountability

EVALUATION TYPES

CONTEXT INPUT PROCESS PRODUCT

Objectives Solution
strategy

Procedu-
ral deign

Implemen-
tation

Terffiination,

continuation,
modification,
or installa-
tion

Record of
objectives
and bases
for their
choice

Record of
chosen
strategy
and design
and reasons
for their
choice

Record of
the actual
process

Record of.
attainments
and recycling
decisions

The evaluation of the pilot programs will include:

a) a record or objectives and the basis for

their choice.

b) a record of a proposed program design and

the reason why this design was chosen.

Q2
Daniel L. Stufflebeam, ACCOUNTABILITY, The Relevance of the
CIPP Evaulation Model for Educational Accountability; Journal
of Research and Development in Education, Athens, Ga., Fall, 1971.
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c) a record of the actual process or functioning

of the implemented program, and

d) a record of attainments of the implemented

programs.

A record of objectives and the basis for their choice

The effectiveness of the social studies pilot projects was

measured by the.utilization of four evaluative instruments,

1. West Islip Performance Objectives

2. National Council for the Social Studies Guidelines

checklist

3. A survey based on the Social Science Education

Consortium Data Book Rationale and Objectives

4. Remmers Attitude Survey

West Islip Performance Objectives (Appendix W)

The West Islip_Performance Objectives are based on the

adopted philosophy of social studies education. The attainment

of the performance objectives is the major goal of the 4-6 social

studies program in West Islip.

i'!ational Council for the Social Studies Curriculum Guidelines

Checklist (Appendix X )

7 6
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Theratif,nal Council for the Social Studies commissioned

the NCSS Task Force in Curriculum Guidelines in.1969. The

Social Studies Curriculum Guidelines published in 1971 "repre-

sents the official position of the National Council for the

Social Studies on the social studies curriculum."93

The position paper developed was desisned to assist:

school districts in the nation to address the following ques-

tions: "How is one to evaluate the various aPproaches to

social studies education that have been proposed in recent

years? How are school authorities to judge the soundness

of the social studies Program in their schools? Is a newly

proposed curriculum design in accord with the best in recent

thinking concerning social studies education?" 91

The West Islip Steering Committee adopted the Social

Studies Program Evaluation checklist developed by the NCSS

as an evaluative tool to measure the effectiveness of the

West Islip pilot programs. The major categories developed by

the NCSS are presented:

93 Social Studies Curriculum Guidelines, National Council for
the Social Studies kosition Statement, NCSS, Washington, D. C.,
1971; p. 4.

94 Ibid., p. 3.
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SOCIAL STUDIFS CU:12 ICULU GIDLTNS

POSITION STA`1":::.: OF 'PI La

NATIONAL COU:.:CI L FOR THE SOCIAL STUDIES

1.0 The Social Studies Program Should be Directly Related

to the Concerns of Students.

2.0 The Social Studies Program Should Deal with the Real

Social World.

3.0 The Social Studies Program Should Draw from Currently

Valid Knowledge Representative of Man's Experience,

Culture, and Beliefs.

4.0 Objectives Should Be Thoughtfully Selected and Clearly

Stated in Such Form as to Furnish Direction to the Program.

5.0 Learning Activities Should Ehgage the Student Directly

and Actively in the Learning Process.

6.0 Strategies of Instruction and Learning Activities Should

Rely on a Broad Range of Learning Resources.

7.0 The Social Studies Program Must Facilitate the Organi

zation of Experience.

8.0 Evaluation Should Be Useful, Systematic, Comprehensive,

and Valid for the Objectives of the Program.

9.0 Social Studies Education Should Receive Vigorous Support

as a Vital and Responsible Part of the School Program.

7 8
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Social Science Education Consortium Data Book Rationale and

Objectives Survey (Appendix Y)

The rationale and general objectives "... reflects the

purrose and underlying philosophies of the developers of the

materials in designing their products. It provides a concise

statement of the objectives intended for students to accomplish

through use of the materials."95 Project teachers measured the

extent to which.pilot programs satisfied the stated objectives.

Remmers Attitude Survey

The Remmers Scale of Measure Attitude Toward Any School

Subject Contains statements in descending order from the most

favorable to the least favorable. (Appendix Z) "The scale values

are determined by Thurston's equal-appearing-interval technique." 96

The Purdue Research Foundation found the Remmers Survey valid

and reliable.

"Several of the scales have also been valided against available

Thurston scale for specific attitude objects and have shown high

validity."97

. the coefficients of reliability ... range from .71 to

.92, amply adequate for group measurement." 98

95Introduction, Social Studies Curriculum Materials Data Book,
Social Science Education,Consortium, Inc., Boulder, Colorado; 1971.

96H. Remmers, N. Gage, J. Rummel; A 1-ractical Introduction to
Measurement and Evaluation; Harper & i;ow, New York, 1956., p. 315.

97Purdue Measurement and Evaluation Instruments, Purdue Research
Foundation, 1-urdue University, Lafayette, Indiana., p. 2

98
Ibid.

7 9
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The Survey was administered to pilot classes as a pretest.

It was administered approximately three months after the pilot

programs were introduced.

The results of both surveys are not included due to faulty

data collection.

Prop7ram design

The procedures for establishing nilot.programs are des-

cribed in Chapter IV. The 23 volunteer pilot teachers and students

are representative of the general population. The process of

random selection of pilot teachers was not utilized due to district

policy and constraints of the West Islip Teachers Association con-

tractual agreement.

The projects field tested were the primary curriculum source

for the social studies in pilot classes. The duration of the

project averaged four months.

Scriven states that evaluation design should include the basic

question, "... would they (program objectives) have been achieved

without the program?"99 Five non-pilot West Islip teachers evaluated

the existing social studies curriculum using the criteria of the

performance objectives and the NCSS Guidelines. The results of

both surveys appear in Tables 4 and 5.

99Michael Scriben, Evaluation: A Study Guide for Educational
Administrators; The iational Ld. D. Program for iAucational
Leaders, i:ova University, Fort Lauderdale, Florida, 1974;
p. 173, 174.
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TA BL13 Lf

THE CoIZINED RESPO::SPii-3 OF SOCIAL S'iUDIZS r':RFOR;1ANCE

OBJECTIVFS ACHIEVED BY NON-PILOT TEACHERS

1A

2 A

3 A

B

C.

4 A

4c4 4o- 505 5C6 AND 606

xxx
x

xx
x

:-xx

x

xxxxx
x

xxx

7 A

B

.D

8 A

B

9 A

8 1

10 A xx
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TABLE 4 (continued)

11 A

B x

16 A x x x

x x x

70

12 A

'B

x x

17 A

18 A x

13A x x B

C

x x

x x

14 A

B

13 A

x xx

x x

19 A

20 A

x x x

xxxx

xxxx

xxxx
C x x xx x
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TABLE 5

THE COMBINED RESPONSES OF NON-PILOT TEACHERS

404, 405, 505, 506, and 606

TO NCSS CHECKLIST FOE: EVALUATION OF A SOCIAL STUDIES PROGRAM

71

1.0 o 9 9 '1

2.0 o 3 18 13

3.0 3 4 25 8

4.0 3 11 14 3

5.0 1 10 11 12

6.0 2 1 19 8

7.0 o 9 . 9 o

8.0 8 12 12 7

9.0 2 10 15 8

Total (%) 7 25 47 21

1 - Strongly, 2.- Yoderately, 3 - Hardly at all, 4 - Not covered

8 3
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Performance Objectives

Comments:

The non-pilot teachers indicate that 28% of the per-

fornlance objectives are satisfied by the present social

studies curriculum. The.areas of Values Education (Item 7),

the WO,-ld of WoI:k (Item 11), and the Nature of Rules and Law

(Ite- re poorly satisfied by the present social studies

curriculum.

NCSS Checklist

Comments:

The non-pilot teachers indicate that the present social

studies program is seriously deficient in the following cate-

gories:

item % Deficient

2,0 The Social Studies Program
Should Deal with the Real
Social World.

3.0 The Social Studies Program
Should Draw from Currently
Valid Knowledz:c Representative
of Man's Experience, CultUre,
and Beliefs.

5.0 Learning Activities Should Engage
the Student Directly and Actively 68
in the Learning Process.

6.0 Strategies of Instruction and
Learning Activities Should Rely 90
on a Broad Range of Learning
Resources.

81



Control groups were not utilized in this project.

"It is our judgment that the inclusion of control groups
who do not get the treatMent is uniformly self-Prophesying;
they will always be behind the achievement of children in the
experimental group getting the special content and teaching.
There SOOms to be little need for such control evidence; it
merely trtkes up the time of the control pupils and the con-
trol teacher leading to negative teacher reaction about research."

A record of the actual prorxess or functioning of the

implemented program

Pilot teachers contacted the chairman of the Social Studies

Steering Committee as questions and/or problems arose. Teachers

were encouraged to confer with colleagues field testing similar

programs. Committee members contacted pilot teachers in order

to offer ongoing support.

These communications were oral. A record of the actual pro-

gress of the pilot programs is incomplete, due to the lack of pro-

fessional personnel available to devote full time to the project.

Attainments of implemented programs

Twenty-three West Islip teachers in grades 4-6 agreed to

field test and evaluate social studies programs. However, due to

a job action caused by an impasse in negotiations between the

Board of Education and the West Islip Teachers Association, eleven

teachers returned all evaluation instruments.

"For the first time in the history of the We.qt Islip school
system, the West Islip Schools Board of Education has been unable
to negotiate a contract with the West Islip Teachers' AL;sociation
for 1975-76 and has called an impasse.

J. Rice and W. C. Bailey, L.. cit., p. 54.

8 5
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The Board of Education has hired the firm of Raens,
Fogrebin and Sher to act as its necotiator and has requested
that the New York State Public Employees Relations Board
nr4ign a mr,diatnr. 101

The West Islip Teachers' Association urged its members

to cease all voluntary activities on April 22, 1975, in an

effort to pressure the Board of Education to reach a con-

tract agreement. Evaluatidn of social studies programs was

considered to be a voluntary activity. (Appendix AA)

Evaluative data of social studies projects field tested

are presented:

University of Colorado - Our t:orking World

San Francisco State College - Taba

University of Georgia Anthropology Curricm 1-roject

University of Michigan - Social. Scdenne L .ory Units

University of Minnesota - Famil of I:an

UCLA - Rights and Responsibilities of an American Citizen

Pflaum/Standard - Dimensions of Personality

101TE DEACON Newspaper, Babylon, N. Y.; Na7 J, 1975.

8 6



75

TABLE 6

SOCIAL STUDIES PERFaRANCE OBJECTIVES ACHIEVED USING

THE OUR WORKING WORLD PROGRAM

Pilot Teachers Elementary Administrators

2o4 4o6 4 3 5

1 A x x x x x

B x x x x x

C x x x x

2 x x x x x

B x x x x

3 A x x x x x

B x x x x

C x x x x

4 A x x x x x

B x x x x

C x x x x

D x x x x

5 A x x x x x

B x x x x x

6 A x x x x x

B x x x x x

C x x x x x

8 7



76

TABLE 6 (continued)

406

?

Elemontary AdministratorsPilot Tcactlers

204 4 3 5

7 A x x x x x

B x x x x x

`C x x x x

D x x x x x

8 A x x x x x

B x x x x

c x x x x

D x x x x x

9 A x x x x x

B x x x x

C x x x

D x x x x x

10 A x x x x

B x x . x x

11 A x x x x

B x x x

c x x x

D

E

x x

x

x

12 A x x N:

-B x x

8 8
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TABLE 6 (continued)

11 if

77

Elementary AlministratorsPilot Teachers

204 406 4 3 5

13 A x x x x

B x x x x

14 A x x x x x

B x x x x x

C

15 A

B

C

D .

x x x

x

x

x

x

x x

x

x

x.

x

16 A x x x x

B x x x x

C x x x x

17 A x x x
. x

x

B x x x x x

C x x x x x

18 A x x x x x

B x x x x x

C x x x x

19 A x x x x x

B x x x x x

20 A x x x x

B x x x x

C x x x x

D x x x x

8 9



TABLE 7

THE COMBINED RESPONSES OF "OUR WORKING WORLD"

PILOT TEACT.1ERS 204 AND 406

TO THE NCSS CHECKLIST FOR EVALUATING A SOCIAL STUDIES PROGRAM

78

1.0 6 2 o 0

2.0 8 5 1 o

3.0 7 8 1

4.o 8 4 o

5.0 6 7 1

6.0 o 9 3

7.0 4 4 o

8.0 12 4 o

9.0 8 6 o

Total (%) 52 5

1 - Strongly, 2 - Moderately, 3 - Hardly at all, 4 - Not covered

9 0
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Univeroity of Colorado - 01:r Workinr: World

Porforrnance Cbictives -

The combined responses of two pilot teachers indicate

that Our Working World satisfies 85% of the performance

objectives.

Teacher % Achieved

204 .93

4o6 .76

The combined responses of three elementary administrators

indicates that Our Working World satisfies 97.2% of the per-

formance objectives,

Administrator % Achieved

4 loo

3 97

5 8o

NCSS Checklist - Comments:

The pilot teachers indicate that Item 8.0 Evaluation is

.ustrongly" satisfied by Our Working World.

The teachers indicate that Our Working World satisfies

95% of the NCSS

9 1
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Our Working World (continued)

Results of survey based on Rationale and Objectives of

Our Working World stated in the SSEC Data thook:

TABLE 8

The Extent To Which The Rationale and Objectives

Of Our Working World Are Met According To

Pilot Teachers 204 and 4o6

Teacher - Grade Strongly Noderate:I. 1 All

2(04) xl x2

4(06) x

'top students

2middle students

Evaluation of Our Working World Grade 2 Resource Guide and

Textbook by Steering Committee teacher 103:

Teacher's Resource Guide - very good - it contains short and
long term programs and projects, as well as play for drama-
tics - children get a chance to role-play the farmer, etc.
and get a feel from the people theystudy.

Textbook - The set-up of the book is very good. It starts
off with old and new cities, then goes into each bar4-, of
city life. I feel, however, the content and readinE level
is a bit hard for second grade. Since I do not teach socond
grade I can't give an accurate criticism of content vs, P:ew
York State Curriculum.

The book is worth serious consideration by the committee.

9 2
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TABLE 9

SOCIAL STUDIES FERPOM:.NCE MTECTIVIS ACHIEVED

USING THE TABA PROGRAM

Pilot Teachers Elementary Administrators

305 106 706 1 2

1 A x . x x x

B x x x x

C x x x

2 A x x x x

B x x

3 A x x x

B
x

C x x

4 A x x

B x

C x x

B x x

5 A x x

B
x. x

6 A x x

B x x x x

C x x

9 3



7 A

8 A

9 A

10 A

B.

11 A

12 A

Pilot Teachers

106 706

9 1

82

Elementary Administrators

1 2

x
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Pilot Teachers

5 106 706

Elementary Adminintrators

1 2

13 A x

.B

14 A x x
x

B x x
x

C x

15 A x x
x

B x x
x

C
x

.D x
x.

16 A x

B x x x
C x x x

17 A x x

B x
x

C x x x
18 A x x

B
7:

3.9 A x

B x

20 A x

B x x x

C x x x x
B x x x

9 5
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TABLE 10

THE COMBINED RESPONSES OF TABA PILOT TMCHERS :505 AND 106

TO THE NCSS CHECKLIST FOR EVALUATING A SOCIAL STUDIES PROGRAM

1 2 4

1.0 3 4 o 1

2.0 6
,

6 1 o

3.0 7 6 o 2L

4.o 8
. 3 o o

5.0 6 4 1 1

6.0 4 3 2 2

7.0 2 5 o o

8.0 o 1 o 7

9.0 1 1 o 2

Total (%) 42 37. 4 17

1 - Strongly, 2 - Moderately, 3 - Hardly at all, 4 - Not covered

9 6
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San Francisco Otate - Taba

Performance Objectives - Comments:

The combined responses of three pilot teachers and

two administrators indicate that the Taba program satisfies

4% of the performance objectives.

Teacher % Achieved

305 .25

106 .63

706 .07

Administrator % Achieved

.53

2 .72

NCSS Checklist - Comments:

Two pilot teachers indicate a serious deficiency in

Item 8.o. "Evaluation Should be Useful, Systematic, Compre-

hensive, and Valid for the Objectives of the Program. The

teachers iudicate that Taba satisfies 79,1 of the NCSS guide-

lines.

9 7



Taba (continued)

Results of Survey based on Rationale and Objectives of Taba

stated in the SSEC Data Book:

TABLE 11

The Extent To Which The Rationale and Ob,iectives Of Taba

Are Met Accorinr: to Pilot Teachers 305 and 106

Teacher - Grade

3(05)

1(06)

.86

Strongly Moderately Not At All

Selected comments from non-pilot teacher who reviewed the

fourth grade textbook:

"This txt does not follow the fourth grade social studies

curriculum for New York State'American History. ...

However, the program does offer a very well-organized

plan of study. The activities listed in the teacher's edition

are excellent and can be used for all types of classes. The

program emphasizes vocabulary development with specific activities

for this purpose. The maps in the text are very good for develop-

ment of map skills.

The format of each unit follows the scientific method aa

the social scientist does, and each concept is brought to the

child by relating it to the child's state in which he lives.

... In conclusi.on, based on the abo;le opinions, I would not

recommend this text be used, especially not in the third or

fourth grade."

9 8



University of Georgia - Anthrnrolo.7y Curriculum Proioct

SELEC= SOCIAL STUDI:Z PMFOR;;LNCE 03TECTIVES AC=VED USING

THE c-zonGIA ANTERCIOLO3Y CURRICUL.51: rzWECT

Pilot Teacher 105

12. The Tra=ittance of Cultural Traits

A

13. Adapting Biological Inheritances to Environment

A

16. Basic Concepts of History

A x

17. Nature of Rules and Laws

A

B x

19. Use and Misuse of Natural Environment

A

Comments:

The Georgia project satisfies 50% of the performance

objectives related to man and culture.

9 9



TABLE 12

THE COMBINED RESPONSES OF GEORGIA PILOT TEACHERS 109 and 205

TO THE NCSS CHECKLIST FOR EVALUATING A SOCIAL STUDIES PROGRAM

88

1.0 2 3 1 2

2.0 7 6 3. o

3.0 12 4 o o

11.0 8 3 o 1

5.0 8 4 2 o

6.0 6 2 3 1

7.0 3 2 0 0

8.0 o 2 4 2

9.0 2 5 o o

Total (%) 50 32 11 6

1 - Strongly, 2 - Moderately, 3 - Hardly at all, 4 - Not covered

100
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GeotTin Anthrorolor7 Pro,ieet (continued)

M'c'0
v"\.,..1+-ury vs, \....)4

The pilot teachers indicate that Item 3.0 - "The

Social Studies Program Should Draw From Currently Valid

Knowledge Representative of Maa's Experience, Culture,

and Beliefs" is "strongly" satisfied by the Georgia Project.

The teachers indicate that the Georgia Project satis-

fies 82% of the NOSS Guidelines.

The Anthropology Tes0-°2 was administered as a pretest

to pilot classes 1-05 and 2-05. The composite form was

re-administered after the completion of the unit to class 1-05.

10211A se
quential Curriculum in Anthropology, Test: Form 4,Composite Form for Pre- and Post-Test; Anthropology

Curriculum Project, University of Georgia, Athens, Georgia,January, 1968.

101
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Goorrja Anthrollolo.w Project (continued)

TADLS 13

The Results of Senuential Curriculum in Anthropology

Test: Form 4 on Co.7nitive Achievement

Administered to Pilot Class 105

Student Pre Post

1 27 48

2 23 49

3 15 34

4 14 53

5 24 57

6 21 24

7 33 6o

8 24 50

9 19 48

10 26 46

11 22 26

12 15 43

13 18 29

14 33 25

15 19 43
16 25 50
17 44 60

t = 5.14334

DF = 16

Comment: The gain of the cognitive achievement of students

using the Georgia Project materials was significant at the

.001 level.

102



Gcoria Anthrouologv Project (continued)

Results of survey based on Rationale and Objectives of

Georgia Project stated in the SSEC Data Book:

TABLE 14

The Extent To Which The Rationale and Objectives Of The
Georgia Project Are Met According To Pilot Teachers 105 and 205

Teacher Grade Strongly Moderately Not At All

1(05)

2(05)

103
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University of Michiran - SoCial Science Laboratory Units

ThP two pilot ten,-hers did not return evaluations

due to the West Islip Teachers Association impass pre-

viously described. However, both teachers expressed over-

all satisfaction with the program.

The SSEC Data Book reported that no evaluative data

was available.

A staff analyst of the Social Science Education Con-

sortium stated, "The program can easily be implemented in

any school curriculum as an entire course or as single units

for special purposes. Student involvement is enhanced
-

through the nature of the activities and the personalized

type of content. The emphasis on experiences which face

youngsters each day in their relationships with others pro-

vides a real-world focus."1°3

The Institute for Social Research of the University of

Michigan has no evaluative data available. (See Appendix RR)

103Tedd Levy, University of Michiran, Elementary Social Science
Education Pror:ram, SOCIAL EDUCATIO, November, 1972.

I. 0
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University of Minnesota - Family of nn

SELEGM SCCIAL STUDrES VERFORANCE ACHIEVED

USING THE FMILY OF E:tli PROGRAM

Pilot Teacher 206

Comparative Cultures

14 A

}lap and Globe Reading Skills

20 A

Comments:

The Family of Man project satisfies 71% of the

selected performance objectives on culture and map skills.

105
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TABLE 15

THE RESPONSE OF "FAMILY OF NAN" PILOT TEACHER 206

TO THE NCSS CHECKLIST FOR EVALUATING A SOCIAL STUDIES PROGRAM

1.0 o 4 o o

2.0 1 3 2 1

3.0 1 2 2 1

4.0 4 2 o o

5.0 1 2 1 2

6.0 1 1 4 o

7.0 1 2 1 o

8.0 1 2 3 2

9.0 o 3 o 3

Total (%) 19 4o 25 17

1 - Strongly, 2 - Moderately, 3 - Hardly at all, 4 - Not covered

106
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Family of Man (continued)

NCSS Chocklist - Comments:

Pilot teacher 206 found Item 9.0 - "Social Studies

Education Should Receive Vigorous Support as a Vital and

Responsible Part of the School Program" deficient. This

Guideline does not reflect on.the Family of Man project.

Item 6.0 - "Strategies of Instruction and Learning

Activities Should Rely on a Broad Range of Learning

Resources" is deficient in the Family of Man program.

Pilot teacher 206 indicates that the project satis-

fies 59% of the NCSS Guidelines.

Results of surYey based on Rationale and Objectives of the

Minnesota Project stated in the' SSEC Data Book:

TABLE 16

The Extent To Which The Rationale And Objectives Of The

Minnesota Project Are Met According To

Pilot Teachers 206 and 102

Teacher - Grade Strongly Moderately Not At All

2(06)

1(02).

107
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University of California at, Lon Anvles - 1?itlilta and

Responsibilities ns an Amorican Citizen

Pilot teacher 806 returned one evaluation survey.

Pilot teacher 405 returned no evaluations due to the West

Islip Teachers' Association impass previously described.

Survey based on Rationale and Objectives of the UCLA Project

from the SSEC Data Book:

TABLE 17

The Extent to Which the Rationale and Objectives Are

Met According to Pilot Teacher 806

Teacher-Crade .2LE2naly, Mc:derately Not At All

8(06) xs

* top reading group only

108



Pflaum Standnrd - Dimemlions of Personality

SELECTED SCCIAL STUDIES PERPOP..:11:CE 011.3:CTIVTS ACHIEVED

USI1:G THE DR:E:ZIONS OF PERL-01:ALITY P2OGRA

Pilot Teacher 104

4 A x 5 A

6 A

. B x

Pilot Pilot
Teacher 306 Teacher 104

7 A

8 A

9 A

Comments:

The Dimensions of Personality satisfies a majority of

the selected performance objectives of group work, feelings,

attitudes and values.

109
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TABLE 18

THE RESPONSE OF "DIMENSIONS OF PERSONALITY" PILOT TEACHER 306

TO THE NCSS CHECKI-7T FOR EVALUATING A SOCIAL STUDIES PROGRAM

1 2 3 4

1.0 1 2 1 0

2.0 2 1 o 4

3.0 2 1 o 5

4.o 3 3 o o

5.0 1 3 2 1

6.0 o 2 4 o

7.0 2 2 0 o

8.0 3 o o

9.0 4 3 o o

Total (%) 34 36 13 18

1 - Strongly, 2 - Moderately, 3 - Hardly at all, 4 - Not covered

1 1 0
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Dimensions of Personality (continued)

NOSS Checklist - Comment:

Pilot teacher 306 indicates that the majority of

Items 2.0 - "The Social Studies Program Should Deal With

the Real Social World", and 3.0 - "The Social Studies Pro-

gram Should Draw From Currently Valid Knowledge Represen-

tative of Man's Experience, Culture, and Beliefs" are not

satisfied in the Dimensions of Personality.

Pilot teacher 306 indicates that 70% of the NCSS

Guidelines are satisfied by the Pflaum program.

Results of survey based on Rationale and Objectives of Pflaum

program stated in the S.S.E.C. Data Book:

TABLE 19

The Extent To Which The Rationale And Objectives Of The

Pflaum Procxam Are Met According To

Pilot Teachers 101, 203, 404, 306

Teacher - Grade Strongly Moderately Not At All

1(01)

2(03)

4(04)

3(06)

1 l
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Dimensions of Personalitx (continued)

M ,ler C ne 4...nn1m.eac (West Islip)

Grade 1 - "The content is excellent. However, the author
does not seem to take into account the reading
level of beginning readers. If he truly wants
to promote the self-concept of first graders
he should eliminate most of the written text.'
Thus, not only would the concepts promote a
positive feeling, but so would the child's
own ability to deeal with the material inde-
pendently."

Grade 2 - "I am more than enthusiastic. Not only are the

activities thought-provoking, well-cimstructed

and presented logically but they are delightful

and appealing as well.

Two other 2nd grade teachers and I wholeheartedly

agree that it would be a welcome adjunct to our

present curriculum."

Grade 4 - "Excellent series - Everyone enjoyc reading the

book and doing the short lead-up activities."

112
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CHAPTER VI

THE MODEL'

The develorment of the model

The steering committee reviewed the pilot projects in

relationship to the overall requirements of modern social studies

delineated in Chapter II. An analysis of the evaluative data

of the social studies programs field tested in West Islip indi-

cated that aspects of each program have merit. Informal evalua-

tion substantiated this finding. The committee concluded that

the adoption of a single program would not satisfy all criteria

of modern social studies. It was agreed that an ecclectic model

developed from the field-tested programs would satisfy the

adopted performance objectives.

The committee considered the following factors in developing

the model.

1. principles of child development

2. success of field testing in West Islip

3. recommendations found in the Data Book

4. recommendations of Social Science Education

Consortium analysts, and

5. publishers' recommendations

It was agreed that the Our Working World or Taba programs be

installed in grades 4, 5, and 6.

113
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Analysis of evaluative data indicated that the Cur Working

World project satisfied the performance objectives fc a greater

extent than the Tabs program. Nevertheless, the committee agreed

to offer district teachers the option of using either program.

After much committee debate, the following statement was included

in the final report to the Curriculum Council.

The committee does not intend to limit social studies materials
to those that have been field-tested in West Islip. However, the
recommended materials satisfy the West Islip Performance Objectives.

Teachers electing to use the recommended materials will be
encouraged to continue in the ongoing evaluation process.

The Steering Committee recommends and encourages the West
Islip staff to investigate and pilot other social studies programs
that may satisfy the requirements of the performance objectives.

The Utilization of either series provides continuity of

conceptual development and serves to prevent duplication of con-

tent material.

The social science discipline of psychology is an essential

component of modern social studies. The Dimensions of Fersonality

program is recommended for grades 4-6. The tenets of social

psychology developed by the authors of the Dimensions program

relate research in psychology to principles of child development.

Additional recommendations for grades 4 - 6 are presented:

Grade 4

The Family of New England project is recommended for grade 4.

This project satisfies all criteria of the National Council for the

Social Studies Curriculum Guidelines.l°4 Children arc able to

lO4Overview of the Project Naterials Analyses, SOCIAL EDUCATION,
Vol. 36, No. 7, november 1972.
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successfully satisfy the objectives of the program independent

of their reading ability. The Family of Man project is inquiry

oriented. This project was recommended for Grade 4 in order to

develop the pattern of inductive thinking that should permeate

social studies education in subsequent grades. The Family of

New England project is related to the present social studies

curriculum and to the content of the Our Working World and Taba

series.

Grade 5

The UCLA project is recommended for grade 5. The project

consists of a case-study approach to understanding the U. S.

Con: tution. The UCLA project is related to the existing

social studies curriculum and may be coordinated with the Our

Working World or Taba programs.

The University of Georgia Concepts of Culture project is

recommended for grade 5. The Georgia project introduces children

to anthropological terminology which is totally new for most

students. Two West Islip reading specialists recommded grade 5

as the appropriate placement for Concepts of Culture, though the

publishers recommendation is grade 4. The Georgia project provides

children with experiences in the Social Science discipline of

anthropology as well as exposure to deductive learning.

115
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Grade 6

The University of Michigan Social Studies Laboratory Units

are recommended for grade 6. The Michigan project provides

children opportunities to solve problems using the tools of the

social scientist. According to Piaget, children in the stage

of formal operations at age 11 are ready for scientific thinking

and logical problem-solving. 105

The Lab Units are correlated with the Our Working World

series by tha publisher.

A summary o le recommended model is presented:

Grade 4

Our Working World (University of Colorado)

or

Taba (San Francisco State College)

Family of Man (University of Yinnesota)

Dimensions of Personality (Pflaum/Standard)

Grade 5

Our Working World

or

Taba

Concepts of Culture (University of Georgia)

Your Rights and Responsibilities as an American

Citizen (UCLA)

Dimensions of Personality

105Barry J. Wadsworth, Piaret's Theor of Cormitive Develo ment,
David McKay Co., New York 1971.
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Grade 6

Our Working World

or

Taba

Social Science Lab Units (University of Eichigan)

Dimensions of Personality

The recommended model satisfies the philosophy of social

studies education and the West Islip Perfomance Objectives.

The Social Studies Handbook provides general information

and teaching strategies on utilization of the model components.
(Appendix GG)
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Installation of the Model

The practicum has satisfied the requirements necessary for

the installation of an innovation outlined by Rubin.

"(a) a specific weakness has been identified, (b) the
problem has been analyzed, (c) alternate solutions have been
considered, and (d) a rationa examination of the innovation's
requirements has occurred."1O°

The social studies model for grades 4-6 developed by the

steering committee was adopted by the West Islip Curriculum Council

for district implementation.

Analysis of the innovation's requirements

The adopted social studies performance objectives consti-

tute the framework for the social studies curriculum in the

West Islip Public Schools. The model satisfies the requirements

of a modern social studies program based on performance objectives.

The reader is referred to the overview of the components of the

model and recommended teaching strategies on pp. 53-56 of the

practicum.

Inservice education for district teachers and administrators

recommended by the steering committee and curriculum council is

essential for the successful imtlementation of the social studies

curriculum. The first scheduled district workshop is a presen-

tation of the Family of Man project. (Appendix BB)

The resources of the steering committee, district personnel

and the New York State Social Studies Department will be utilized

lO6Dr. Louis J. Rubin, Curriculum and Instruction Study Guide,
Nova University, Fort Lauderdale, Florida, 1972.
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in planning subsequent workshops. The following topics are in

the planning stage:

The New Social Studies - Teaching Strategies

Using Performance Objectives

Developing Criterion-Referenced Tests

Initiation of the influence strategy

The strategies for initiation of the model are similar to

those described .in the installation of pilot programs in Chapter IV.

The district faculty has been afforded several opportunities

for input and communication in the development of the social studies

curriculum through the administration of four surveys. In order to

prepare the district faculty for the new social studies curriculum,

all teachers in grades 4-6 received copies of the performance ob-

jectives. Teachers were polled to determine their rocrYvity to

the performance objectives. .44 per cent of the facultj re3onded.

92 per cent endorsed the performance objectives as the framework

of the social studies curriculum. The returns of the survey are

summarized in Table 20.



Table 20

Summary of 38 West Islip Teacher Reactions

to the Cocial Ctudies rerformance Cbjeetives

Endorse

Numbers of Teachers
Endorse with

Qualifications Reject

Grade

4 5 7 2

5 . 4

6 5 lo

.37 .55 .o8

Teachers endorsing the performance objectives with quali-

fications were concerned with receiving adequate materials and

training for successful implementation of the social studies

program.

The receiving environment was further prepared for the

innovation by four strategies.

(1) field testing social studies programs in 8

elementary schools

(2) steering committee reports to the curriculum council

(3) articles in the Curriculum Courier (Appendix

(/+) distribution of social studies materials to each

faculty, and

(5) orientation Meetings with district faculties.

120
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The writer initiated staff orientation meetings for the

4-6 faculties of the district elementary schools. The agenda

for the meetings include discussion of the following topics:

(1) requirements of the new social studies

(2) West Islip Philosophy of Social Studies Education

(3) West Islip Performance Objectives

(4) Components of the Model

The writer'encountered many West Islip teachers who are con-

cerned with "covering" the recommended New York State ;social studies

curriculum. Teachers have been assured that the New York State

recommended social studies curriculum is not a mandate for social

studies education. Dr. Donald Bragaw, Chief of the Bureau of

Social Studies Education, stated that contrary to popular belief,

the content of the New York State elementary social studies is

flexible.
107

Establishment of the rre-requisite conditions

The orientation meetings provided teachers with an overview

of the goals of social studies education in the West Islip Public

Schools. Teacher familiarity with teaching social studies based

on the performance objectives is crucial to the successful

installation of the program. Teachers and administrators are

expected to develop specific objectives within the context of

the performance objectives that satisfy the particular needs and

107Donald Bragaw, Social Studies Steering Committee Meeting;
West Islip, New York, January 14, 1974.
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abilities of their children. Inservice education will be provided

to assist teachers in working with performance objectives and

developing criterion-referenced tests to measure attainment of

the objectives.

It is essential that each building faculty reach concensus

on adopting either the Our Working World or Taba components of

the model. The use of the same series in grades 4-6 will provide

consistent development of concepts and avoid duplication of content

material. A cost analysis for the model components has been dis-

tributed to building principals and central administration.

The West Islip community will continue to be apprised of the

social studies innovation via presentations to the Board of Education,

articles in the District Newsletter, and presentations to the PTA.

Installation of the Model

The model was officially installed in the West Islip Public

Schools after ratification by the Curriculum Council on November 12,

1975. Copies of the Social Studies Handbook were distributed to

the faculties of five West Islip elementary schools. Teacher feed-

back on the organization, clarity, content, and potential utility

of the Handbook was received by a survey in which .72 of the faculty

responded. 93% of the respondents indicated that the content of

the social studies model was either satisfactory or very good.

The results of the survey are prsented in Table 21.
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Table 21

Summary of Responses of 31 Teachers in 5 West Islip

Elementary Schools to the Social Studies Handbook

Number of Teachers

Unsatisfactory
Verylood Satisfactory

Organization 18 8 1

Clarity 9 16 3

Content n. 15 2

Potential
Utility 7 15 4

.41 .50 .09
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Provision for transitional sunnort

Transitional support for the modern social studies program

for the West Islip Public Schools will be provided by the

inservice education previously described. The resources of the

steering committee, teachers involved in field-testing of the

model components, and resources outside the district will be

utilized as needs are determined.

The modern 4-6 social studies program for the West Islip

Public Schools is not static. The model is designed to accommo-

date newly-developed social studies materials. Teachers are

encouraged to evaluate and field test otf,or social studies programs

within the context of th^ performance objectives. It is recommended

that the program be evaluated annually.

A district social stUdies data bank is proposed to provide

a vehicle for ongoing faculty input and evaluation of social studies

materials. The data bank would enable the district faculty to

benefit from their collective experiences.

Publishers should be encouraged to relate materials to the

specific requirements of the West Islip Performance Objectives.

(Appendices CC, DD)

It is recommended that the model be used for the development

of a K-12 sequential social studies program.
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A viable social studies program must be receptive to the

findings of new research in theory and methodology of the social

sciences. The model has the flexibility to accommodate refine-

ment and change.

It is the writer's hope that this social studies program

will have a positive influence on the lives of the children

it is designed to serve.
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Evaluation of the Practicum

The objectives of the practicum stated in the Introduction

have been achieved.

To conduct a needs assessment of the existing

social studies program (Chapter I)

To obtain a goal and financial commitment from the

West Islip Board of Education and administration to a modern

social studies program (Chapter I) The adoption of elementary

social studies as a district priority for the 1974-1975 school

year was achieved through the writer's initiative.

To obtain a commitment from the professional staff

to the goals and objectives of a modern social studies program.

(Chapters I, IV)

To examine new social studies through a variety of

means. (Chapters II, III.)

To field test social studies programs in the West Islip

elementary schools. (Chapter IV)

To encourage K - 9 articulation in the West Islip

Public Schools. (Chapters II, IV) Samples of communication

between the elementary Social Studies Steering Committee and

secondary personnel are included in APPENDIX EE, FF.

To provide a vehicle for coordination of the elementary

social studies program in West Islip. (Chapter IV)
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APPENDIX B

WEST ISLIP PUBLIC SCEOOLS
West Ibli2, N5.,w York

PRELEMINARY REPORT TO THE BOARD OF EDUCATION ON THE
AUGUST 27 AND_28 197,1, AIVON35TRAT31/13 WrOlIcS1-10P

PURPOSE OF THE WORESHOP

A, To establish goals, objectives, and priorities
for the 1974-75 school year to share with the.
Board of Education.

Be To review the eritig:zal areas of the school pro-
grams where all administrative personnel need
to cooperate and participate.

C. To acquaint the administrative staff with new

procedures which will produce better efficiencies--
productivity.

De To identify critical need areas in the school
system for future budget deliberations.
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(II)
CUR 1:

8. To explore the potential implications of the following:

a) learning disabilities
b) career education
c) computer-assisted instruction
d) elementary school mathematics (Phase II)

elementary social studies (Phase I)
f) English electives

g) tracking system

/9. To encourage the individualization of instruction

Art in the elementary schools
i) Health (elementary and junior high school,

Phase /)

) Greater possibility of inter-departmentaliza
tion, e.g. Foreign language

k) alternative schools (secondary)

EEL TIM LEAR NINE DISABLED

1. To implement, evaluate and expand the Learning

Centera in the elementary schools (1974-75 - Three

'Learning Centers at: Oquenock, Scuthgate and.
Paumanok)

2. To establish a lay-professional committee to pro
mote, investigate and foster programs for the
Learning Disabled.

3. To implement, evaluate and improve the KIND
(Kindergarte:ti Zndividual Needs Determin.ation)

Program. 131



APPENDIX C

The West Islip School District's Audio-Visual Center

has the following Social Studies materials, according to

the most recent catalog. Numbers are approximate.

Primary filmstrips 90

Intermediate filmstrips 700

Single concept loops 100

Study prints 15

Transparencies 215
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APPENDIX D

WMT ISLIP PUDLIO SUE:0LS
lax ISLIP, L.I. tzL; YORK

TO: Mr. renew
FROM: Social Studies Steerinc Comittee
RB: Recommendations for the School year 1965-1967 in the Social Studies

elementary curriculum

To implement the new State Social Studies Curriculum in our
elementary grades for the coming year, the Steering Committee suggests
the following:

Sixth Grade -

1. Purchase of the Scott Foresman Text for each pupil - Beyond the Americas
2. Purchase of the 1::tional Ueo-raphic 1:orazne for each 6th grade teacher
3. Pur.chase of the iieadline focus - one per building
4. Release of all except one sat of encyclopedias from the building

libraries to classrooms
5. Purchase of World Almanac for each class in all buildings
6. Purchase by students, if so recomrended by teachers, of a current

events type newspaper or newsletter
7. raps of areas now studied to be puuchased if not on hand
8. Purchase of Continental Press flap dittos - lset per grade

Fifth Grade -
4:t

1. Purchase of the Scott Foresman Text for each 5th grade pupil - In the
Anericas

.

2. rurchase one subscription per buildinEr of American Heritage periodical
3. Purchase of one copy per building of Hendline isews
L. Purchase by students, if so recommended by teachers, of a current'

events type newspaper or newsletter -5. flaps of areas now studied to be prtrchased if not on hand
6. Purchase of Continental Press 1.:ap dittos

Zourth Grade -

1. Purchase of. the Laidlaw Text for each pupil "Great vanes in American
History per

2. ITEC7a of 30 copiesAbuilding of Fideler Text - "Citizenshin and
Government

3. haps of areas now studied to be purchased if not on hand
L. Furchasa of Continental Press rzp dittos

133



APPENDIX D

Third Grade

2

1. This grade will utilize present 4th rrade Follett Te-rts - Fry1,121191.

Dear and Far and florions Ncar and Far
---77-77F-Ea3e of Follett "orl..cooks - same title as in ill for each 3rd

grade student

3. Purchase of Allyn and Eacon workbooks for 80 students (SecatoEue)

4. Purchase vf one 1;at3onal Ueo7rophic subscription per building for

the 3rd grades

S. Utilization of National Georraphic school Bulletin upon release from

library
6. Purchase Of Continental Press Kap dittos

SLyr I

Grades end g will meet in September with principals .!..-55./these

meetings to study and recommend the curriculum mEiterials needed to implement

the K - 3 Social Studies Outlines currently available.

As soon as the Bureau of Curriculum publishes the anticipated guidelines

for grades 4 6, the Social Studies Steering Committee will neet to discuss

the following:

1. Orientation of elementary teachers to the new curriculum

2.. Possibility of lectures using High School Social Studies.personnel

3. Availbbility of outside lecturers and42Apeqts in ceetain 'areas re

wprImhppg.,..

4.
rg,I=.5Z1-41-T-A4of guidelines in the PFAS areas - to supplement the

State guidelines

5. Utilization of resourse:people from the Long Ttland Social Studies

Association
6. Recommendations at subsequent meeting re purchase of further

supplementary texts, instructional naterials and filmCtrips.
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APPENDIXL:

fF(33';;T CIF;17:1.7.,TIM STUDY

1- Statement of tile area of concern:

,Irades K 6 - All elcmentary ochools

Study of Social Studies curric...7.1= in el..mentary schoo',s

2. Reason for succest9d revision; innovation and/cr impromantA

Et is n;62ry to periodically assens and update onrr*.caluir... In MP:rt 1964
the Stnt::: T:ducatioA Department issued a 12 Sccial St.zlics Sc.c.,1:c1loc The
if,sciplin:.1 of anthropology, s:;cnomics. EacEraThy, hic:ory. science

secio:Agy were reemmAendod to be ineorporatzd in ttc Stuces curiculum I is necc::sary to l!nrcl,ese materials lased on the int.:..st.2.plinary
anpl-o:!nh to Sccial Studies.. Ve feel zva ovrall stuay th..?. Skx:;..1
currieul, incluc:f.ng objectivo, content and evaluutin, i3 nece3c.;..ry beforepurchases ore reccmended.

3. :7icf description of. propozals and procedures;

We recovx6611d thmt the Curriculna Council form a steerilg committee to study
the Social Studies curriculum..

:a.mca of 1l!dividua23 submitting request:

N, Brookhal-t
M. Curran
C, Demareat
P, Ha-rigan
3. Harris

late submitted:

November 15, 1972

P. Kirdahy
G, Klcinmeier
A, Pecoraro
F, Torre
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OFFICE OF THE SUPERINTENDENT
PAUL J LELLEW SuPLHONTCNOCNT OF SCHOOLS

APPENDIX F

VVEST 15L1) PLIOL1C SCHOOLS
WEST ISLIP, LONG ISLAND, N. Y.

IMPS

January 30, 1973

Mr. Philip Harrigan
Principal
Bayview School

Dear.Mr. Harrigan:

The following have been appointed as members
of the Elementary Social Studies Steering Committee:

Barbara Flood Captree 4th Grade
Robert Gaggin Bayview 5th Grade
Lee Gianna Manetuck 6th Grade
Doni Judkowitz Manetuck 3rd Grade
Lee Katz Bayview 2nd Grade
Kaja Lemmerman Udall' 7th Zrade
Susan Levy Beach 8th Grade
Carl Harris Higbie Lane Principal
Andrew Pecoraro Manetuck Principal

jhe

Paul J. Bellew
Superintendent of Schools

Richard Boyle
President, West Islip
Teachers Association
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APPENDIX G

WEST ISLIP PUBLIC SCHOOLS
West Islip, New York

TO: Members of the Elementary Social Studies Steering
Committee

FROM: Paul J. Bellew, Superintendent of Schools

RE: Meeting

DATE: February 15, 1973

The following members of the Professional Staff
were appointed to serve as members off the Elementary Social
Studies Steering Committee.

Barbara Flood Captree 4th Grade
Robert Gaggin Bayview 5th Grade
Lee Gianna Nanetuck 6th Grade
Doni Judkowitz Eanetuck 3rd Grade
Lee Katz Bayview 2nd Grade
Kaja Lemmerman Udall JH 7th Grade
Susan Levy Beach JH 8th Grade
Carl Harris Higbie Lane Principal
Andrew Pecoraro Manetuck Principal

The first meeting of this committee will be held on
Tuesday, February 27, 1973 at 3:15 p.m. in the Conference
Room af the District Office.

Please plan to be in attendance at this meeting.
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APPF,NDIX

WEST ISLIP PUBLIC SCHOOLS
West Islip, New York

April 30, 1973

TO: All Elementary Faculty

FROM: Social Studies Steering Committee

The Committee has developed a tentative philosophy of Social Studies
Education. We would appreciate your reactions to the six general princi-

4ples on page 2.

The Bureau of Elementary Curriculum Development of the New York
State Education Department developed a recommended program for the
Social Studies in 1969. The Committee is currently using the state
guidelines as the basis for further study.

The Committee would appreciate reactions from teachers on the over-
view section for each grade level. Both the K-3 and 4-6 curriculum guides
are available in each building.

Please return both reactions to the Social Studies Steering Committee,
c/o District Office, by Friday, May 18.

The Committee appreciates and needs your involvement.

Sincerely,

Andrew A. Pecoraro, Chairman
Barbara Flood
Robert Gaggin
Rosalie Gianna
Carl Harris
Doni Judkowitz
Lee Katz
Kaja Lemmerman
Susan Levy
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APPENDIX H (continued)

WEST ISLIP PUBLIC SCHOOLS
West Islip, New York

TENTATIVE PHILOSOPHY OF SOCIAL STUDIES ECUCATION

1. It seeks to emphasize the teaching of concepts
rather than the accumulation of data.

2. It seeks to provide all students with the Nialues,
skills, understandings, and knowledge needed to cope
with the pressing social problems of our age.

3. It attempts to incorporate into the curriculum basic
concepts drawn from the disciplines of anthropology,
economics, geography, history, political science, and
sociology.

4. It attempts to develop skills and research techniques
sequentially.

5. It attempts to provide learning activities that aim at
conceptualization through the techniques of inquiry
and discovery.

6. lt emphasizes the use of multi-media resources rather
than the traditional textbook approach.
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APPENDIX I

Yomer.$): School: Grade:

4. M1.10

These Social Studies Skills are 'as good as cmy", according to the New York

State Social Studies Education Department Chiclf. They are taken from the

33rd Yearbook of the Vatimal Council for the Social Studies.

Please check those skills which you introduce and STRESS at ycur grade level.

Thank you for your cooperation. Please complste by

Soci41 Studies Steering Committee

Andrew Pecoraro, Chairman
Bar'cara Flood
Isic Gianna
Carl Harris
Don:. Judkouitz
Susan Levy
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APPENDIX I

SCC.IAL CEILLS

Part One: Skills which are a definite but shared responsibility of the social studies

I. Locating information

II. 0::.genizing information

III. 3:7a1uating. information

IV. Aoquirin7.: information through reading

V. AcquirinE information through listening ana observing

VI. Communicating orally and in writing

VII. Interpreting pictures, charts, graphs, tables

VIII. erking with others

Part Two: !:,ki2ls which are a major responsibility of the sccial studies

I. Raaaing cocial studies materials

II. koplying problem-solving and critical-thinking skills to social issues

III. Interpreting maps and globes

IV. Understanding tine and chronolOgy

........ya
Part Two:

I. Reading Eocial studies materials

Ae, Understanding an increasing number of social studies terms

B. Learn a'.breviations commonly used in social studies materials

App3ying problem-solving and critical-thinking skills to social issues

A. Recognize that a problem exists

B. Define the problem for study

C. Review knon information about ts-..e problem

D. Plan ho to study the problem

E. Locate, gather, and organize information

F. Interpret and evaluate information

G. Summarize and draw tentative conclusions

H. Recognize the need to change conclusions when new information warrants

I. Recognize areas for further study

J. Use problem-eolving techniques in meeting personal ane societal probloms
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APPK1DIX J

Page Two NEWSLETTER February

Issued Periodically in the Interests uf Residents of School District No. 9

BOARD OF EDUCATION
RUSSELL H. SCHULTZ, President

J. ROCERT ANNINO, Vice President
HARRY WEINSTEIN PAUL J. HAMILTON
DR. THOMAS CASEY CHARLES H. FORM As

JOSEPH A. GIULIANI

DR. DARYL W. PELLETIER
Superintendent of Schools

FRANCIS M. LENHART EMTH SEITZ
Treasurer District Clerk

Questions To The Central Office
From time to time the central office receives questions regarding

various aspects of the school life. We will attempt to print some of these
questions that are of general interest anti give the answer to the
question.

A sample question and answer
follows:

Question: Why doesn't the school Sei gugo;-tiii.6)1 gijPI1M
permit commercial photographers
to take pictures of individual stu-
dents or class groups for sale?

Answer: The New York State
Constitution (article VIII, section
1) expressly prohibits the use of
public school property or personnel
"in aid of any individual, or private
corporation or association . . ."
This provision is of course applic-
able to the use of school buildings
and personnel by photographers en-
gaged in the sale of pictures to
pupils or parents. It is not im-
proper, however, for commercial
photographers to take pictures in
school if the pictures are taken at
the request of the school author-
ities solely for inclusion in the
yearbook or for piton 'dentifica-
tion purposes. where the school
district purchases one copy only
for each such purpose. Where a
photographer is at the school to
take pictures for such purposes. he
may hand the pupils cards indica-
ting the name and address of the
photographer and the prkte of ad-
ditional copies of the pictures. Any
such purchase would have to be
made by the parent d'ireetly from
the photographer's studio. outside
of schwl hours, anti without the
use of school personnel.

It is improper for a photographer
to use school facilities or school
persotmel for the pupose of selling
photogTaphs to Pupils or parents.
Thk means that ohologranh.; taken
solely for that puroo:e nrty not be
taken on school premises. and that
teachers. other school employees.
and pupils may not he used to as-
sist a photographer in (lists ibuting
forms or pictures. nr n collecting:
the OOsIS of tilt, pietures.

Paren t associa t ions. and a ny
other interested organwat toas other
than school per.onnel may volunt-
arily assist in the inkino and sale

VA;
(Continued from Page I)

ald G. Seag:.aves. Mitchell J. Sin-
ger, Karen T. Spellerberg. Donald
Turansky .Guy P. Vilim, karen I.
Weckerle. Adrian T. Woorkvard.

Deborah Ortiz was the recipient
of a Regents nursino scholarship.
Each nursing scholarship entitles
the recipient to an award of S21J0
to $500 a year for up to 5 ?ears of
nursing study at a college. or at a
hospital school of orofessional
nursing in New York State.

The following seniors were named
alternates Karen Cmale Pobert
E. Conover, Marie L. Eisenberg.
Vincent Gallagher. Douglas S.
Hance, Janice J. Honey. IThvid I.
Jones. Barbara A. Kosiczky, Mi-
chele M, Kulp. Rosemary P. Kurtz.
Daphne L. Loukes, Hermann H.
Luttroann. I.'rank P. Maltese,. Ag-
nes Moy. Janet M. O'Grady, Robin
M. O'Reilly, Gerald A. Peragine,
Constance L. Salvalo, Ira J. San- !
chick. James C. Sanford. John F.
Schindler. Nicholas L. Spatafora,
Kenneth H. Webster.

)1.1.

CHIEF OF SOCIAL STUDIES
BUREAU VISITS WEST ISLIP
The West Islip Elementary So.

cial .Studies Steering Committee
was honored to hoar Dr. Donald
Bragaw, Chief of the Suoial Studies !
ilitreau of the New York State Ed-

Dcnt:rt:r.:T.t. to it; rnrctiro:
of January 15. Dr. Braoaw pre-
sented an overview of the state
program. Pertinent questions were
askod. Ile gave valuable sug_tes-
!ions and direction to the lemont-
ary Social Saldit's Steer:no Com
mit tl'e.

The Committeo was establish,d
on January 30. 1973, and luts mot
hi-weekly. 'They have &veil:: N'd
fh ; h" :f S Studies Etiur-it; .

SENIOR HIGH SCHOOL HONOR SOC
INDUCTS 94 STUDENTS

On Wednesday. January 16. 1974. 94 new members of t
tional Honor Society were inducted in an evening candlelight cr
Speeches centered on the four cardinal principles of the organ
werz: given by the officers; Suzanne Kiniry. vice-president. or

acter; Barbara Celona. set
on service; Michacl Aguer:i

Kindergarten ident. on scholarship; ar
Johnston. treasurer on leae

Registrafion Several of the speakers s
the new active role of the

Kindergarten registration will be in such activities as a 1930s
held at the various eletnentary a Washington. D.C. trip. th..
schools in the West Islip Public ing program, and a scho
School .District according to the fund raising program that I

schedule below: dude Saturday morning ch:
On Monday, Tuesday and Wed. movies.

nesday. April 29, 30 and May 1, Mr. John D. O'Donnell
1974 at the Bayview, Higbie Lane, school principal. presented
Oquenock. Manetuck and Paurna- sk,mias assisted by Mr. Wit
nok Schools. On Monday, Tuesday Angelus, assistant princip:.
and 1Nednesday, .Nlay b. (. and S. the advisors, Mrs. Eloise
1974 at the Captree, Paul J. Bel- and 'Mr. William Dwyer.
lew, Southgate and Westbrook Mr. O'Donnell' then ad(
Schools. Hours of registration win the Honor Society and thei
be from 9:00 A.M. to 12 Noon and Hies on thc subject of "The I
from 1:00 P.M. to 3:00 P.M. Mind.- He also added an in

In accordance with an estab- ing note that the first gra(
lished policy uf this school district. class of West Islip School
children must be 5 years of age on almost the exact number
or before December 1. 1974 in order new members. A receptio
to be enrolled in Kindergarten for held following the ceremom
the 1974-75 school year. Evidence The new inductees are
of the date of birth of the child lows:
must be presented at the time of Frank Alrano, Linda A
registration, e.g.: birth certificate. Corey Ayling, Chrbtina
passport, etc. Ronnie Bauman. Karen Boel

lene Bogdanowich. Bruce B.
PTA HOLDS FOUNDERS Daniel Bosmann. John Br
DAY PROGRAM Susan Carlson, Joyce Cohn:

anne D'Ascoli, Linda Davila.
On Saturday evening. February DeCamp. Lorraine DeSale,

9. 1974. the West Islip Council of Ennis, Adrienne Farrell. Ste
PTA presented its Annual Fcund- Flower, Richard Forst, R
ers Day Program. Galati. Donna Garvin, Keith

Each year celebrations are held stein. James Guerin. Lauren
by PTA s throughout the country han. Paul Hayes, Kathleen
to cornmenlorate the founding of Mary Ann Eay, Marguerite
the National Parents Teacher As- ing, Lisa Krapf, Deirdre La
sociation in 1897. Louise Leven, Rebecca Livin.

Thk y .ar the Founders' Day
Committee, under the Chairman-
ship of Mrs. James Caputi. ar-
ranged an evening of music featur.
ing the Harborrnen. members of
the Brookhaven Chatiter of the
Society for the Ptesemation and
Encouragement of Barbershop
Qt:lr:t2t Singing in America. The
audience was treated tn a program
of barbershop quartet and chorus
harmony integrated with amusing
skits and scenes,

39 JUNIOR HIGH SCHOOL
STUDENTS IN COUNTY

Donna Lofgren, Mary Luikei
drey Lutz. Edward Lutz. Mt:
ons, Holly Manning, John .
Nancy Marchesini, Kenneth
Hnward Maurer. Linda
Scou Mclusen. Peter Mune
Muller, Susan Mulligan,
Murphy, Valerie Myers
Nicholl. Robert Nielson,
Nimphius. Geraldine Noble.
both Nolan. Mm-y Nol3n. Fr,
O'Omnor, Terence O'Malle
ginia Pantell, Karen Pelmet
Podd, Judy Podinajersky,
Prince, Margaret Puchta,
Quinn, Linda Repola. Linda
berg. David lIunda, Debora'

MUSIC FEST] VAIl 4 8 dor. Paul Samson. Leslie Sa

'Fht, Soffotk f:our.!;., Mtpoe ((( ....................
tICitION Assoviation have cho-wn Dianne Sforia. I.s.i Sims. P
thirty ninv W(.st Islip Junior Iligh ori. Kricti Sti.-:holm. Eli
School Nhisn: Students to wrtici- smith. Maryann Streib,
pate in their 2Oth Annual Junior Sweit helm. D.tvid Thayer.
flow Senoo; Music Festival. Thompson Geralyn Trit

.1.1" frstival ht'ld nt the Ilowmary Valenti. Kevin
Poq College Audit/ilium on tine, Deborah Nlidal.

March 13, 16. and 11 and win foat ster, Donna Wioszczynn,
dio Jtmior woino, Lynno Ward, Mao.

Sehooi music Ntudt.,nts from Siam NI.trianne Wunder.
folk County.
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APPENDIX L

Bayview School
Snedecor Avenue
West Islip, N.Y. 11705

January 24, 1974.

Mr. Andrew Pecorarro, Principal
Manetuck School
West Islip, N.Y. 11795

Dear Mr. Pecorarro:

On behalf of all the members of the West Islip District
Curriculum Council, I want to express many thanks for the
fine presentation you gave at our meeting on January 17, 1974.
Please inform the members of the Elementary Social Studies
Steering Committee that we were very pleased with the work
being done. You are all to be highly commended!

Oa

r

150

SincerelA,

Gayle Pescuma
Secretary



APPENDIX M

WEST ISLIP PUBLIC SCHOOLS
WEST ISLIP, LONG ISLAND, N.Y.

11795

PAUL J. BELLEW. SUPERINTENDENT OF SCHOOLS

April 23, 1975

Mr. Andrew Pecoraro
Manetuck School
West Islip, New York

Dear Mr. Pecoraro:

BAYVIEW SCHOOL
PHILIP J. HARRIGAN, PRINCIPAL

The District Curriculum Council wishes to thank you for
providing valuable insights into the functioning of the Elementary
Social Studies Steering Committee.

Your leadership as chairman of this steering committee has
no doubt been an instrumental factor in the continued success of
this committee.

Again our thanks for your pd your committee's efforts.

Since ely,

Philip J. Harrigan
Chairman
District Curriculum Council
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TO INFORM AND TO STIMULATE IDEAS

Volume 1, No. 1 February, 1975

SOCIAL STUDIES
Elementary Level

REPORTS from the

STERLIO COMI I !LES

The Social Studies Steering Committee
Robert Gagin
Lee Gianna
Carl Harris
Doni judkowitz
Susan Levy

The Study Committee
Mildred Anderson - Manetuck
Frances Corcoran - Oquenock
Doris Jacobs Captree
Elaine Klein - Higbie
Genevieve Oliver - Manetuck

- Bayview
- Ma ne tu ck
- Oquenock
- Mane tuck
- Beach Street

The Elementary Social Studies Steering Com-
mittee has been in existence since February,
1973. The committee has generally met bi-
weekly since that date. Some of its accom-
plishments will be encapsulized.

The committee has developed a Philosophy of
Social Studies Education. A district-wide sur-
vey accorded the elementary faculty an oppor-
tunity for input. Information gained from this

'data formed the basis for the Philosophy of So-
cial Studies Education.

In order to keep abreast with current social
studies thinking, the committee has and con-
tinues to investigate current research and liter-
ature. 152

DENTS TO NOTE--

March I, 22, 29
April 5
May 3, 10, 17

Hofstra University
(see p. 3)

March 6

Higbie Elementary
School - 3:45 p.m.

Betty Raimondo 8,
Rosemary Hanley

Call Vita Rosen 273-5436

Workshops in Instruc-
tional Approaches fo'r
Children with Learning
Disabilities

Workshop: Games 8,

Materials for In-
dividualization
(2-6)

March 13 Instructional Mater-
ials Exhibit

Crest Hollow Country (Elementary & Secon-
Club - 2-6 p.m. dary Teachers)
(Jericho Tpk. & Call Bob Smith
Woodbury Road - 295-2700
Woodbury)

(Social Studies - continued)

Visitations and attendance at professional con-
ferences have been encouraged. Two members
attended the National Science Foundation Con-
ference at Geneseo in July. One member at-
tended the National Council for the Social Stud-
ies Conference in Boston. Three members at-
tended the Educational Consulting Associates
Conference on Individualizing Social Studies .
Guest speakers from our own and other dis-
tricts have kept us informed of current trends
in social studies.

A Social Studies Skills survey Involved a six-
teen teacher sub-committee representing all
elementary schools . Aftei tabulating results
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(Social Studies - continued from p. 1)

of the survey we concluded that we could not
develop a sincle set of social studies skills to
meet the grade (or individual) requirements of
our elementary population. The State Educa-
tion Department is in the process of develop-
ing a flow chart of sequential social studies
skills.

The committee has utilized the resources of the
Bureau of Social Studies of the New York State
Education Department. We currently have two
teacher-training video tapes developed by pro-
fessors from Rochester and SUNY at Brockport.
This overview (30 min. programs) of the dis-
ciplines of geography and anthropology may be
seen by contacting the district TV control cen-
ter. 153

We have utilized a variety of State Department ,

as well as National Council of Social Stud-
ies, publications. Dr. Don Bragaw, Chief of
the Bureau, was the guest of t:le comr.littee in
West Islip.

The committee recommended the BCCES-SCOPE
course. "Values in Education for Today's.
Schools," which was given in I2eer Park last
semester. Another course in elementary Social
studies will be offered in West Islip in Febru-
ary.

The district is a member of the Social Studies
Consortium of Boulder, Colorado. This Data
Book, which is updated periodically, contains
objective evaluations of social studies proj-
ects developed by universities. Information
gained from the Data Book, as well as the
NCSS, formed the basis for selections for pilot
progra ms .

Pilot programs are scheduled to begin in Feb-
ruary. Volunteers representing each elemen-
tary school have been selected. An orienta-
tion program will begin as soon as ordered ma-
terials are received. Specific guidelines, in-
cluding evaluative procedures , will be outlined
at these meetings.

The target date for completion of Phase I is
May, 1975. School and district adoptions will
be based upon the analysis of the pilot program
evaluations.

MATH DEPARTMENT
Secondary Level

New Two-Year Alaebra Course
Two new courses will be offered in the high
school next September--computer Programming-

Basic and Computer ProgrammingFortran. .The
courses are designed to meet the needs of the
students who wish to develop skill in the use
of computers and computer language and to ap-
ply computer capability to various areas of the
curriculum as well as to open possibilities for
career goals.

The computer belongs in the family of instruc-
tional media, such as textbooks, films, labor-
atories, videotapes , etc. The individual stu-
dent may apply computer capability to statis-

(continued on p. 3)
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PFLAUM / STANDARD
DIMENSIONS OF PERSONALITY
GRADES 4, 5, AND 6

Author:
Publisher:

Publication Date:
Availability:
Grade Level:
Subject Area:

3a
Octobnr 15, 1973

Waltor J. Limbachor
Pflau rn/Standard
38 West Fifth Stroet
Dayton, Ohio 45402

1969 - 70
From publisher
4-6
Human Relations, Mental Health, and Values Education

OuerYiew
The intermediate program of Dimen-

Mns of Personality is designed to asskt
children through the "reaching out" years
of middle childhood. Thc focus of the
program is helping the child know and un-
derstand himself during the formative
period prior to his teens. The student texts
include readings, cartoons, and pictures. In-
troductory activities for each unit are
suggested in the Teacher's Edition, and
spirit masters for class activities are provid-
ed.

Materiok and Cost
Student and Teacher Materials:

Here I Am. Grade 4, 83 pp..
6 x 9", paperbound $1.87

hardbound S2.85
Teacher's Edition: 127 pp..

6- x 9. paperbound $3.99
I'm Not Alorte. Grade 5. 189 pp.,

6" x 9". paperbound 52.46
hardbound 53.92

Teacher's Edition: 271 pp..
6 x 9", paperbound 54.52

Beemning Myself Grade 6, 204 pp.,
6" x 9", paperbound 52.60

hardbound 54.10
.7.12C

x 9". paperbound 35.16
Additional Materiak: Spirit masters for

class activities:
Here 1 Am.

I'm Not Alone

Becoming Myself

Required or Suggested Time
Each student text consists of suggested

activities, folloed by student readings

5.95
set

51.02
set

5.93
set

ar.,4 question::..There are I! units
in Here I Am: 20 in Im ,Via Alone: and 17
in Beonning .t/r.te/J. The materials could be
used on :in intensive hasis over six weeks or
a semester. I losses er, use over a year's time
could greatly enhance the program, since it

mild allow for reinforcement of the con-
cepts over time.
Intended User Characteristics

The intermediate materials in the
Dimemiom of Personality series can be used
successfully with students of varying ability
le%els. It should he noted that sonic of the
reading may be too difficult for slow
learners. This proMem may he overcome by
hosing the students read aloud or by having
the leacher read to them. The teacher must
be able to maintain an open classroom at-
mosphere and to conduct meaningful
classroom discussion.
Rationale and Genoral Objectives

The authors beficve that important
physical. social and emotional changes oc-
cur in children during the intermediate
grades. In addition to a developing self-
Lratirenes of his role as a ;.:mily member
and as a part of the larger society. the
child's relationships become increasingly
imnoo:Irt to him, in nrfi- to rt,e 2
healthy adjustment to adolescence. the
child must he aware of the causes and
effects of such gro%% th and change. The ma-
jor objectke of this prozram is to promote
such zmareness. thus enaHing the child to
understand and accept nis personal
de% elopment.

Content
//cm / Am. the 41 h-grade t, is focus-

ed on a study ascii. The st ode:.ts engage in
activities and discussion,. on self-awareness.
serkes. emotion. heredity. environment,

Panr-C J1 flflflA.
Copyright 1973. by Social Science Educczion Consortium. Ivc., rre. Cri,ta shaet
by Frances Haley. Reproduction in whole or in part without written pc. i; prohted. All
rights reserved.

%



APrr:NDIX P

BCCES g-i;? SCOPE
3

SUB-REGIONAL INSERVICE OFFERING
at the

WEST ISLIP PUBLIC SCHOOLS

NEW CONCEPTS IN ELEMENTARY SOCIAt STUDIES
Mr. Thomas Lavan

SR-81 First Class: February 27, 1975, at the Westbrook School, Thursdays
3:30 - 5:10 - 14 consecutive sessions - *Equivalent academic hours: 2

This workshop is designed to familiarize teachers with a variety of instructional
materials currently available to implement the Social Studies curriculum. The
spiral nature of the Social Studies curriculum with particular focus on the major
themes that recur in grades 3 throuah 6 will be discussed. Topics will include:
Philosophy of the new Social Studies--Spiral Construction of the New York State
Social Studies Curriculum--Flow Chart of the Social Studies Program--Content
Selection and Relevance--A Review of Appropriate 4.-V MaterialsValues and
Value ClarificationCurrent Political, Social and Economic Organizations--
Summary.

*A BOCES/SCOPE certificate of completion will be awarded to participants upon
successful completion of the workshop.

THOMAS LAVAN received his B.S. from Fordham and an M.A. from S t. John's
University. He has some sixteen years of experience in the field of education.
Mr. Lavan is currently the district coordinator of social studies at the North
Babylon Public Schools. He was a co-editor of "Dynamics of Discovery" pub-
lished by SCOPE, and has taught inservice courses for SCOPE in the "New
Social Studies".

* * * * * * * * * * * * * * * * * * * * * * * * * * *

Questions concerning this workshop should be addressed to Dr. Paul Kirdahy at
the address noted below.

If you would like to register for this workshop, please detach and complete the
registration form below and return it to Dr. Paul Kirdahy, Assistant Superintendent
for Elementary Education, at the administration offices of the West Islip Public
Schools, Beech Street and Sherman Ave., West Islip, New York 11795 by
February 14, 1975.

BOCES/SCOPE 1 5 5
I would like to register for SR-81, "New Concepts in Elementary Social Studies"
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PROGRLIIS ON LONG ISLAND

Project Individualized Instruction Jan. 22, 1974
Observation Seminars

Career Education Center Meeting Mar. 25, 1974
Mineola Jr. High School

Social Studies Program, Woodmere
Academy (Elementary) Woodmere

Social Studies Lab, Islip Jr. Higl

150

Lee Gianna
Sereta Lamm

Lee Gianna
Doni Judkowitz
Phyllis Lucier
Evelyn Edick
Andrew Pecoraro

Mar. 3, 1975 Andrew Pecoraro

Mar. 11, 1975 Andrew Pecoraro



APPENDIX R

COITTEE F=ERS ATTENDANCE ;,T PROFESSIONAL

SOCIAL STUDIES CONFERENCES

Third Annual Stony Brook Conference
of the Long Island Council for
Social Studies

Long Island Council for Social
Studies, Woodbury Country Club

Seminar on Social Studies, K-6,
Educational Consulting Associates
Conference, Hempstead

4

Northeast Social Studies Conference
of the National Council for the
Social Studies, Boston

Administrators Conference on Elementary
Social Science, National Science
Foundation, Geneseo

Individualization in Social Studies
(5-12) Workshop Conference, Associa-
for Innovative Development and
.Education, Hempstead

Mar. 10, 1973 Andrew Pecoraro

Oct. 10, 1973 Andrew Pecoraro

Mar. 26, 1974 Frances Corcoran
Mary Jane Turner
Andrew Pecoraro

April 3-69 1974 Rosalie Gianna

July 9-16, 1974 Carl Harris
Andrew Pecoraro

Dec. 3, 1975 Genevieve Oliver
Andrew Pecoraro
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PUBLISHING CCNPANIES' PNESENTAT1ONS TO THE

WEST ISLIP SOCIAL STUDIES STEERING CCN:ITTEE

Joseph Brodack

Ray Coykendall (dec.)

Alan Frischman

Patrick Henry

Sidney Oper

Roger Turk

Laidlaw May 10, 1973

Follett

Publishing Co.

Arista

Taba - Field Pub.

MacMillan

4
Addison-Wesley

158

May 22, 1973

January 6, 1975

November 13, 1974

October 15, 1974

May 13, 1975
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APPENDIX U

November 20, 1974

TO: Julian V. Cowan

FROM: Andrew A. Pecoraro

RE: Order for Video Tapes.

Kindly order these State Department Social Studies

video tapes for teacher education:

# 1 - Anthropology - Sherwood Lingenfelter, SUC, Brockport

# 2 - Geography - Robert Hall, Jr., University of Rochester



APPENDIX V,

January 8, 1974

TO: Julius V. Coan, Director of Educaticnal Communications

FROM: Andrew A. Fecoraro, Principal, Manetuck School
-"" -4 7 14-4

RE: Tapinc of Tacher Training Procrams

The follewinEl is the list of state-produced teacher training programs
which I would like to have taped for district use:

The New Social Studies - Grade 1 (20 min.)

The New Social Studies Grade 2 (20 min.)

The New Social Studies - Grade 3 (20 min.)

Social Studies - Grade 5 - An Inductive Approach (30 min.)

These pron.raas were produced by the Bureau of Elementary Curriculum
Develorment and are available at the BC= film libraries.

fr

161



APPENDIX W

Ilest Islip Public Schools

PERFOMANCZ 03J2.0TIVS FOR SOCIAL .3TUDI23 EL21,211;11Y

1, Formulatin- Juctif-inr- and Tcstinr the Validitv of Concepts

Given a selection of items and ideas sug3ested by his peers, the student
will: -

A. Group the items or ideas in a variety of ways
(formulating concepts)

B. 7::plain the reasons for the croupings (justifying
concepts).

* C. Test the accuracy and validity of the groupings

2. Eakin and Testing.- Generalizations

Given a set of pictures, objects, andAr information about various topics,
the student will:

A. Identify what the items have in common, and mahe an
appropriate generalization crY the basis of the coLvmnality

B. Test the accuracy of the generalization on the basis of
additional information

3. Gatherinr- Irforration Fror a Variet- of Sources

Given a particular topic or questir the student will:

A. Gather information on the 'c or question from a
variety of sources

B. Cmpare the information so gathered

C. E:aluate the reliability and authenticity of the
sorces of information

4. Tak4r- P-,rt in G'"011.0

Given a group discussion situation, the student uill demonstrate an
ability to take part in the discussion by:

A. Presenting his own ideas

B. Demonstrating a willingness to expand and clarify his
ideas

C. Listening to others

D. Commenting on, paraphrasing and building on the ideas
of others

162
' Applies to intermediate grades



5. Takintin Grp:.1.p

Given a Group activity situation and minimal adult supervision, the
student will demonstrate an ability to ta]ze part in an activity by:

A. KelpinG to establish the purpose and/or nature of
the activity

B. Talzing part in the activity

6. FrIblem Solving.

Given a description of situations and/or events suggesting possible
problems, either of an interpersonal or more broadly social nature,
the student will:

A. Identify a possible problem or problems

B. Suggest possible solutions to the problem or problems

* C. Suggest possible consequences of.C.e proposed solutions

Feelings, Attitudes and Vdues

7s 1....222-jaU.

Given an event or a description of an event invdlving persons, the
student will:

A. Identify the various feelings a porson or pers,ons involved in
the event may have experienced

B. Identify possible reasons for those infel'red feelings

C. Identify possible future behaviors that may occur because
of those feelings

D. Relate those feelings to his own experiences

8. Attitudes

Given an event or a description of an event involving persons,
the student will:

A. Identify attitudes the person or persons involved in the
event may seem to have

B., Identify possible sources of those aLtitudes

* C. Identify possible future behaviors which may occur
because of t:lose attitudes

D. Relate these attitudes to his own experiences 163
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9. Values
- -

Given an event or a description of an event involving
persons, the student Yin:

A. Identify the values the person or persons involved in
the event may hold

B. Identify the possible sources of these values,

C. Identify possible future behaviors that may occur
because of these values

D. 1.:clate those values to his own experiences

10. Services Available to Persons
- -

Given a description of some needs of both individuals and groups
of individuals, the student will:

A. Identify existing services provided by various governments,
business and labor groups, pub/lc and private organizations,
and individuals that meet these needs

B. Identify why these needs must be met by various service
organizations and agencies

11. The World of Work

A. Given a list of occupations, the student will place the
occupations into appropriate occupational clusters

B. Given a description of a particular occupation or
occupational cluster, the student will identify ways
in which that occupation or occupational cluster is
related to other occupations

C. Given a description of a particular occupation, the
student will identify skills and competencies, as well
as cognitive and affective factors

D. Given a description of a particular school activity or
area of learning, either cognitive or affective, the student
will identify the relationship between that activity or
area of learning and possible vocationalllsvocationaI, or
career pursuits

E. Given a description of a particular occupation, the
student will identify:

(1) Possible mecns of obtaining information about the
nature of that occupation, and,

(2) various approaches to and skills for applying for a
job related to that occupation

1 CM
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12. The Transmittance of Cultural 21-ait3 from F,:.rson to Person
------------------------.-----.----------------------------
A. Gien a descriptf.on of various sceial (cultural) behaviors,

both individual and group, the student will identify the
individuals or groups wit:lin that society or culture that
may have affected those behaviors

* B. Given a list of statements concerning the transmittance
of cultural traits, the student will identify those that
are the more defensible from a social science standpoint

13. Adanting Biological Inheritances to the Environment

A. Given a description of a particular environent,'the student
with (a; identify ways La which man has adapted to that
environment, and (b) demonstrate an understanding that these
adaptions have resulted in sitdlarities and differences

B. Givr,n a list of statements concerning the effects of both
hereaity and environment on marri', the student will identify
those statements that are the more defensible from a social
science standpoint

14. Comnarative Cultures_-
A. Given a description cf two cultures or subcultures, the

student will identify: (a) some of the ways in which the
two cultures or subcultures may differ and be alike; and
(b) possible reasons for the similarities and differences,
as measured by minimum criteria on an objectives-referenced
test.

B. Given a deseription of a pluralistic society, the student
will identify: (a) Som :. of the grow's, particularly ethnic,
racial, andreligious groups, that are a part of that society;
and (b) how the various sroups are alike and different.

* C. Given a descri73tion of some of thc: groups; particularly ethnic,
raci::11 and eeligious Loups, that may bu a part of a plural-
istic society, the student will identify: (a) the role such
groups have played in that society; (b) some problems of
prejudice c.nd discrimination that may exist in terms of these
grouns; and (c) some possible means of overcoming problems of
prejudice and discrimination

15. The Concert of Chanrre

Given a description of an individual, a grour of individuals, or an
institution of government that has changed or is in need of change,
the student:

A. Will identify those conditions and/or events that may bring
about the need for change 165



-5-

15. The Concept of Chanr-o (continued)

B. Will identify the characteristics of that individual,
group, institution, or Government th:.t make chanGes
either possible or very difficult

C. Will identify how the changes may be effected

D. Will idontify possible consequences of various changes

16. Basic Concents of Histor-, Includinr, the Concert of C'Ironolo.,y,
/

Eultiple Cause and Effect. rnd nistorio-,raohy

A. Given a list of fa.fi,iliar events, either recent or historical,
. the student will place these events in chronological order

B. GiVCA a certain event, either recent or historical, the student
will identify several causes an,.1 .several effects

* C. Given an account of an event or'vera, either recent or historical,
the student will identify the possible values, biases, and view-
points of the author of the account

17. The Nature of Rules and Laws

A. Given a rule or law, a student %;ill identify:

(1) how that rule or law contributes to the well-being
of individuals and society in General;

(2) in what ways the rule or law might be changed to iJ:prove it;

(5) what the consequences of ouch changes might be

B. Given a description of the ching pTeeds and values of a
group or of a society, the student will identify how the
rules and laws of that group or society chenge to accommodate
the new needs and values

C. Given a description of a particular social system, the student
will identify those groups cr forces within that system that
affect its rules and laws

18. Economic Choices Derive from Values and Affect Policy.

A. Given a description of a country's resources, and also given
a description of the needs of that country, the student will
identify whet seems to be im:ortant to tin't nation on the basis
of the needs it chooses to reet with its resources

B. Given a description of a salable thing, the student will
itlentify factors that zdfect its value 166
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Eccnomic Choices Derive from Values and Lffect Policy (continued)

* C. Given a description of consumer actions and/or choices,
the student will identify ways these actions and/or choices
may affect the producer's product

19. Man's Use and isnse of his natural Environment

A. Given an illustration or a verbrl doscripticn of the natural
environment,. the student will identify how man's basic needs
have been met through the use or manipulation of the environ-
ment

* B. Given an illustration cr a verbal description of man's use
or manipulation of the natural environment, the student will
identify possible consequences, both positive and negative,
of that use or manipulation

20. Eap and Globe Deading Skills

A. Given his local neighborhood, his school, and/or a classroom,
the student will construct a simple map of thrt neighborhood,
school, and/or classroom

B. Given a variety of common maps, the student will identify by
name the types and/or varieties

C. Given a map and/or a globe, the student will interpret it by
use of the key

* D. Given a map and/or a globe, the student will make observations
and judgments as to how the geocraphic conditions of a certain
area might affect the lives of the people who live there
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APPENDIX X

West Islip Public Schools
Social Studies Steering Comittee

A CHECK= 17C..R :71,"II=G A SU(:.1.1, UDIL 1O:!11.

Taskforce on Curriculum Guidelines

Are students involved in the fcrmulation of coals,
the selection of activities, and the assessment
of curriculum outcomes?

Do the school and its teachers make steady effort,
through recularized channels and ,-)ractices, to
identify Ireas of concern to students?

Do students have choices within programs?

1.4 Do all students have ample opportunity for sc.:ial
studies education at all grade levels?

2.1 .1%-res the procram

actually is?

2.2 Does te program
social issues:

focus on the social ;:orld as it

emphasize prevasive and enduring

2.3 Does the trocram include analysis and attempts to
formulate potential resolutions of present and
controversial problems such as racism and war?

2.4 Does the procran provide intensive and recurrent
stuey of cultural, racial, religious, and ethnic
groups:

2.5 Does the program offer op-cortunities
work with members of racial and
other ti.a.ln their own?

to meet and
ethnic groups

A

2.6 Does the program build uon the realities of the.
immediate school comm.unity?

2.7 Is narticipation both in school and out considered
a part of the program?

3.1 Does the -erocra:, emphasize valid concepts, prin-
ciples, and theories in the social sciences?

3.2 Does the pro'rram develop proficiency in methods
of inquiry in the social sciences and in tecLni,ues
for processing- social data?

.

3.3 Does the program develop students' ability to
distinguish among empiric;;1, loici, definitional,
and normative propositions and problems?

3.4 Does the procram draw u-::on all of the social sciences
and the history of the United States and the Western
and non-'.:estern worlds?

1 2

1 2

.1 2

1 2

1 2

1 2

1 2

2

1 2

1 2

1 2

2

1 2

1 2

1 2

*1 - Strongly, 2 - i:oderately, 3 - Hardly at all, 4 - Not covered
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Evaluation Checklist (continued)

3.5 Dees the program draw from wh,.t lu -te in
other related fields such ac psychclecy, law, com-
munications, and t:le humanities?

3.6 Does the proram represent SO2C: balance between the
immediate socit2 environment of stuCents and the
larger social world?

3.7 Does the procram incluLe the study of man's achieve-
ments and those policies contrary to present national
goals?

3.8 :Dees the procrLtm include a careful selection of
that knowledge of most worth?

4.1 ire objectives carefully selected and formuLted?
4.2 Aro knowledge, abilities, valuinc, and social

participation all represented in the objectives
of tho program?

4.3 Are general statements of goals translated into
specific objectives conceived in terms of buhavior
and content?

4.4 Lro classroom instruction'and materials based upon
clearly stated objectives?

4.5 Does classroom instruction enable students to see
their go:-.1s clearly in brief instructional se-
quences and lengthy units'of study?

4.6 Are objectives reconsidered and revised periodically?

5.1 Do students have a wide and rich range of learning
activities appropriate to the objectives of their
program?

5.2 Do activitius include formulating hypotheses and
testing them by gathering and analyzing data?

3.3 Do activities include the processes of waking
decisions about socio-civic affairs?

5.4 Do activities involve studunts in their comL7anities?

3.3 Ire learning activities sufficiently varied and
flexible?

5.6 Do students perceive their teachers as fellow
inquirers?

5.7 Are activities carried on in a climate which supports
students' self-respect and opens opportunities to all?

6.1 Does the program have a wealth of appropriate instruc-
tional res6Urces?

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 '2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3

1 2 3 4

1 2 3 4

(1 - Strongly, .2 - Noderately, 5 - Hardly at'all; 4 - Not covered)
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Evaluation Chocklist (continued)

6.2 Do printod materials accommodatu a wido rango of
ruading abilffies intur,sts, luaraing
and sources?

5.3 is .. variety of media available for learning through
many sunsos?

6.4 Do clussrooms d1%.w ulmn the contributions of many
kinds of resouree porsons org,:nizations repro-
sentip- m:lny points of view?

6.5 Do activities usu the school and community cs.a
learning laboratory?

6.6 Does th-: program havo available.many kinds of
work space?

7.1 Does the program holp students organize thoir
ex-)orionces?

7.2 Aro loarning oxpurieneus organized in 3LICh fashion
that studunts loarn how to continuo to learn?

7.3 Does the program enable students to relato their
extorioncus in social studies to othor aruas of
oxperience?

7.4 Does tho formal pattcrn of the program offer
choice and floxibility?

8.1 Is evaluation basod primarily on the school's own
statemonts of objectivos?

8.2 Duos asseenment includo progruss in knowledge,
abilitios, valuing, and participation?

8.3 Does valuation data come from many sourcos, insido
and outsido the classroom?

8.4 Aro ovaluation proceduros rogular, comprohunsive,
and continuousi

C.5 Aro evaluation data used for planning curricular
improvoment?

.8.6 Do evaluation data offur students holp in the courso
of learning?

8.7 Aro both studonts and toachors involvod in the
process of evaluation?

8.8 Is regular ro-exmination of basic curricular goals
an intogral part of tho evaluation?

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 1+

1 2 3 4

1 2 3 4

1 2. 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

(1 - Strongly, 2 - Lodoratoly, 5 - Hardly at all, 4 - Not covOrod)

170



Evaltw.t ion Checklist (continu,d)

9.1 roc,s the school provide .1-.ppropric.te

timo, ond.facilitic;s for social studies evLluation?

9.2 Do te:.chors try out and adapt for their own students
promisinz imlovations?

9.3 Arc tho basic purposes of social studies.education
as cloarly related to the needs of the imediate
communit as to those of society at largo?

9.4 Do toaelcrs participate regularly in activo social
studies curriculum committeos with both decision-
making and advisory res2ons1bi1ities?

9.5 'Do toachc.rs participato regularly in activities
which foster their competonce in social studies
education?

9.6 Do teachers have social studies consultants avail-
able for help?

9.7 Can te.:.ch,:.rs and schools rely upon a districtwide
policy statement on acadeidc freedop and profes-
sional res;onsihility?

1 2 3 4

1 2 3 4

1 2 3

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

- Strongly, 2 - Loderately, 3 - Hardly at all, 4 - Cot covered)
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APPENDIX Y

Dear Pilot Teachers:

April 19 1975

In order to 3va1uate ao Social Studies procram you r.,70 using
c.n enc1osisc on3 of the tco1 u 111 utilize°

The "2atiorate and GnIeral Ubjcetivcs (boz:ed) are tiLken
directly frorJ the Social Scionco c.tioa Conso::tiuo Data Book.

Please check to what eNtent tL7.se objectives are beivg cet
.7'or your children°.

Please return this sheet to ce by F,ay 1 or pconor.

Thank you.

An;irow A. Peco1are9 Chairman
Social Studies Steering Comnitteo

SCITCOL:

STROMLY ODERATELY NOT AT ALL

GRADS:1./10....../11.011NwswIewae.eN..11
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APPENDIX 'L!

A SCAL,r3 TO tL'EASUCZ3 ATTITO:).-3 SU3JaCT
(Selected Questions)

Form A

Edited by H. H. Remmers

Age Sex(circle) M F Grade Date

Directions: Following is a list of statements about Social
Studies. Put a plus sign (+) before each statement aith WiCyou agree.

1.

2.

3.

4.

s.
6.

7.

8.

No matter what happens, this subject always comes first.

This subject is profitable to everybody who takes it.

Any student who takes this subject is bound to be benef!

All lessons and all methods used in this subject are cic
and definite.
I am willing to spend my time studying this subject.

This subject will benefit only the brighter students.

I am not interested in this subject.

This subject is a waste of time.
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APPENDIX AA

WEST ISLIP TEACERS ASSOCIATIOA

Cheryl Yannello
Beach St. Junior High
West Islip,N.Y. 11795

Mr. Andrew Pecoraro, Principal
Manetuck Elementary School
West Islip,N.Y. 11795

Dear Mr. Pecoraro:

This letter is to confirm that the West Islip Teachers
Association stronRly recommended that all teachers cease
all voluntary, non-contractual activities due to the
impasse in nec,otiations which was initiated by the Board
of Education.

The completion of survey or evaluation formo by
teachers would be included under the heading of a voluntary
activity.

A
Sincerely yours,

Cheryl Yannello, President
West Islip Teachers hssociation
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APPENDIX BB

November 6, 1975

Selective Educational Equipment, Inc.
3 Bridge Street
Newton, Lassachusetts 02195

Attention: Eark Mediu

Dear Hodin:

I would 1iio to confirm our tentative date for
the Family of Nan workshop on Nonday, January 19, from
3 - 5 p.m.

The fornat you suggested sounds fine. (Introduction,
domonstration, small group participation)

If it is feasible to dermnstrate more than one kit
the following grade level designation is suggested:

Gr. 4 - Family of Early New England
Gr. 5 Hopi Indian Family, or Quechua Family of Peru,

or Algonquin Indian Family
Gr. 6 - Japanese Family, or Ashanti Family of Ghana,

or Kibbutz Family in Israel, or Soviet
Fanily in lbscow

Directions to the Westbrook School are enclosed.

Very truly yours,

Andrew A. Pecoraro
Chaiman, 6ocial 4,tudies

Steering Committee
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APPENDIX CC

Harcourt Brace jovanovich, Inc.
757 THIRD AVENUE, NEW YORK, N.Y. 10017

HERBERT A. JULICH
Sales Manager, Elementary
EASTERN REGION

December 8, 1975

Mr. Andrew Pecoraro
Manetuck Elementary School
Van Buren Avenue
West Islip, New York 11795

Dear Mr. Pecoraro:

The page references which have been added to the twenty
Performance Objectives for social studies, prepared by the West
Islip Schools, suggest one or two places in the text where specific
objectives could be developed. In no case do the page references
exhaust all of the possibilities that exist for such development
within each text.

It should be noted that no reference was made to the
Teacher's Edition. A casual glance at the Teacher's Edition will
show that an even larger number of references might have been made
from the Teacher's Edition alone. These page references are meant to
indicate only how thoroughly the objectives of the program match in
intent the objectives listed by the West Islip committee.

The page references are from a single text, THE SOCIAL
SCIENCES, CONCEPTS AND VALUES, Second Edition, Level Brown (Grade 6).
The Fourth or Fifth Grade books would have been equally as rich in
opportunities to develop the committee's objectives.

It should also be noted that no reference was made to the
filmstrips or to the Student Activity Books that accompany THE SOCIAL
SCIENCES, CONCEPTS AND VALUES, Grades 4 - 6.

I have attached to this letter an evaluation form which
indicates in a precise way what the authors believed the teaching
goals of the program to be. I have also attached a brief description
of the filmstrips. You can see how they too fit the Performance
Objectives you are working toward.

Lastly, I want to assure you that, if the committee would
like more information, I would be most happy to set a date to meet
with them.

HAJ:am

two enclosures

Sincerely,

Herbert Julich
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APPENDIX DD

December 9, 1975

Manetuk School
Van Buren Avenue
West Islip, NY 11795

A..ttention: Andrew A. Pecoraro, Principal

Dear Mr. Pecoraro:

WNET/13
356 WEST 58 ST.
NEW YORK. N.Y. 10019
(212) 262-4200
EDUCATIONAL
BROADCASTING
CORPORATION

EDUCATION
DIVISION

Thank you for making it possible for me to meet informally
with your teachers in order to complete the School Television Service's
Teacher Feedback Survey for 1975-1976. All the teachers were very
cooperative.

I will give the Performance Objectives for Social Studies,
which you have designed for the fourth, fifth, and sixth grades to our
Programming Department. Perhaps, it may prove helpful to them when
they are previewing ITV series for those grade levels in Social Studies.

The entire survey will be completed by March 1, 1976. At
that time you will be hearing from me again concerning the results and
conclusions drawn as a result of the project.

I really enjoyed having the opportunity to spend the day at
the Manetuk School. I will not forget your support and cooperation. If
there is ever anything I can do for you in the future, please do not
hesitate to call me.

AMS:RM

Sincerely,

711,4)14:1-r 74/1
Anne Marie Santoro
Utilization Coordinator

ps: I have enclosed our brochure, which outlines the various workshops
available from the School Television Service.

Enclosure
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APPENDIX E

November 22, 1974

TO: William Beck, Coordinator of Secondary Curricnlum

FROM: Andrew A. Pecoraro, Chairman, Social Studies Committee

RE: Social Studies Curriculum Materials

I have enclosed copies of the Table of Contents from the

Social Studies Curriculum Data Book Science Education

Consortium Inc., Boulder, Colorado). These evaluations apply

from grades K - 12. I have also enclosed sample analyses for

your information.

I would be happy to share these analyses of curriculum

materials with you and your teachers in the junior and senior

high schools.

Copy to Roger Wilson, Chairman, Social Studies Department
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APPENDIX IF

April 9, 1975

TO: Roger Wilson, Chairman - Secondary Social Studies

FROM: Andrew A. Pecoraro, Elementary Social Studies
Steering Committee

I have enclosed a copy of "Pctspective: A Social Studies

Handbook for Secondary Teaners, 7 - 12" which I recently

received from the Social ;Audies Consortium up-date service.

This looks like a valuable manua], for teacher training.

Copy to Mr. Beck, Secondary Coordinator
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WEST ISLIP PUBLIC SCHOOLS
West Islip, Long Island, New York

Dr. Daryl W. I.elletier
Superintendent of Schools

Dr. Paul E. Kirdahy
Assistant Superintendent
for Elementary Education

This handbook represents the culmination of the research of the

Social Studies Steering and Study Committees. The handbook is intended

to serve as a teaching guide for implementation of the adopted social

studies curriculum for grades 4 - 6. It will be revised on the basis

of teacher feedback.

Andrew A. Pecoraro, Chairman
Social Studies Steering Committee
January 9, 1976

Steering Committee Study Committee

Robert Gaggin
Rosalie Gianna
Carl Harris
Doni Judkowitz
Susan Levy

1

Mildred Andersen
Richard Carlsen
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Doris Jacobs
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INTRODUCTION

The achievement of the Wesi: Islip Performance Objectives is the goal

of the social studies curriculum for grades 4-6. The objectives reflect

the demands of contemporary thought in elementary social studies.

The recommended projects which have been field-tested and evaluated

in West Islip satisfy the performance objectives.

The ecclectic model reflects the interdisciplinary requirements of

the new ',71 studies, including the areas of anthropology, economics,

htr.tr,y, geography, *political science, sociology, and social psychology.

The inquiry approach to learning pervades the program. Students com-

pleting the social studies program will have experienced several projects

stressing the inductive approach to learning. One project, The Concept

of Oniture (Grade 5), provides children with experiences in deductive

learning.

The model is designed to accommodate a variety of teaching styles,

including individualization, contracting, team-teaching, small and large

group instruction.

The performance objectives are minimal objectives to be achieved.

The objectives should be refined to meet the specL. eeds of each class

to respond to the variances in age, maturity, and aoility of children.

Criterion-referenced tests designed .to measure the attainment of the

performance objectives should be developed by teachers for their grade

level.
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wEsT ISLIP PUBLIC SCHOOLS
We:.7t Islip, New York

PHILOSOPHY OF SOCIAL STUDIES EDUCATION

1. It seeks to emphasize the teaching of concepts rather
than the accumulation of data.

2. It seeks to provide all students with the values, skills,
understandings, and knowledge needed to cope with the
pressing social problems of our age.

3. It attempts to incorporate into the curriculum basic.
concepts drawn from the disciplines of anthropology,
economics, geography, history, political science,
sociology, and social psychology.

4. It attempts to develop skills and research techniques
sequentially.

5. It attempts to provide learning activities that aim.at
conceptualization through the techniques of inquiry
and discovery.

6. It emphasizes the use of multi-media resources.

2
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liest Islip Public Schools

03,1:;Cr1V.e;f3 FOR SOCIIL

1. Formulati Justifyinr- and Tostinr, t'oe Validit-, of Concents

Given a selection of items and ideas sugc.ested by his peers, the student
will:

A. Group the items or ideas in a variety of ways
(formulating concepts)

B. 2xplain the reasons for the groupings (justifying
concepts)

* C. Test the accuracy and validity of the groupings

2. Naking and Testin,, Generalizations

Given a set of pictures, objects, and/or information about various topics,
the student will:

A. Idetify what the items have in cc-mmon, and me.1:e an
appropriate generalization on the basis of the comrxnality

B. Test the accuracy of the generalization on the basis of
additional information

3. Gathering Information From a Variety of Sources

Given a particular topic or question, the student will:

A. Gather information on the topic or ciuestion from a
variety of sources

B. Compare the information so gathered

Ev:luate the reliability and authenticity of the
sources of information

Taking Part in Group Discussions:- _ . _ . _ _ . . _
Given a group discussion situation, the student will demonstrate an
ability to take pazt in the discussion by:

A. Presenting his own ideas

B. Demonstrating a willingness to expand and clarify his
ideas

C. Lif:tening to others

D. Commenting on, paraphrasing and building on the ideas
of others

Applies to intermediate grades
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T : r.1,1 RE12ilt Ac.t:iy.

Given a group activity situation and minir...al adult supervision, the
student will demonstrate an ability to tuLe part in an activity by:

A. Helping to establish the purpose and/or nature of
the activity

B. Takin part in the activity

6. Problem Solvin,.

Given a description of situations and/or events suscesting possible
problems, either of an interpersonal or more broadly social nature,
the student will:

A. Identify a possible problem or problems

B. Suggest possible solutions to the problem or problems

C. Suggest possible consequences of the proposed solutions

Feelings Attitudes and V.lues

7. Feelings
-

Given an event or a description of an event invólvi:.g persons, the
student will:

A. Identify the various feelings a person or per:.:ons involved in
the event ry vave experienced

B. Identify possible reasons for those infel.red feelins

C. Identify possiLle Dzture behaviors that may occur because
of those feelings

D. Relate those feelings to his own experiences

8. Attitudes

Given an event or a d.-:scription of an event involving persons,
the student

A. Identify attitules tl:e person or persons involved in the
event may seem to have

B. Idon'_:"y .ble sources of these a'Aitudes

* C, Identify poF.;sible futur. whic.:. may occur
because of these attituds

D. Relate these attitudes to his own experiences
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9. VEaues
- -

Given an event or a description of an event involving
persons, thr: student

A. Identify the values the person or pcons involved in
the event may hold

B. Identify the possible sources of these values,

C. Identify possible future behaviors that may occur
because of these values

D. Relate those values to his own experiences

10. Services Available to Persons

Given a description of some needs of both individuals and groups
of individuals, the student will:

A. Identify existing services provided by various governments,
business and labor groups, public and private organizations,
and individuals that meet these needs

B. Identify why these needs must be mot by various service
organizations and agencies

11. The World of Work. _ _ _ _ - -

A. Given a list of occupations, the student will place the
occupations into appropriate occupational clustcrs

B. Given a description of a particular occupation or
occupational cluster, the student will identify ways
in which that occupation or occupational cluster is
related to other occupations

C. Given a description of a particular occupation, the
student will identify skills and competencies, as well
as cognitive and affective factors

D. Given a description of a particular school activity or
area of learning, either cognitive or .Iff,::ctivc, stucnt
will identify the relationship betweL:n that activity or
area of learning and possible vocationalavocational, or
career pursuits

E. Given a description of a particular occupation, the
student will identify:

(1) Possible rans of obtaining inforation about the
nature of tbi,t occupation,.and,

(2) various approaches to :nci shills for applying for a
job related to that occupation
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0^, The Tr,:.nsmittance ef Cultural Traits from l'urseh to 7efLen
. .

A. Given a description of vc.rious sceial (cultural) behaviors,
both individual and group, thc studunt will identify the
individuals or groups within th.:.t socioty or culture that
may have aff-cted tho2u behviors

* B. Given a list of statements concerning the transmittance
of cultural traits, the student will identify those that
are the more defensible from a social science standpoint

13 Adantin- Biolo,-ical Inheritances to the Environment

A. Given a description of a particular environment. ent
with (a) idcmtify ways in which man has adaptd
environment, and (b) demonstrate an understanding these
adaptions havu resulted in sildlarities and differences

B. Given a list of statemcnts concerning the efftcts of both
-redity and environment on man, the student will identify

those statements that are the more defensible from a social
science standpoint

14. Comarctive Cultures

A. Given a description cf two cultures or subcultures, the
student will identify: (a) some of t:-.0 wys in which the
two cultures or subcultures may diffur and be ali:ze; and
(b) possible reasons for tho similaritis and differencc:s,
as masured by mini;:,um criteria on an objectives-referenced
test.

B. Given a description of a pluralistic sociuty, thu student
will identify: (a) of the groups, particularly ethnic,
racial, and religious groups, that aro a part of that society;

(b) how thu various grouos aru alike and different.

* C. Given a descrii)tion of some of the groups, partieulary ethnic,
ral, and religious groups, t12:7.t may bu a. part of a plural-
istic society, the student will idcntify: (a) the role such
groups have played in that society; (b) some problems pf
prejudice and discriminatien that mr.y exist in turms of these
groups; and (c) some possible moans of overcoming problems cf
prejudice and discrimim,.tion

15. The Concert of Chanr,e

Givun a d.:scription of an individual, a :;rour.) of individuals, or an
institution of government that has changed or is in need of chang,,
the student:

A. Will identify those conditions and/or events that may bring
about the nued for change
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15. The Concept of Chanr-o (continu,d)

B. Will id,ntify tho char:xteristies of that individual,
group, institution, or govrnment th_t m:y mahe changes
either possible or very difficult

C. Will identify how the chang,s may be offected

D. Will identify possibl.: eonsequences of vr'.rious ch7n3es

16. Bc.sic_Conce.pts of Eistor',..Including the_Coneept.of_Chronology,
-Cause.and.Effect,_a,nd Iastorio:Jruhy

A. Given a list of faUliar events, either recent or historical,
the student will place these events in chronologic:d order

B. Given a certain event, either recent or historical, the student
will identify several causes and several effects

* C. Given an account of an event or era, either recent or hirtorical,
the student will identify the possible values, biases, and view-
points of the author of the account

17. The Ilature of Rules and Laws
-----------------------------

A. Given a rule or law, a student will identify:

(1) how that rule or law contributes to the well-being
of individuals and society in general;

(2) in what w:,.ys tile rule or law might be changed to i!:prove it;

(3) what the consequences of such changes miht be

B. Given a descri-otion of the chanL;ing geeds and values of a
group or of a society, the studc.nt will identify how the
rules and laws of that group or society ch6.nge to accommodate
the new needs and values

* C. Given a descr',/tion of a partiel:lar social system, the student
will .L:entify tose groups or forces within tliat sy:;tem that
affect its rules and laws

18. Econo:Iic Choices Derive fro-::, Values and Affect Policy

A. Given a description of a country's resources, anc:: also given

a description of t::e need!: of t:.7).t country, the student will
identify whot seems to be i,11:ortant to tt nFtion on the basis
lf the needs it chooses to reel: with its resources

B. Given a description of a salable thing, the ;:tudent will
identify factors that affect its value
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18. EconoFic Choices Derive from Values and I..ffect oi iy (rortinned)

" C. Given a description of consumer actions anLier choices,
the student will identify ways these actions and/cr choices
may affect the producer's product

19. Ean's Use and Nisuse of his flatural Environment

A. Given an illustration or a verbal description of tho natural
environment, the student will identify how man's basic needs
have been met.through the use or manipulation of the environ-
ment

* B. Given an illustration or a verbal description of man's use
or manipulation of the natural environment, the student will
identify possible consequences, both positive and negative,
of that use or manipulation

20. Eap and Globe Readinr Skills

A. Given his local neighborhood, his school, and/or a classroom,
the student will construct a simple map of that neighborhood,
school, and/or classroom

B. Given a variety of common maps, the stucient will identify by
name the types and/or varieties

C. Given a map and/or a globe, the student will interret it by
use of the key

* D. Given a map and/or a globe, the student will make observations
and judgments as to how t:le geographic conditions of r. certain
area might affect the lives of the people who live there

8
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Teaching Strategies

The following chart developed by Dr. Jack R. Fracnkel

n-11^--\ --- --AkOcA kay-L-Lx.:6LI il,.AJ vt;

planning and evaluation of social studies activities which

utilize inductive thinking.

Statement: Purnoi3e of Activity

INTAKE (I) ORGANIZING (0) DENONSTPATION (D) CREATIVE (C)

Reading Outlining Role-playing Solving problems

Viewing Charting Describing Songs

Listening Stating Writing Buildings

Tasting Summarizing Discussion Writing letters

Touching Diagraming Drawing Short story

Interviewing Time Line Story telling Miming

Observing, Field Trip Sorting Building Composing games

Categorizing Reporting Role-playing

Mapping Explaining Writing stories

Question-AnLwer Analyzing Murals

Question-asking Demonstration Cartooning

Restating Debating Poems

Photographing Question-asking

Sketching

The purpose of the social studies activity should be stated. Intake

(I) skills precede organization (0) skills. A variety of activities to

demonstrate (D) the previous skills is suggested. Social studies activities

should culminate with creativity (C) projects.

The chart is a teacher reference tool which should insure purpose,

balance, and sequence of social studies activities.

Suggested Sequence - I,O,D,C, or I,O,I,O,D,D,C, or etc.

1 9 1
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GRADE 4

OUR WORKING WORLD

Student Materials

University of Colorado
Our Working World
"Regions of the U. S."
Lawrence Senesh
Science Research Associates
Chicago, 1973

Problem Book

Social Science Satellite Kit (SSSK)

Teacher Materials

"Regions of the U. S."
Teachers Research Guide

Problem Book - Teachers Edition

"New Paths in Social Science
Curriculum Design"

Lawrence Senesh

FAMILY OF MAN

Student Materials

University of Minnesota
Family of Man Project
Family of Early New England

Media Kit XFENTG
Selective Educational Equipment,
Newton, Mass. 1973

Teacher Materials

Family of Early New England
Teacher's Resource Guide XFEN01

"The Rationale and Overview of
the Family of Man Social Studies
Curriculum" - Dr. Edith West

Inc.

PFLAUM

Student Materials

Dimensions of Personality
"Here I Am"
Walter Linbacher, Ph. D.
Pflaum/Standard
Dayton, Ohio 1969

195
13

Teacher Materials

"Here I Am" - Teacher's Edition
Spirit Masters #10198



OUR WORKIt.G WORLD

Teachers should use chapters of Our Working World as a framework

to achieve the West Islip Performance Objectives. Chapters selected

in Our Working World should be taught in their entirety.

Teaching strategies

"Suggestion3 and activities to achieve the major concepts of each

chanter appear in outline form in the teacher's manual. Specific objec-

tives of Our Working World are listed on pp. 15-20.

Large and small group activities including role-playing, committee

work and class discussion are suggested for successful implementation of

the program."
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FAMILY OF MAN

mhe Fa:nily of M-n 1:r-j^-t r.h=ld he tht in conjunction with

Our Working World, Chapter 1? - New England: Staying Up To Date.

Teaching Strate.gies:

"The project places emphasis on concept formation, categorization

and generalization. The inductive approach is an essential component

of the program.

The Teacher's Resource Guide provides detailed strategies for

teaching Unit 1 - 50. Objectives, content, and media are included for

each unit. Behavioral Objectives are listed on pg. 16. General objectives

of generalization, attitudes and skills are stated on pp. 17-18.

Units designed to satisfy specific performance objectives may be

taught out of sequence."
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The Pelationshin Betvon t Porfornnce Objectives
and of i.n troject

:ost Islip
l'orformance
C1.1,1 e ct ive

2 - Generalizations

3 - Information
Gathering

10 - Services Available
to People

11 - World of Work

12 - Transmittance of
Cultural Traits

13 - Biology and
Environment

13 - Biology and
Environment

Comparative Cultures

Combarative Cultures

Comparative Cultures

14 - Comparative Cultures

14 - Comparative Cultures

Unit

Family.of Ean

Concept

2, 3 Am Curious About Social
Data and Human Behavior

6, 7

31-36

37

.43,44 Socialization

24,25

Site
Geography Differences

Division of Labor
Interdependence

Division of Labor
Interdependence

Cultural Use of the
Environment

Pages

24, 25

28, 29

54-59

60

66, 67

47, 48

28 Cultural Use of the 51
Environment

20-23 Cultural Universals 43-46

26,27 Cultural Diversity 49-50

38-42 Norms, Values 61-65
Socialization

45-47 Cultural Universals 63-70

49,50 Cultures are Unique and 72, 73
Universal

Differentiation of past, 26
present and future

12-19 Maps, symbols 35-42
Direction

16 - History, Chronology, 4
Eultiple Cause & Effect

20 - Map and Globe Skills

Performance Objectives 4, 5, and 6 may be satisfied by each unit.
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DINENSIONS OF FaSONALITY

Toachinc Ztrategics.

"Parent participation in the program is encouraged.

(See Note to Parents, pg. 82.)"

Skill in the techniques of discussion and group processes are

essential for the success of the program. The teacher must

empathize with a respect children's privacy and feelings.

Units may be taught bi-weekly. It is not necessary to

teach the chapters in sequence.
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Dn.:F..1310:1S 1'..:NSONALITY

Rulatiunshin Btween West I:11in PerforrAnce Objectives
and DiTemiions of 1.erbona1itv ProrTam

West Islip
Performance
Objectives Chaster

Grade 4

Title Key Concest

#7 - Feelings 2 Knowing I'm Alive

3 How Do I Know It's Morning?

4 My FeelinGs Are Real

8 I Always Behave Myself

9 When I Cried for Help

10 My "Mirrors"

Awareness

Senses

Emotion

Behavior

Early Learning

Self-Image

#8 - Attitudes 7 How Different Are We

5 The Body I've Inherited

Prejudice

Heredity

#9 - Values Skillfully led class discussion

assist in value clarification.

Of any unit will
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Summary Chlrt of Po r formInc I At. t.71 i nod tloinz

Family

tho i th 11-,.10 our \.:nr
F;Amily uf H ituti i LtI I'L

Family
0 \114 of Man Pflaum 0\rd o f M;ta Pflaum

1 x x 11 x x

2 x x 12 x

3 x x . 13 x x

4 x x 14 x x

5 x x x 13 x

6 x x x 16 x x

7 x 17 x

8 x 18 x

9 x 19 x

10 x x 20 x x
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1

Grade

The Our Working World, Concepts of Culture, UCLA and

Pflaum projects are recommended for grade 3.

Chapters within the units of Our Working World are related

to common themes. Individual chapters within the region units need

not be taught in sequence.

UCLA chapters related to Our Working World units appear in

parenthesis on the following chart.

The Dimensions of Personality units may be taught bi-weekly

in any seivence.

OUR WORKING WORLD

Student Materials .eacher Materials

University of Colorado -
Our Working World

"The American Way of Life"
Lawrence Senesh

Science Research Associates
Chicago, 1973

Problem Book
Social Science Satellite Kit

(SSSK)

"The American Way of Life"
Teacher's Resource Guide

Problems Book - Teachers Edition

"New Paths in Social Science
Curriculum Design - Lawrence Senesh

UCLA

Student Materials Teacher Materials

University of California at "Your Rights and Responsibilities

Los Angeles As An Am,!rican Citizen"

"Your Rights and Responsibilities A Teaching Guide

As An American Citizen"
A Civics Casebook
Charles N. Quigley
Ginn and Company
Lexington, Mass. 1972
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Georgia

Student Materials Teacher Materials

University of Georgia Concepts of Culture
Anthropology Curriculum Teacher's Background Material:

Project The Arunta, The Kajak,
"The Concept of Culture" The American

Pupil Text, Pub. # 16
Pupil Study Guide, Pub. #17

University of Georgia
Athens, Georgia, 1965

Pflaum/Standard

Student Materials Teacher Materials

Dimensions of Personality
"I'm Not Alone"
Walter Limbacker, Ph. D.
Pflaum Standard
Dayton, Ohio 1969

"I'm Not Alone" - Teacher's Edition
Spirit Masters #10197
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UCLA

Teaching Strategies

An overview of teaching strategies is provided on pg. 2

of the teaching guide.

The UCLA project chapters related to Our Working World

units appear in the following chart in parentheses.

207
25



R
e
l
a
t
i
o
n
s
h
i
p
 
o
f
 
W
e
s
t
 
I
s
l
i
p
 
P
e
r
f
o
r
m
a
n
c
e
 
O
b
j
e
c
t
i
v
e
s
 
a
n
d
 
t
h
e
 
O
u
r
 
W
o
r
k
i
n
g
W
o
r
l
d
 
P
r
o
j
e
c
t

W
e
s
t
 
I
s
l
i
p

P
e
r
f
o
r
m
a
n
c
e
 
O
b
j
e
c
t
i
v
e
s

U
n
i
t

G
r
a
d
e
 
5

C
h
a
n
t
e
r

T
i
t
l
e

T
e
a
c
h
e
r
s

M
a
n
u
a
l

M
a
j
o
r
,
C
o
n
c
e
n
t
s

1
2
 
-
 
T
r
a
n
s
m
i
t
t
a
n
c
e
 
o
f

C
u
l
t
u
r
a
l
 
T
r
a
i
t
s

l
4
 
-
 
C
o
m
p
a
r
a
t
i
v
e
 
C
u
l
t
u
r
e
s

1
6
 
-
 
H
i
s
t
o
r
y
,
 
C
h
r
o
n
o
l
o
g
y
,

M
u
l
t
i
p
l
e
 
C
a
u
s
e
 
&
 
E
f
f
e
c
t

I
.
 
S
h
a
p
i
n
g
 
T
h
e

S
o
c
i
a
l
 
S
y
s
t
e
m

1
T
h
e
 
L
a
n
d
a
n
d
 
t
h
e
 
P
e
o
p
l
e

8
-
 
A
t
t
i
t
u
d
e
s

9
 
-
 
V
a
l
u
e
s

1
3
 
-
 
B
i
o
l
o
g
y
 
&
 
E
n
v
i
r
o
n
m
e
n
t

-
 
R
u
l
e
s
 
a
n
d
 
L
a
w

1
8
 
-
 
V
a
l
u
e
s
,
 
E
c
o
n
o
m
i
c
s
,
 
P
o
l
i
c
y

1
4
 
-
 
C
o
m
p
a
r
a
t
i
v
e
 
C
u
l
t
u
r
e
s

p
.
 
2
6

T
h
e
 
m
o
t
i
v
E
t
i
o
n
 
o
f
 
t
h
e
 
f
i
r
s
t

a
r
r
i
v
a
l
s
 
a
n
d
 
t
h
e
i
r
 
a
t
t
i
-

t
u
d
e
s
 
t
o
w
r
d
 
t
h
e
 
l
a
n
d
 
a
n
d

i
t
s
 
i
n
h
a
b
i
t
a
n
t
s
 
h
e
l
p
e
d

s
h
a
p
e
 
t
h
e
 
e
v
o
l
v
i
n
g
 
s
o
c
i
a
l

s
y
s
t
e
m
.

2
V
i
r
g
i
n
i
a

P
.
 
3
6

M
u
c
h
 
o
f
 
t
l
e
 
c
o
n
f
l
i
c
t
 
i
n

e
a
r
l
y
 
V
i
r
E
i
n
i
a
 
g
r
e
w
 
f
r
o
m

t
h
e
 
i
n
c
o
n
s
i
s
t
e
n
c
i
e
s
 
p
r
e
-

v
a
l
e
n
t
 
i
n
 
a
 
s
o
c
i
a
l
 
s
y
s
t
e
m

t
h
a
t
 
d
e
m
a
r
d
e
d
 
b
a
s
i
c
 
h
u
m
a
n

r
i
g
h
t
s
,
 
y
e
t
 
b
a
s
e
d
 
i
t
s

s
t
r
u
c
t
u
r
e
 
o
n
 
c
l
a
s
s
 
d
i
s
-

t
i
n
c
t
i
o
n
 
a
n
d
 
s
l
a
v
e
r
y
.

1
7
 
-
 
R
u
l
e
s
 
a
n
d
 
L
a
w

9
 
-
 
V
a
l
u
e
s

8
 
-
 
A
t
t
i
t
u
d
e
s

3
N
e
w
 
E
n
g
l
a
n
d

(
U
C
L
A
-
 
U
n
i
t
 
I
I
I
 
-

F
t
e
e
d
o
m
 
o
f
 
R
e
l
i
g
i
o
n
)

p
.
 
4
6

T
h
e
 
s
o
c
i
a
l
 
s
y
s
t
e
m
 
b
e
g
u
n
 
b
y
.

t
h
e
 
P
i
l
g
r
i
m
s
 
w
a
s
 
i
n
f
l
u
-

e
n
c
e
d
 
b
y
 
F
u
r
i
t
a
n
 
v
a
l
u
e
s

a
n
d
 
t
h
e
n
 
r
e
f
i
n
e
d
,
 
t
h
r
o
u
g
h

d
i
s
s
e
n
s
i
o
n
,
 
i
n
t
o
 
a
 
s
y
s
t
e
m

b
a
s
e
d
 
o
n
 
f
r
e
e
d
o
m
 
o
f
 
r
e
l
i
-

g
i
o
n
 
a
n
d
 
p
o
p
u
l
a
r
 
d
e
m
o
c
r
a
c
y
.

8
 
-
 
A
t
t
i
t
u
d
e
s

1
2
 
-
 
T
r
a
n
s
m
i
t
t
a
n
c
e
 
o
f

C
u
l
t
u
r
a
l
 
T
r
a
i
t
s

9
 
-
 
V
a
l
u
e
s

4
P
e
n
n
s
y
l
v
a
n
i
a

P
-
5
6

S
o
m
e
 
o
f
 
t
h
e
 
g
o
a
l
s
 
o
f

W
i
l
l
i
a
m
 
P
e
n
n
'
s
 
"
H
o
l
y
 
E
x
-

p
e
r
i
m
e
n
t
"
 
w
e
r
e
 
c
o
m
p
r
o
m
i
s
e
d

b
y
 
t
h
e
 
r
e
a
l
i
t
y
 
o
f
 
l
i
f
e
 
i
n

t
h
e
 
N
e
w
 
W
o
r
l
d
,
 
b
u
t
 
m
a
n
y

b
a
s
i
c
 
Q
u
a
k
e
r
 
b
e
l
i
e
f
s
 
s
u
r
-

v
i
v
e
d
.

26

.,



.
.
:
e
s
t
 
I
s
l
i
p

P
e
r
f
o
r
r
c
e
 
O
b
j
e
c
t
i
v
e
s

U
n
i
t

C
h
a
n
t
e
r

T
i
t
l
e

T
e
a
c
h
e
r
s

M
a
n
u
a
l

M
a
j
o
r
 
C
o
n
c
e
r
t
s

8
 
-
 
A
t
t
i
t
u
d
e
s

9
 
-
 
V
a
l
u
e
s

5
I
d
e
a
s
 
T
h
a
t
 
S
h
a
p
e
d
 
t
h
e

S
o
c
i
a
l
 
S
y
s
t
e
m

p
.
 
6
6

T
h
e
 
p
h
i
l
o
s
o
p
h
y
 
o
f
 
E
n
l
i
g
h
t
-

e
n
m
e
n
t
,
 
w
h
i
c
h
 
c
o
n
t
r
a
d
i
c
t
e
d

t
h
e
 
s
o
c
i
a
l
 
v
a
l
u
e
s
 
o
n
 
w
h
i
c
h
-

m
o
s
t
 
E
u
r
o
p
e
a
n
 
s
o
c
i
a
l
 
s
y
s
-

t
e
m
s
 
h
a
d
 
b
e
e
n
 
b
a
s
e
d
,

s
t
r
o
n
g
l
y
 
i
n
f
l
u
e
n
c
e
d
 
t
h
e

c
o
l
o
n
i
s
t
s
'
 
i
d
e
a
s
 
o
f
 
t
h
e

s
t
r
u
c
t
u
r
e
 
t
h
e
 
A
m
e
r
i
c
a
n

s
o
c
i
a
l
 
s
y
s
t
e
m
 
s
h
o
u
l
d
 
t
a
k
e
.

1
7
 
-
 
R
u
l
e
s
 
a
n
d
 
L
a
w

1
8
 
-
 
V
a
l
u
e
s
,
 
E
c
o
n
o
m
i
c
s
,

P
o
l
i
c
y

1
5
 
-
 
C
o
n
c
e
p
t
 
o
f
 
C
h
a
n
g
e

1
6
 
-
 
H
i
s
t
o
r
y
,
 
C
h
r
o
n
o
l
o
g
y
,

M
u
l
t
i
p
l
e
 
C
a
u
s
e
 
&
 
E
f
f
e
c
t

6
T
h
e
 
S
t
r
u
g
g
l
e
 
t
o
 
B
u
i
l
d
 
a

N
a
t
i
o
n

(
U
C
L
A
 
-
 
U
n
i
t
 
I
 
-

L
i
b
e
r
t
y
 
U
n
d
e
r
 
L
a
w
)

p
.
 
7
4

T
h
e
 
s
o
c
i
a
l
 
s
y
s
t
e
m
 
i
m
p
o
s
e
d

o
n
 
t
h
e
 
c
o
l
c
n
i
e
s
 
b
y
 
E
-
r
i
t
i
s
h

r
u
l
e
 
f
a
i
l
e
d
 
t
o
 
r
e
f
l
e
c
t

t
h
e
 
c
h
a
n
g
i
n
r
;
 
n
e
e
d
s
 
a
n
d

d
e
s
i
r
e
s
 
o
f
 
t
h
e
 
c
o
l
o
n
i
s
t
s
,

w
h
o
 
c
h
a
l
l
e
n
e
d
 
t
h
e
 
s
y
s
t
e
m

a
n
d
 
w
r
o
t
e
 
t
h
e
 
D
e
c
l
a
r
a
t
i
o
n

o
f
 
I
n
d
e
p
e
n
d
e
n
.
3
0
 
t
o
 
e
x
p
l
a
i
n

t
h
e
 
r
e
a
s
o
n
s
 
f
o
r
 
t
h
e
i
r
 
r
e
-

v
o
l
t
 
a
n
d
 
t
o
 
e
s
t
a
b
l
i
s
h

b
a
s
i
c
 
p
r
i
n
c
i
p
l
e
s
 
f
o
r
 
a
 
n
e
w

s
o
c
i
a
l
 
s
y
:
t
e
m
.

1
7
 
-
 
R
u
l
e
s
 
a
n
d
 
L
a
w

I
I
.
 
T
h
e
 
E
m
e
r
g
i
n
g

7
1
6
 
-
 
H
i
s
t
o
r
y
,
 
C
h
r
o
n
o
l
o
g
y
,

S
o
c
i
a
l
 
S
y
s
t
e
m

M
u
l
t
i
p
l
e
 
C
a
u
s
e
 
&
 
E
f
f
e
c
t

9
 
-
 
V
a
l
u
e
s

H
o
w
 
P
e
o
p
l
e
 
W
e
r
e
 
G
o
v
e
r
n
e
d
:

T
h
e
 
P
o
l
i
t
i
c
a
l
 
S
u
b
s
y
s
t
e
m

(
U
C
L
A
 
-
 
U
n
i
t
 
I
 
-

L
i
b
e
r
t
y
 
U
n
d
e
r
 
L
a
w
)

p
.
 
8
6

T
h
e
 
f
a
i
l
u
r
e
 
o
f
 
t
h
e
 
A
r
t
i
c
i
.
l
s

o
f
 
C
o
n
f
e
d
,
:
-
r
a
t
i
o
n
 
t
o
 
1
.
r
o
-

v
i
d
e
 
a
 
v
i
a
b
l
e
 
m
e
a
n
s
 
o
f

g
o
v
e
r
n
m
e
n
t
 
n
e
c
e
s
s
i
z
a
t
e
d

t
h
e
 
f
o
r
m
a
t
i
o
n
 
o
f
 
a
 
s
t
r
o
n
g

c
e
n
t
r
a
l
 
z
o
v
e
r
m
l
e
n
t
.

T
h
e

U
.
S
.
 
C
o
n
s
t
i
t
u
t
i
o
n
 
p
r
o
v
i
d
e
d

a
 
d
e
t
a
i
l
e
d
 
s
t
r
u
c
t
u
r
e
 
f
o
r

a
 
s
t
r
o
n
g
 
y
e
t
 
f
l
e
x
i
b
l
e
 
p
o
l
i
-

t
i
c
a
l
 
s
y
s
t
e
m
.

2
7



O
b
,
l
e
c
t
i
v
e
s

U
n
i
t

C
h
a
n
t
e
r

o

T
e
a
c
h
e
r
s

T
i
t
l
e

a
n
u
a
l

1
8
 
-
 
V
a
l
u
e
s
,
 
E
c
o
n
o
m
i
c
s
,
 
P
o
l
i
c
y

8
H
o
w
 
P
e
o
p
l
e
 
M
a
d
e
 
T
h
e
i
r
 
L
i
v
i
n
g
:
 
p
.
 
9
8

1
1
 
-
 
W
o
r
l
d
 
o
f
 
W
o
r
k

T
h
e
 
E
c
o
n
o
m
i
c
 
S
u
b
s
y
s
t
e
m

1
6
 
-
 
H
i
s
t
o
r
y
,
 
C
h
r
o
n
o
l
o
g
y
,

M
u
l
t
i
p
l
e
 
C
a
u
s
e
 
&
 
E
f
f
e
c
t

1
2
 
-
 
T
r
a
n
s
m
i
t
t
a
n
c
e
 
o
f

9
H
o
w
 
P
e
o
p
l
e
 
L
i
v
e
d
:

T
h
e

p
.
 
1
1
2

C
u
l
t
u
r
a
l
 
T
r
a
i
t
s

C
u
l
t
u
r
a
l
 
S
u
b
s
y
s
t
e
m

1
4
 
-
 
C
o
m
p
a
r
a
t
i
v
e
 
C
u
l
t
u
r
e
s

1
3
 
-
 
B
i
o
l
o
g
y
 
&
 
E
n
v
i
r
o
n
m
e
n
t

.
1
6
 
-
 
H
i
s
t
o
r
y
,
 
C
h
r
o
n
o
l
o
g
y
,

M
u
l
t
i
p
l
e
 
C
a
u
s
e
 
&
 
E
f
f
e
c
t

1
3
 
-
 
3
i
o
l
o
g
y
 
&
 
E
n
v
i
r
o
n
m
e
n
t

1
0

H
o
w
 
P
e
o
p
l
e
 
B
e
h
a
v
e
d
:

T
h
e

p
.
 
1
2
6

1
4
 
-
 
C
o
m
p
a
r
a
t
i
v
e
 
C
u
l
t
u
r
e
s

S
o
c
i
o
l
o
g
i
c
a
l
 
S
u
b
s
y
s
t
e
m

1
0
 
-
 
S
e
r
v
i
c
e
s
 
A
v
a
i
l
a
b
l
e

t
o
 
P
e
o
p
l
e

9
 
-
 
V
a
l
u
e
s

8
 
-
 
A
t
t
i
t
u
d
e
s

1
6
 
-
 
H
i
s
t
o
r
y
,
 
C
h
r
o
n
o
l
o
g
y
,

M
u
l
t
i
p
l
e
.
C
a
u
s
e
 
&
 
E
f
f
e
c
t

I
I
I
.
 
T
e
s
t
i
n
g
 
t
h
e

S
o
c
i
a
l
 
S
y
s
t
e
m

1
1

A
l
e
x
a
n
d
e
r
 
H
a
m
i
l
t
o
n
 
a
n
d
 
t
h
e

p
.
 
1
4
0

G
o
o
d
 
S
o
c
i
e
t
y

N
.
D

t-
s

Y
:
O
c
r
 
7
,
o
c
!
n
t
s

T
h
e
 
e
c
o
n
o
m
i
c
 
p
r
o
b
l
e
m
s

f
a
c
e
d
 
b
y
 
t
h
e
 
U
n
i
t
e
d
 
S
t
a
t
e
s

i
n
 
i
t
s
 
e
a
r
l
y
 
y
e
a
r
s
 
s
t
r
u
c
-

t
u
r
e
d
 
t
h
e
 
f
o
r
m
a
t
i
o
n
 
o
f
 
a
n

e
c
o
n
o
m
i
c
 
s
y
s
t
e
m
 
b
a
s
e
d
 
o
n

e
c
o
n
o
m
i
c
 
f
r
e
e
d
o
m
 
a
n
d

r
e
g
i
o
n
a
l
 
s
p
e
c
i
f
i
c
a
t
i
o
n
.

T
h
e
 
c
u
l
t
u
r
a
l
 
s
y
s
t
e
m
 
t
h
a
t

e
m
e
r
g
e
d
 
i
n
 
t
h
e
 
n
e
w
 
n
a
t
i
o
n

r
e
f
l
e
c
t
e
d
 
A
m
e
r
i
c
a
n
 
a
t
t
i
-

t
u
d
e
s
 
a
b
o
u
t
 
t
h
e
 
s
o
c
i
a
l

s
t
r
u
c
t
u
r
e
 
a
s
 
a
 
w
h
o
l
e
.

I
t

g
r
e
w
 
f
r
o
m
 
d
i
v
e
r
s
e
 
i
d
e
a
s

a
n
d
 
w
a
y
s
 
o
f
 
l
i
f
e
 
b
u
t
 
w
a
s

u
n
i
f
i
e
d
 
i
n
 
t
h
e
 
c
o
m
m
o
n

b
e
l
i
e
f
 
i
n
 
h
u
m
a
n
 
p
r
o
g
r
e
s
s

b
a
s
e
d
 
o
n
 
h
a
r
d
 
w
o
r
k
.

T
h
e
 
s
o
c
i
o
l
o
g
i
c
a
l
 
s
y
s
t
e
m

t
h
a
t
 
e
m
e
r
g
e
d
 
i
n
 
t
h
e
 
n
e
w

n
a
t
i
o
n
 
d
e
v
e
l
o
p
e
d
 
f
r
o
m
 
t
h
e

b
e
l
i
e
f
s
 
h
e
l
d
 
b
y
 
e
a
r
l
y

A
m
e
r
i
c
a
n
s
 
w
h
i
c
h
 
w
e
r
e
,
 
i
n

t
u
r
n
,
 
i
n
f
l
l
a
n
c
e
d
 
b
y
 
t
h
e

e
n
v
i
r
o
n
m
e
n
t
 
t
h
e
y
 
l
i
v
c
d
 
i
n
.

A
l
e
x
a
n
d
e
r
 
H
a
m
i
l
t
o
n
 
t
e
s
t
e
d

t
h
e
 
s
o
c
i
a
l
 
s
y
s
t
e
m
.

H
e

t
e
s
t
e
d
 
t
h
e
 
i
d
e
a
 
t
h
a
t
 
t
h
e

c
o
v
e
r
n
e
n
t
 
s
h
:
3
u
:
d
 
n
o
t
 
s
u
p
-

p
o
r
t
 
a
n
y
 
g
r
o
u
p
 
a
t
-
t
h
e
 
e
x
-

p
e
n
s
e
 
o
f
 
a
a
o
t
h
e
r
 
g
r
o
u
p
 
i
n

s
o
c
i
e
t
y
.
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W
e
s
t
 
I
s
l
i
p

T
e
a
c
h
e
r
s

P
e
r
f
o
r
m
a
n
c
e
 
O
b
j
e
c
t
i
v
e
s

U
n
i
t

C
h
a
n
t
e
r

T
i
t
l
e

N
a
n
u
a
l

1
7
 
-
 
R
u
l
e
s
 
a
n
d
 
L
a
w

I
I
I
.
(
c
o
n
t
'
d
)

1
2

T
h
c
 
D
o
r
r
 
R
e
b
e
l
l
i
o
n

(
U
C
L
A
 
-
 
U
n
i
t
 
I
V
 
-
 
E
q
u
a
l

P
r
o
t
e
c
t
i
o
n
 
o
f
 
t
h
e
 
L
a
w
)

p
.
 
1
4
6

T
h
o
m
a
s
 
D
o
=
 
t
e
s
t
e
d
 
t
h
e

s
o
c
i
a
l
 
s
y
s
t
e
m
.

H
e
 
t
e
s
t
e
d

a
n
 
i
d
e
a
 
s
-
;
a
t
e
d
 
i
n
 
t
h
e

D
e
c
l
a
r
a
t
i
o
n
 
o
f
 
I
n
d
e
p
e
n
d
e
n
c
c

T
h
e
 
D
e
c
l
a
.
:
7
a
t
i
o
n
s
a
y
s
 
t
h
a
t

a
 
g
o
v
e
r
n
m
e
n
t
 
g
e
t
s
 
i
t
s

p
o
w
e
r
 
f
r
o
m
 
t
h
e
 
c
o
n
s
e
n
t
 
o
f

t
h
e
 
g
o
v
e
r
n
e
d
.

A
n
d
 
i
f
 
t
h
e

g
o
v
e
r
n
m
e
n
:
 
d
o
e
s
 
n
o
t
 
s
a
t
i
s
-

f
y
 
t
h
e
 
p
e
o
p
l
e
,
 
i
t
 
i
s
 
t
h
e
i
r

r
i
g
h
t
 
t
o
 
o
h
a
n
g
e
 
i
t
 
o
r
 
t
o

f
o
r
m
 
a
 
n
e
w
 
g
o
v
e
r
n
m
e
n
t
.

1
4
 
-
 
C
o
m
p
a
r
a
t
i
v
e
 
C
u
l
t
u
r
e
s

1
5
 
-
 
C
o
n
c
e
p
t
 
o
f
 
C
h
a
n
g
e

1
3

H
i
n
t
o
n
 
R
o
w
a
n
 
H
e
l
p
e
r
 
a
n
d
 
t
h
e

p
.
 
1
5
0

H
i
n
t
o
n
 
R
o
w
a
n
 
H
e
l
p
e
r
'
s
 
b
o
o
k

B
o
o
k
 
T
h
a
t
 
C
a
u
s
e
d
 
a
 
S
t
o
r
m

p
r
e
s
e
n
t
e
d
 
i
d
e
a
s
 
t
h
a
t
 
t
e
s
t
e
c

t
h
e
 
s
o
c
i
a
l
 
s
y
s
t
e
m
.

H
i
s

i
d
e
a
s
 
t
e
s
t
e
d
 
t
h
e
 
S
o
u
t
h
e
r
n

b
e
l
i
e
f
 
t
n
a
t
 
s
l
a
v
e
r
y
 
w
a
s

i
m
p
o
r
t
a
n
t
 
t
o
 
t
h
e
 
d
e
v
e
l
o
p
-

m
e
n
t
 
o
f
 
t
r
:
e
 
c
o
u
n
t
r
y
.

1
7
 
-
 
R
u
l
e
s
 
a
n
d
 
L
a
w

1
4

S
e
c
e
s
s
i
o
n
 
T
e
s
t
s
 
t
h
e
 
S
o
c
i
a
l

p
.
 
1
5
6

T
h
e
 
s
e
c
e
s
s
i
-
)
n
 
o
f
 
t
h
e

1
5
 
-
 
C
o
n
c
e
p
t
 
o
f
 
C
h
a
n
g
e

S
y
s
t
e
m

S
o
u
t
h
e
r
n
 
s
t
a
t
e
s
 
t
e
s
t
e
d

1
4
 
-
 
C
o
m
p
a
r
a
t
i
v
e
 
C
u
l
t
u
r
e
s

t
h
e
 
s
o
c
i
3
1
 
s
y
s
t
e
m
.

.
.
-
i
e
c
e
s
-

s
i
o
n
 
t
e
s
t
2
d
 
t
h
e
 
i
d
e
a
 
o
f

f
r
.
d
r
,
r
:
0
;
s
m
 
-
 
t
h
e

c
f

t
h
a
t
 
t
h
e
 
:
-
.
a
t
i
o
n
a
l
 
i
n
t
e
r
e
s
t

i
s
 
m
o
r
e
 
i
m
p
o
r
t
a
n
t
 
t
h
a
n

s
e
c
t
i
o
n
a
l
 
o
r
 
s
t
a
t
e
 
i
n
t
e
r
-

e
s
t
s
.

2
9

.



W
e
s
t
 
I
s
l
i
p

l
'
e
r
f
o
r
.
7
.
a
n
c
e
 
O
b
j
e
c
t
i
v
e
s

U
n
i
t

C
h
a
p
t
e
r

T
i
t
l
e

T
e
a
c
h
e
r
s

E
a
n
u
a
l

G
o
s
c
e
r
.
t
s

1
3
 
-
 
C
o
n
c
e
p
t
 
o
f
 
C
h
a
n
g
e

1
9
 
-
 
U
s
e
 
a
n
d
 
M
i
s
u
s
e
 
o
f

E
n
v
i
r
o
n
m
e
n
t

I
I
I

'

1
5

T
h
e
 
C
h
i
c
a
g
o
 
W
o
r
l
d
'
s
 
F
a
i
r

o
f
 
1
8
9
3

p
.
 
1
6
4

T
h
e
 
w
o
r
l
d
'
s
 
f
a
i
r
 
o
f
 
1
8
9
5

w
a
s
 
a
 
s
y
m
b
o
l
 
c
f
 
n
e
w
 
i
d
e
a
s

t
h
a
t
 
t
e
s
t
e
d
 
t
h
e
 
s
o
c
i
a
l

s
y
s
t
e
m
.

T
h
e
s
e
 
i
d
e
a
s
 
t
e
s
t
k

t
h
e
 
b
e
l
i
e
f
 
t
h
a
t
 
s
c
i
e
n
t
i
f
i
c

p
r
o
z
r
e
s
s
 
w
o
u
l
d
 
l
e
a
d
 
t
o
 
a

b
e
t
t
e
r
 
l
i
f
e
 
f
o
r
 
t
h
e

A
m
e
r
i
c
a
n
 
P
e
o
p
l
e
.

1
4
 
-
 
C
o
m
p
a
r
a
t
i
v
e
 
C
u
l
t
u
r
e
s

.
1
8
-
 
V
a
l
u
e
s
,
 
E
c
o
n
o
m
i
c
s
,
 
P
o
l
i
c
y

1
6

T
h
e
 
D
i
l
l
i
n
g
h
a
m
 
C
o
m
m
i
s
s
i
o
n

.
.

.

p
.
 
1
6
8

.

T
h
e
 
D
i
l
l
i
n
:
;
h
a
m
 
C
o
m
m
i
s
s
i
o
n
'
z

f
i
n
d
i
n
g
s
 
t
e
s
t
e
d
 
t
h
e
 
s
o
c
i
a
l

s
y
s
t
e
m
.

T
h
e
y
 
t
e
s
t
e
d
 
t
h
e

b
e
l
i
e
f
 
t
h
a
t
 
t
h
e
 
U
n
i
t
e
d

S
t
a
t
e
s
 
s
h
o
.
.
t
l
d
 
b
e
 
o
l
;
e
n
 
t
o

i
m
m
i
g
r
a
t
i
o
n
 
o
f
 
a
l
l
 
p
e
o
p
l
e
s
,

r
e
!
;
a
r
d
l
e
s
s
 
o
f
 
t
h
e
i
r
 
r
a
c
e
,

r
e
l
i
g
i
o
n
,
 
o
r
 
c
o
u
n
t
r
y
 
o
f

b
i
r
t
h
.

1
5
 
-
 
C
o
n
c
e
p
t
 
o
f
 
C
h
a
n
g
e

1
7
 
-
 
R
u
l
e
s
 
a
n
d
 
L
a
w

1
7

A
l
i
c
e
 
P
a
u
l
 
a
n
d
 
H
e
r
 
L
a
d
i
e
S

(
U
C
L
A
-
 
U
N
I
T
 
I
V
 
-
 
E
q
u
a
l

P
r
o
t
e
c
t
i
o
n
 
o
f
 
t
h
e
 
L
a
w
)

p
.
 
1
7
4

A
l
i
c
e
 
P
a
u
l
 
a
n
d
 
h
e
r
 
l
a
d
i
e
s

t
e
s
t
e
d
 
t
h
e
 
s
o
c
i
a
l
 
s
y
s
t
e
m
.

T
h
e
y
 
t
e
s
t
e
d
 
t
h
e
 
s
y
s
t
e
n
'
s

b
e
l
i
e
f
 
i
n
 
l
i
b
e
r
t
y
,
 
j
u
s
t
i
c
e

a
n
d
 
e
q
u
a
l
i
t
y
 
f
o
r
 
a
l
l
.

1
7
 
-
 
R
u
l
e
s
 
a
n
d
 
L
a
w

8
 
-
 
A
t
t
i
t
u
d
e
s

1
8

T
h
e
 
P
a
l
m
e
r
 
R
a
i
d
s

p
.
 
1
7
8

T
h
e
 
P
a
l
m
e
r
 
r
a
i
d
s
 
t
e
s
t
e
d

t
h
e
 
s
o
c
i
a
l
 
s
y
s
t
e
m
'
s
 
b
e
l
i
e
f

t
h
a
t
 
a
 
p
e
r
n
o
n
 
i
s
 
c
o
n
s
i
d
2
r
e
d

i
n
n
o
c
e
n
t
 
u
n
t
i
l
 
h
e
 
i
s
 
p
r
o
v
e
n

g
u
i
l
t
y
.

T
h
e
 
r
a
i
d
s
 
t
e
s
t
e
d

t
h
e
 
i
d
e
a
 
t
h
a
t
 
g
u
i
l
t
 
o
r

i
n
n
o
c
e
n
c
e
 
m
u
s
t
 
b
e
 
d
e
c
i
d
e
d

i
n
 
a
 
c
o
u
r
t
 
t
r
i
a
l
.

3
0



W
e
s
t
 
I
s
l
i
p

P
e
r
f
o
r
m
a
n
c
e
 
O
b
j
e
c
t
i
v
e
s

U
n
i
t

1
8
 
-
 
V
a
l
u
e
s
,
 
E
c
o
n
o
m
i
c
s
,
 
P
o
l
i
c
y

I
I
I

C
h
a
p
t
e
r

T
i
t
l
e

T
e
a
c
h
e
r
s

M
a
n
u
a
l

f
l
a
i
o
r
 
C
o
n
c
e
r
,
t
s

1
9

T
h
e
 
G
r
e
a
t
 
D
e
p
r
e
s
s
i
o
n
 
a
n
d

F
.
D
.
R
.

p
.
 
1
8
4

T
h
e
 
G
r
e
a
t
 
D
a
p
r
e
s
s
i
o
n
 
t
e
s
t
e
d

t
h
e
 
s
o
c
i
a
l
 
s
y
s
t
e
m
.

I
t

t
e
s
t
e
d
 
t
h
e
 
b
e
l
i
e
f
 
t
h
a
t
 
t
h
e

g
o
v
e
r
n
m
e
n
t
 
w
h
i
c
h
 
g
o
v
e
r
n
s

l
e
a
s
t
 
g
o
v
e
r
n
s
 
b
e
s
t
.

1
5
 
-
 
C
o
n
c
e
p
t
 
o
f
 
C
h
a
n
g
e

1
6
 
-
 
H
i
s
t
o
r
y
,
 
C
h
r
o
n
o
l
o
g
y
,

M
u
l
t
i
p
l
e
 
C
a
u
s
e
 
&
 
E
f
f
e
c
t

2
0

L
a
G
u
a
r
d
i
a
 
F
i
g
h
t
s
 
t
h
e
 
M
a
c
h
i
n
e

p
.
 
1
9
4

F
i
o
r
e
l
l
o
 
L
a
l
l
u
a
r
d
i
a
 
t
e
s
t
e
d

t
h
e
 
s
o
c
i
a
l
 
s
y
s
t
e
m
.

H
e

t
e
s
t
e
d
 
t
h
e
 
b
e
l
i
e
f
 
t
t

p
o
l
i
t
i
c
a
l
 
l
e
a
d
e
r
s
 
s
h
o
u
l
d

b
e
 
c
h
o
s
e
n
 
b
y
 
t
h
e
 
p
e
o
p
l
e
,

n
o
t
 
b
y
 
a
 
b
o
s
s
.
.
 
H
e
 
t
e
s
t
e
d

t
h
e
 
i
d
e
a
 
t
h
a
t
 
e
l
e
c
t
e
d
 
o
f
f
i
-

c
i
a
l
s
 
s
h
o
u
l
d
 
w
o
r
k
 
f
o
r
 
t
h
e

p
e
o
p
l
e
 
a
s
 
a
 
w
h
o
l
e
,
 
n
o
t
 
f
o
r

a
 
s
m
a
l
l
 
g
r
o
u
p
.

1
5
 
-
 
C
o
n
c
e
p
t
 
o
f
 
C
h
a
n
g
e

1
8
 
-
 
V
a
l
u
e
s
,
 
E
c
o
n
o
m
i
c
s
,

P
o
l
i
c
y

2
1

M
a
r
t
i
n
 
L
u
t
h
e
r
 
K
i
n
g
 
a
n
d
 
t
h
e

B
u
s
 
B
o
y
c
o
t
t

(
U
C
L
A
 
-
 
U
n
i
t
 
I
V
 
-
 
E
q
u
a
l

P
r
o
t
e
c
t
i
o
n
 
o
f
 
t
h
e
 
L
a
w
)

p
.
 
1
9
8

D
r
.
 
K
i
n
g
 
a
n
d
 
t
h
e
 
b
l
a
c
k
s
 
o
f

M
o
n
t
g
o
m
e
r
y
 
t
e
s
t
e
d
 
t
h
e

s
o
c
i
a
l
 
s
y
s
t
e
m
.

T
h
e
y
 
t
e
s
t
e
d

t
h
e
 
b
e
l
i
e
f
 
t
h
a
t
 
t
h
e
 
'
i
n
i
t
e
d

S
t
a
t
e
s
 
C
o
n
s
t
i
t
u
t
i
o
n
 
i
s
 
t
h
e

s
u
p
r
e
m
e
 
l
a
w
 
o
f
 
t
h
e
 
l
a
h
d
,

w
h
i
c
h
 
m
u
s
t
 
b
e
 
o
b
e
y
e
d
 
e
v
e
n

i
f
 
i
t
 
g
o
e
:
;
 
a
g
a
i
n
s
t
 
t
h
e

c
u
s
t
o
m
s
 
o
f
 
a
 
r
e
i
:
i
o
a
.

1
3
 
-
 
V
a
l
u
e
s
,
 
E
c
o
n
o
m
i
c
s
,

P
o
l
i
c
y

1
5
 
-
 
C
o
n
c
e
p
t
 
o
f
 
C
h
a
n
g
e

2
2

T
h
e
 
S
t
e
e
l
 
C
r
i
s
i
s
 
o
f
 
1
9
6
2

p
.
 
2
0
4

P
r
e
s
i
d
e
n
t
 
K
e
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GEORGIA

Teaching Strategies

Page 67 of the practieum contains an overview of the

Georgia project. The project is designed to be taught

sequentially during a one-month period.

Relationship Between the West Islip Performance Objectives
And The Georgia Project

West Islip Performance
Objectives Concept of Culture

- Transmittance of Cultural
Traits From Person to
Person

Chapter II - Enculturation

14 - Comparative Cultures Chapter III - Cultural Universals

and Cultural Variations

15 - The Concept of Change Chapter V - Culture Dynamics

216
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D_II:SIONS OF 1ERSONALITY

T.-.aching Strategy

"Parent participation in the program is encouraged. (See Note to

Parents, pg. 82)

Skill in the techniques of discussion and group processes are

essential for the success of the program. The teacher must empathize

with a respect children's'privacy and feelings.

Units may be taught bi-weekly. It is not necessary to teach the

chapters in sequence."



DIY....7:SIO;:s OF P2W,ONALITY

Relationrthin 13etween IJest tslin Ferfnnr.Ince Objectives
and Dim..:nsions of :erscnality Pro,7ram

Grade 5

West Islip
Performance
Objectives Chanter Title Key Concept

#7 - Feelings 4 What I Think of Myself

6 When I Feel Jealous

7 Feelings and the Family

17 The Need to Belong

12 . Growing Up Safe

Self-Image

Sibling Rivalry

Respecting Emotions

Belonging to the
Classroom Group

Security.

78 - Attitudes Skillfully led class discussion of any unit will

satisfy the attitudes performance objective.

#9 - Values 14 The Price of Belonging

15 Torn Two Ways

Individual vs. the
Group

Family vs. the
Group

218
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Summary Chart of Performance Objectives Attained Using
the 5th Grade Our Workim: World, Georgia,

Pflnnm nnd 1CI rojorts

OWW Georgia Pflaum UCLA OWW Georgia Pflaum

1 11 x

2 12

3 13

4 14

5 15

6 16

7 17

8 18

9 19

10 20

219
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Grade 6

The Our Working World, Michigan Social Science Laboratory

Units, and Pflaum projects are recommended for grade 6.

Chapters within the units of Our Working World are related

to common themes. Individual chapters within the region units

need not be taught in sequence.

The Michigan Unit One is a prerequisite to the other units.

Dimensions of Personality units may be taught bi-weekly in

any sequence.

OUR WORKING WORLD

Student Materials

University of Colorado -
Our Working World

"Regions of the World"
Lawrence Senesh
Science Research Associates
Chicago, 1973

Problem Book
Social Science Satellite Kit

(SSSK)

Teacher Materials

"Regions of the World" - Teacher's
Resource Guide

Problem Book - Teacher's Edition

"New Paths in Social Science
Curriculum Design" - Lawrence Senesh

MICHIGAN

Student Materials Teacher Materials

University of Michigan
Social Science Laboratory Units
Lippitt, Fox and Schaible
Science Research Associates
Chicago, 1969

Social Science Laboratory Units
Teacher's Guide

Social 3cience Resource Book
Records (4)

"The Teachers' Role in Social
Science Investigation"



PFLAUM

Stude t Mnterinls

Dimensions of Personality
"Becoming Myself"

Walter Limbacher, Ph. D.
Pflaum Standard
Dayton, Ohio 1969

mear.hAr MatArials

"Becoming Myself" - Teacher's Edition
Spirit Masters ,;e01963



OUR WORKING WORLD

Teaching Strategies

Suggestions and activities to achieve the major concepts

of each chapter appear in outline form in the teacher's manual.

Specific objectives of Our Working World are listed on pp. 15-21.

Large and small group activities includinr role-playing,

committee work, and class discussion are suggested for successful

implementation of the program.
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o
r
y
,
 
C
h
r
o
n
o
l
o
g
y
,

M
u
l
t
i
p
l
e
 
C
a
u
s
e
 
&
 
E
f
f
e
c
t

O
n
e
 
(
c
o
n
t
'
d
.
)

1
3
 
-
 
B
i
o
l
o
g
y
 
&
 
E
n
v
i
r
o
n
m
e
n
t

1
2
 
-
 
T
r
a
n
s
m
i
t
t
a
n
c
e
 
o
f

C
u
l
t
u
r
a
l
 
T
r
a
i
t
s

1
4
 
-
 
C
o
m
p
a
r
a
t
i
v
e
 
C
u
l
t
u
r
e
s

9
 
-
 
V
a
l
u
e
s

1
9
 
-
 
U
s
e
 
a
n
d
 
M
i
s
u
s
e
 
o
f

E
n
v
i
r
o
n
m
e
n
t

4
I
s
r
e
a
l
:
 
S
t
r
o
n
g
 
U
n
i
t
y
,

P
o
o
r
 
L
a
n
d

p
.
 
8
0

T
h
e
 
J
e
w
i
s
h
 
p
e
o
p
l
e
 
h
a
v
e

e
s
t
a
b
l
i
s
h
e
d
 
a
 
n
a
t
i
o
n

u
n
i
f
i
e
d
 
b
y
 
a
n
 
i
n
t
e
n
s
e

f
e
e
l
i
n
g
 
o
f
 
p
o
l
i
t
i
c
a
l

c
o
m
m
u
n
i
t
y
 
d
e
s
p
i
t
e
 
a

w
e
a
k
 
e
c
o
n
o
m
i
c
 
f
o
u
n
d
a
t
i
o
n

1
2
 
-
 
T
r
a
n
s
m
i
t
t
a
n
c
e
 
o
f

C
u
l
t
u
r
a
l
 
T
r
a
i
t
s

1
4
 
-
 
C
o
m
p
a
r
a
t
i
v
e
 
C
u
l
t
u
r
e
s

1
5
 
-
 
C
o
n
c
e
p
t
 
o
f
 
C
h
a
n
g
e

1
7
 
-
 
R
u
l
e
s
 
a
n
d
 
L
a
w

9
 
-
 
V
a
l
u
e
s

T
w
o

C
u
l
t
u
r
a
l
 
R
e
g
i
o
n
s

o
f
 
t
h
e
 
W
o
r
l
d

5
I
s
l
a
m
:

O
b
e
d
i
e
n
c
e
 
t
o

A
l
l
a
h

p
.
 
1
0
0

T
h
e
 
I
s
l
a
m
i
c
 
r
e
l
i
g
i
o
n
 
i
s

a
 
d
o
m
i
n
a
n
t
 
f
o
r
c
e
 
i
n
 
a
n

a
r
e
a
 
f
r
o
m
 
A
f
r
i
c
a
 
t
o

I
n
d
o
n
e
s
i
a
 
a
f
f
e
c
t
i
n
g
 
t
h
e

w
a
y
 
o
f
 
l
i
f
e
 
o
f
 
t
h
e
 
r
e
s
i
-

d
e
n
t
s
 
o
f
 
t
h
e
 
n
a
t
i
o
n
s

w
i
t
h
i
n
 
t
h
i
s
 
r
e
g
i
o
n
 
a
n
d

i
n
f
l
u
e
n
c
i
n
g
 
t
h
e
s
e
 
n
a
t
i
o
n
:

r
e
l
a
t
i
o
n
s
 
w
i
t
h
 
t
h
e
 
r
e
s
t

o
f
 
t
h
e
 
w
o
r
l
d
.

1
2
 
-
 
T
r
a
n
s
m
i
t
t
a
n
c
e
 
o
f

C
u
l
t
u
r
a
l
 
T
r
a
i
t
s

9
 
-
 
V
a
l
u
e
s

1
4
 
-
 
C
o
m
p
a
r
a
t
i
v
e
 
C
u
l
t
u
r
e
s

1
5
 
-
 
C
o
n
c
e
p
t
 
o
f
 
C
h
a
n
g
e

6
H
i
n
d
u
-
B
u
d
d
h
i
s
t
 
R
e
g
i
o
n
:

p
.
 
1
1
2

R
e
a
c
h
i
n
g
 
f
o
r
 
P
e
r
f
e
c
t
i
o
n

T
h
e
 
H
i
n
d
u
 
a
n
d
 
B
u
d
d
h
i
s
t

r
e
l
i
g
i
o
n
s
 
a
r
e
 
b
a
s
e
d
 
o
n

b
e
l
i
e
f
s
 
i
n
 
n
o
n
v
i
o
l
e
n
c
e
,

m
a
n
'
s
 
a
b
i
l
i
t
y
 
t
o
 
b
e
t
t
e
r

h
i
m
s
e
l
f
,
 
a
r
,
,
'
 
t
h
e
 
i
m
p
o
r
-

t
a
n
c
e
 
o
f
 
t

i
n
d
i
v
i
d
u
a
l
'
:

s
e
a
r
c
h
 
f
o
r
 
p
e
r
f
e
c
t
i
o
n
.

4
2



W
e
s
t
 
I
s
l
i
p

P
e
r
f
o
r
a
n
c
e
 
O
b
j
e
c
t
i
v
e
s

U
n
i
t

C
h
a
p
t
e
r

T
i
t
l
e

T
e
a
c
h
e
r
s

M
a
n
u
a
l

a
j
o
r
 
C
o
n
c
e
u
t

1
2
 
-
 
T
r
a
n
s
m
i
t
t
a
n
c
e
 
o
f

C
u
l
t
u
r
a
l
 
T
r
a
i
t
s

1
8
 
-
 
V
a
l
u
e
s
,
 
E
c
o
n
o
m
i
c
s
,

P
o
l
i
c
y

1
4
 
-
 
C
o
m
p
a
r
a
t
i
v
e
 
C
u
l
t
u
r
e
s

1
7
 
-
 
R
u
l
e
s
 
a
n
d
 
L
a
w

1
3
 
-
 
B
i
o
l
o
g
y
 
&
 
E
n
v
i
r
o
n
m
e
n
t

9
 
-
 
V
a
l
u
e
s

T
w
o

7
C
h
i
n
a
:
 
S
e
a
r
c
h
 
f
o
r

H
a
r
m
o
n
y

p
.
 
1
2
6

T
i
l
e
 
c
u
l
t
u
r
e
 
o
f
 
t
o
d
a
y
'
s

C
h
i
n
a
 
i
s
 
b
a
s
e
d
 
o
n
 
b
e
l
i
e
f
s

r
o
o
t
e
d
 
t
h
o
u
s
a
n
d
s
 
o
f
 
y
e
a
r
s

i
n
 
t
h
e
 
p
a
s
t
:
 
t
h
e
 
n
e
c
e
s
s
i
t
y

o
f
 
a
t
t
a
i
n
i
n
g
 
a
n
d
 
m
a
i
n
t
a
i
n
-

i
n
g
 
h
a
r
m
o
n
y
 
b
e
t
w
e
e
n
 
m
a
n
 
a
n
d

n
a
t
u
r
e
,
 
a
n
d
 
t
h
e
 
s
u
b
o
r
d
i
n
a
-

t
i
o
n
 
o
f
 
i
n
d
i
v
i
d
u
a
l
 
s
e
l
f
-

i
n
t
e
r
e
s
t
 
t
o
 
t
h
e
 
w
e
l
f
a
r
e
 
o
f

t
h
e
 
g
r
o
u
p
.

1
6
 
-
 
H
i
s
t
o
r
y
,
 
C
h
r
o
n
o
l
o
g
y
,

M
u
l
t
i
p
l
e
 
C
a
u
s
e
 
&
 
E
f
f
e
c
t

1
3
 
-
 
B
i
o
l
o
g
y
 
&
 
E
n
v
i
r
o
n
m
e
n
t

1
4
 
-
 
C
o
m
p
a
r
a
t
i
v
e
 
C
u
l
t
u
r
e
s

1
5
 
-
 
C
o
n
c
e
p
t
 
o
f
 
C
h
a
n
g
e

8
T
h
e
 
S
l
a
v
i
c
 
R
e
g
i
o
n
:

E
u
r
o
p
e
'
s
 
S
h
a
t
t
e
r
 
Z
o
n
e

p
.
 
1
4
2

T
h
e
 
D
e
v
e
l
o
p
m
e
n
t
 
o
f
 
t
h
e

S
l
a
v
i
c
 
c
u
l
t
u
r
e
 
w
a
s
 
d
o
m
i
-

n
a
t
e
d
 
b
y
 
g
e
o
g
r
a
p
h
i
c
 
c
o
n
d
i
-

t
i
o
n
s
 
t
h
a
t
 
r
e
s
u
l
t
e
d
 
i
n
 
v
u
l
-

n
e
r
a
b
i
l
i
t
y
 
t
o
 
i
n
v
a
s
i
o
n
 
a
n
d

a
 
s
t
r
o
n
g
l
y
 
a
g
r
a
r
i
a
n
 
w
a
y

o
f
 
l
i
f
e
.

1
1
 
-
 
W
o
r
l
d
 
o
f
 
W
o
r
k

T
h
r
e
e

9
T
h
e
 
C
o
m
m
o
n
 
M
a
r
k
e
t
:

p
.
 
1
6
0

T
h
e
 
E
u
r
o
p
e
a
n
 
E
c
o
n
o
m
i
c
 
C
o
m
,
-

1
8
 
-
 
V
a
l
u
e
s
,
 
E
c
o
n
o
m
i
c
s
,

P
o
l
i
c
y

1
5
 
-
 
C
o
n
c
e
p
t
 
o
f
 
C
h
a
n
g
e

E
c
o
n
o
m
i
c
 
R
e
g
i
o
n
s

o
f
 
t
h
e
 
W
o
r
l
d

F
r
o
m
 
M
a
n
y
 
t
o
 
O
n
e

m
u
n
i
t
y
 
r
e
p
r
a
s
e
n
t
s
 
a
 
m
o
d
e
l

f
o
r
 
t
h
e
 
u
n
i
f
i
c
a
t
i
o
n
 
o
f

m
a
n
y
 
m
a
r
k
e
t
-
o
r
i
e
n
t
e
d
 
e
c
o
-

n
o
m
i
c
 
s
y
s
t
e
m
s
 
b
a
s
e
d
 
u
p
b
n

e
q
u
a
l
 
p
a
r
t
i
c
i
p
a
t
i
o
n
 
o
f

m
e
m
b
e
r
 
n
a
t
i
o
n
s
.

1
8
 
-
 
V
a
l
u
e
s
,
 
E
c
o
n
o
m
i
c
s
,
 
P
o
l
i
c
y

1
6
 
-
 
H
i
s
t
o
r
y
,
 
C
h
r
o
n
o
l
o
g
y
,

M
u
l
t
i
p
l
e
 
C
a
u
s
e
 
&
 
E
f
f
e
c
t

1
1
 
-
 
W
o
r
l
d
 
o
f
 
W
o
r
k

1
0

C
o
m
m
o
n
 
M
a
r
k
e
t
:

E
A
s
t

p
.
 
1
7
4

C
o
m
e
c
o
n
 
r
e
p
r
e
s
e
n
t
s
 
a
 
m
o
d
e
l

f
o
r
 
t
l
b
 
u
n
i
f
i
c
a
t
i
o
n
 
o
f

m
a
n
y
 
p
l
a
n
n
e
d
 
e
c
o
n
o
m
i
c
 
s
y
s
-

t
e
m
s
 
a
n
d
 
s
h
o
w
s
 
t
h
e
 
p
r
o
b
-

l
e
m
s
 
o
f
 
u
n
e
q
u
a
l
 
p
o
w
e
r
 
a
s

t
h
e
 
c
o
m
m
u
n
i
t
y
 
i
s
 
d
o
m
i
n
a
t
e
d

b
y
 
t
h
e
 
U
.
S
.
S
.
R
.

E
u
r
o
p
e
a
n
 
V
e
r
s
i
o
n

t
D

C
.
)

C
.
.
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W
e
s
t
 
I
s
/
i
p

l
e
r
f
o
r
m
a
n
c
e
 
O
b
j
e
c
t
i
v
e
s

U
n
i
t

C
h
a
p
t
e
r

T
i
t
l
e

1
8
 
-
 
V
a
l
u
e
s
,
 
E
c
o
n
o
m
i
c
s
,

P
o
l
i
c
y

1
3
 
-
 
B
i
o
l
o
g
y
 
&
 
E
n
v
i
r
o
n
m
e
n
t

1
9
 
-
 
U
s
e
 
a
n
d
 
M
i
s
u
s
e
 
o
f

E
n
v
i
r
o
n
m
e
n
t

T
h
r
e
e

1
1

T
h
e
 
C
i
l
 
R
e
g
i
o
n
 
o
f
 
t
h
e

M
i
d
d
l
e
 
E
a
s
t

T
e
a
c
h
e
r
s

E
a
n
u
a
l

p
.
 
1
8
4

T
h
e
 
f
i
d
d
l
e
 
E
a
s
t
,
 
t
h
e
 
m
a
j
o
r

s
u
p
p
l
i
e
r
 
o
f
 
o
i
l
 
t
o
 
t
h
e
 
r
e
s
t

o
f
 
t
h
e
 
w
o
r
l
d
,
 
e
a
r
n
s
 
a
 
l
a
r
g
e

i
n
c
o
m
e
;
 
b
u
t
 
m
a
n
y
 
i
d
d
l
e

E
a
s
t
e
r
n
 
c
o
u
n
t
r
i
e
s
 
d
o
 
n
o
t

s
h
o
w
 
a
 
c
o
r
r
e
s
p
o
n
d
i
n
g
 
s
t
a
n
-

d
a
r
d
 
o
f
 
s
o
c
i
a
l
 
d
e
v
e
l
o
p
n
.
e
n
t
.

1
3
 
-
 
B
i
o
l
o
g
y
 
&
 
E
n
v
i
r
o
n
m
e
n
t

1
9
 
-
 
U
s
e
 
a
n
d
 
M
i
s
u
s
e
 
o
f

E
n
v
i
r
o
n
m
e
n
t

1
6
 
-
 
H
i
s
t
o
r
y
,
 
C
h
r
o
n
o
l
o
g
y
,

M
u
l
t
i
p
l
e
 
C
a
u
s
e
 
&
 
E
f
f
e
c
t

1
4
 
-
 
C
o
m
p
a
r
a
t
i
v
e
 
C
u
l
t
u
r
e
s

1
5
 
-
 
C
o
n
c
e
p
t
 
o
f
 
C
h
a
n
g
e

1
2

J
a
p
a
n
:
 
F
r
o
m
 
R
i
s
i
n
g
 
S
u
n

t
o
 
H
i
g
h
 
N
o
o
n

P.
1
9
8

J
a
p
a
n
 
i
s
 
a
n
 
e
x
a
m
p
l
e
 
o
f
 
a

n
a
t
i
o
n
 
t
h
a
t
 
i
s
 
r
a
p
i
d
l
y

i
n
c
r
e
a
s
i
n
g
 
i
t
s
 
i
n
d
u
s
t
r
i
a
l

p
o
t
e
n
t
i
a
l
 
b
y
 
d
e
v
e
l
o
p
i
n
g
 
a
n

e
c
o
n
o
m
i
c
 
s
y
s
t
e
m
 
d
e
r
:
e
n
d
i
n
g

o
n
 
i
n
t
e
r
n
a
t
i
o
n
a
l
 
t
r
a
d
e
,

s
k
i
l
l
e
d
 
h
u
r
a
n
 
r
e
s
o
u
r
c
e
s
,

a
n
d
 
a
d
v
a
n
c
c
d
 
t
e
c
h
n
o
l
o
z
y
.

L
i
k
e
 
o
t
h
e
r
 
i
n
d
u
s
t
r
i
a
l

n
a
t
i
o
n
s
 
i
t
 
i
s
 
f
a
c
i
n
 
c
.
 
t
h
e

s
o
c
i
a
l
 
a
s
 
w
e
l
l
 
a
s
 
e
c
o
n
o
m
i
c

c
o
s
t
s
 
o
f
 
s
u
c
h
 
d
e
v
e
l
o
p
m
e
n
t
.

1
2
 
-
 
T
r
a
n
s
m
i
t
t
a
n
c
e
 
o
f

C
u
l
t
u
r
a
l
 
T
r
a
i
t
s

1
8
 
-
 
V
a
l
u
e
s
,
 
E
c
o
n
o
m
i
c
s
,
 
P
o
l
i
c
y

1
9
 
-
 
U
s
e
 
a
n
d
 
M
i
s
u
s
e
 
o
f

E
n
v
i
r
o
n
m
e
n
t

1
3

L
a
t
i
n
 
A
m
e
r
i
c
a
:
 
A
 
P
r
o
b
l
e
m

p
.
 
2
1
4

L
a
t
i
n
 
A
m
e
r
i
c
a
'
s
 
e
v
o
l
u
t
i
o
n

R
e
g
i
o
n

a
s
 
a
n
 
e
c
o
n
o
m
i
c
 
r
e
g
i
o
n
 
w
i
t
h

t
h
e
 
c
o
m
m
o
n
a
l
i
t
y
 
o
f
 
u
n
d
e
r
-

d
e
v
e
l
o
p
m
e
n
t
 
i
s
 
t
h
e
 
r
e
s
u
:
L
t

o
f
 
p
o
w
e
r
f
u
l
 
c
u
l
t
u
r
a
l
 
f
o
r
c
e
s

r
o
o
t
e
d
 
i
n
 
i
t
s
 
h
e
r
i
t
a
g
e
.

4
1
+



U
e
s
t
 
I
s
l
i
p

C
b
e
c
t
i
v
e
s

U
n
i
t

C
h
a
n
t
e
r

T
i
t
l
e

T
e
a
c
h
e
r
s

E
a
n
u
a
l

;
:
a
-
T
h
r

1
5
 
-
 
C
o
n
c
e
p
t
 
o
f
 
C
h
a
n
g
e

1
2
 
-
 
T
r
a
n
s
m
i
t
t
a
n
c
e
 
o
f

'
C
u
l
t
u
r
a
l
 
T
r
a
i
t
s

F
o
u
r

T
o
w
a
r
d
 
O
n
e

.

W
o
r
l
d

14
N
e
t
w
o
r
k
s
:
 
P
u
l
l
i
n
g

R
e
g
i
o
n
s
 
T
o
g
e
t
h
e
r

p
.
 
2
5
4

T
h
e
 
n
e
t
w
o
r
k
s
 
o
f
 
c
o
=
u
n
i
c
a
-

t
i
o
n
,
 
t
r
a
n
s
p
3
r
t
,
7
:
t
-
l
o
n
,
 
a
n
d

i
n
t
e
r
n
a
t
i
o
n
a
l
 
b
u
s
i
n
e
s
s
e
s
,

t
i
e
d
 
t
o
g
e
t
h
e
r
 
b
y
 
u
r
b
a
n

a
n
c
h
o
r
 
I
x
o
i
n
t
s
,
 
s
h
r
i
n
]
:
 
t
h
e

w
o
r
l
d
 
a
n
d
 
i
n
c
r
e
a
s
e
 
t
k
e

i
n
t
e
r
d
e
p
e
n
d
e
n
c
y
 
o
f
 
t
h
e

r
e
g
i
o
n
s
 
o
f
.
 
t
h
e
 
w
o
r
l
d
 
a
n
d

e
a
c
h
 
r
e
7
,
i
o
n
'
s
 
s
e
n
s
i
t
i
v
i
t
y

t
o
 
f
o
r
c
e
s
 
a
n
d
 
c
h
a
n
7
e
s

o
c
c
u
r
i
n
g
 
a
n
y
w
h
e
r
e
 
o
n
 
t
h
e

e
a
r
t
h
.

6
 
-
 
P
r
o
b
l
e
m
 
S
o
l
v
i
n
g

8
 
-
 
A
t
t
i
t
u
d
e
s

1
8
 
-
 
V
a
l
u
e
s
,
 
E
c
o
n
o
m
i
c
s
,

P
o
l
i
c
y

1
7
 
-
 
R
u
l
e
s
 
a
n
d
 
L
a
w
.

1
5

C
o
n
f
l
i
c
t
s
:

C
a
u
s
e
b
 
a
n
d

S
o
l
u
t
i
o
n
s

P
.
-
2
4
8

C
o
n
f
l
i
c
t
 
i
s
 
a
 
p
e
r
m
a
n
e
n
t

c
h
a
r
a
c
t
e
r
i
s
t
i
c
 
o
f
 
s
o
c
i
e
t
y

w
h
i
c
h
 
m
a
n
 
m
.
:
s
t
 
l
a
r
n
 
t
o

c
o
n
t
r
o
l
,
 
e
l
i
m
i
n
a
t
i
n
g
 
t
h
e

c
a
u
s
e
s
 
o
f
 
d
a
s
t
r
u
c
t
i
v
e
 
c
o
n
-

f
l
i
c
t
 
w
h
e
n
e
v
e
r
 
p
o
s
s
i
b
l
e

a
n
d
 
u
t
i
l
i
z
i
n
g
 
n
e
a
c
e
f
u
l

m
e
t
h
o
d
s
 
o
f
 
c
o
n
f
l
i
c
t
 
r
e
s
o
-

l
u
t
i
o
n
.

1
9
 
-
 
U
s
e
 
a
n
d
 
M
i
s
u
s
e
 
o
f

2
i
;
n
v
i
r
o
n
m
e
n
t

1
5
 
-
 
C
o
n
c
e
p
t
 
o
f
 
C
h
a
n
g
e

1
3
 
-
 
B
i
o
l
o
g
y
 
2
;
 
E
n
v
i
r
o
n
m
e
n
t

1
6

S
p
a
c
e
s
h
i
p
 
E
a
r
t
h
:
 
O
u
r

O
n
l
y
 
H
o
m
e

p
.
2
6
6

T
h
e
 
e
c
o
s
y
s
t
e
m
 
o
f
 
s
r
.
a
f
_
.
e
s
h
i
p

e
a
r
t
h
 
i
s
 
c
o
.
r
:
r
i
o
s
e
d
 
o
f
 
d
r
:
1
'
-

c
a
t
e
l
y
-
i
n
t
e
:
r
e
7
a
t
e
d
 
n
a
t
u
-

r
a
l
 
a
n
d
 
m
a
n
-
m
7
e
 
s
u
b
s
y
s
t
e
=

t
:
.
a
t
 
m
u
s
t
 
b
e
 
:
-
.
e
p
t
 
i
n
 
b
a
l
-

a
n
c
e
,
 
i
n
 
t
h
e
 
f
a
c
e
 
o
f
 
m
a
n
'
s

i
n
c
r
e
a
s
i
n
g
 
a
b
i
l
i
t
y
 
t
o

e
f
f
e
c
t
 
i
m
b
a
l
a
n
c
e
,
 
i
f
 
t
h
e

s
p
a
c
e
s
h
i
p
 
i
s
 
t
o
 
s
=
v
i
v
e
.

t
\
D



MICHIGAN

Teaching Strategies

Unit One is a prerequisite to the six other units. The

students are introduced to the techniques utilized by social

scientists to investigate human behavior.

Units 2 - 6 may be taught out of sequence.
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W
e
s
t
 
I
s
l
i
p

P
e
r
f
o
r
m
a
n
c
e

O
b
j
e
c
t
i
v
e
s

R
e
l
a
t
i
o
n
s
h
i
p
 
B
e
t
w
e
e
n
 
W
e
s
t
 
I
s
l
i
n
 
P
e
r
f
o
r
m
a
n
c
e
 
O
b
j
e
c
t
i
v
e
s

a
n
d

t
h
e
 
M
i
c
h
i
g
a
n
 
S
o
c
i
a
l
 
S
c
i
e
n
c
e
 
L
a
b
o
r
a
t
o
r
y
 
U
n
i
t
s

U
n
i
t

T
i
t
l
e

K
e
y
 
C
o
n
c
e
n
t
s

3
 
-
 
I
n
f
o
r
m
a
t
i
o
n
 
G
a
t
h
e
r
i
n
g

9
 
-
V
a
1
u
e
s

2
 
-
 
G
e
n
e
r
a
l
i
z
a
t
i
o
n
s

1
 
-
 
V
a
l
i
d
i
t
y
 
o
f
 
C
o
n
c
e
p
t
s

O
n
e

L
e
a
r
n
i
n
g
 
t
o
 
U
s
e
 
S
o
c
i
a
l
 
S
c
i
e
n
c
e

.

D
a
t
a
 
c
o
l
l
e
c
t
i
o
n
 
(
O
b
s
e
r
v
a
t
i
o
n
,

i
n
t
e
r
v
i
e
w
s
,
 
q
u
e
s
t
i
o
n
n
a
i
r
e
s
)

V
a
l
u
e
 
j
u
d
g
m
e
n
t
s
,
 
g
e
n
e
r
a
l
i
z
a
t
i
c
n
,

i
n
f
e
r
e
n
c
e
s
,
 
c
a
u
s
e
 
a
n
d
 
e
f
f
e
c
t
.

8
 
-
 
A
t
t
i
t
u
d
e
s

9
 
-
 
V
a
l
u
e
s

1
4
 
-
 
C
o
m
p
a
r
a
t
i
v
e
 
C
u
l
t
u
r
e

T
w
o

D
i
s
c
o
v
e
r
i
n
g
 
D
i
f
f
e
r
e
n
c
e
s
,

B
i
o
l
o
g
i
c
a
l
,
 
c
u
l
t
u
r
a
l
 
d
i
f
f
t
r
e
n
c
e
s

s
t
e
r
e
o
t
y
p
i
n
g

7
 
-
 
F
e
e
l
i
n
g
s

T
h
r
e
e

F
r
i
e
n
d
l
y
 
a
n
d
 
U
n
f
r
i
e
n
d
l
y

B
e
h
a
v
i
o
r

c
a
u
s
e
s
 
a
n
d
 
e
f
f
e
c
t
s
 
o
f
 
k
i
n
d
n
e
s
s

a
n
d
 
c
r
u
e
l
t
y

1
3
 
-
 
B
i
o
l
o
g
y
 
a
n
d
 
E
n
v
i
r
o
n
-

m
e
n
t

F
o
u
r

B
e
i
n
g
 
a
n
d
 
B
e
c
o
m
i
n
g

g
r
o
w
t
h

i
n
t
e
r
a
c
t
i
o
n
 
b
e
t
w
e
e
n
 
h
e
r
e
d
i
t
y
 
a
n
d

e
n
v
i
r
o
n
m
e
n
t

4
 
-
 
G
r
o
u
p
 
D
i
s
c
u
s
s
i
o
n
s

5
 
-
 
G
r
o
u
p
 
A
c
t
i
v
i
t
i
e
s

F
i
v
e

I
n
d
i
v
i
d
u
a
l
s
 
a
n
d
 
G
r
o
u
p
s

d
y
n
a
m
i
c
s
 
o
f
 
t
h
e
 
g
r
o
u
p
 
p
r
o
c
e
s
s

r

6
 
-
 
P
r
o
b
l
e
m
 
S
o
l
v
i
n
g

S
i
x

D
e
c
i
d
i
n
g
 
a
n
d
 
D
o
i
n
g

d
e
c
i
s
i
o
n
 
-
m
a
k
i
n
g

r
e
l
a
t
e
d
 
p
r
o
b
l
e
m
s

.

4
 
-
 
G
r
o
u
p
 
D
i
s
c
u
s
s
i
o
n
s

8
 
-
 
A
t
t
i
t
u
d
e
s

S
e
v
e
n

I
n
f
l
u
e
n
c
i
n
g
 
E
a
c
h
 
O
t
.
a
e
r

b
a
s
i
s
 
o
f
 
s
o
c
i
a
l
 
p
o
w
e
r



PFLAUM

Teaching Strategy
^

Parent participation in the.program is encouraged.

(See Note to Parents, pg. 204).

Skill in the techniques of discussion and group processes

are essential for the success of the program. The teacher

must empathize with and respect children's privacy and feelings.

Units may be taught bi-weekly. It is not necessary to teach

the chapters in sequence.
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DIE,.:NSIONS OF PY,RSONALITY

Relationchip Between ';!est Islin Perforrl1rv7e Objectixes
and Dimensions of Personality ProE7ram

West Islip
Performance
Objectives Chapter

Grade 6

Key ConceptTitle

#7 - Feelings 1 Finding My Feelings Emotion as a
Driving Force

2 Speaking Without Words Expression of Emotion

3 How I Feel Now Dominant Emotions

4 My Feelings Are Divided Ambivalence in Family
Relationships

6 Learning to be a Friend Feelings About Friends

8 I Don't Like Me Self-Dislike

9 If I Dislike Myself Consequences of
Self-Dislike

13 My Emotional Growth Emotions Change With
Growth

#8 - Attitudes Skillfully led class discussion of units will

satisfy the attitudes performance objective.

#9 - Values 5 Learning Where I Stand Competition & Cooperation



Summary Chart of Performance Objectives Attained Using
the 6th Grade Cur :orkin,1 World,
Nichigan and Pflaum Prodects

OWW Michic.an Pflaum

1

2

3

4

5

6

7

8

9

10
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Vichigan Pflaum

11 x

12

13 x

14 x

15 x

16 x

17 x

18 x

19 x

20 x


